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This book is dedicated to two remarkable women: Joan Skipsey Galwey (1915-
1999) the first woman to run the Diploma for Journalism Course at King'’s College,
University of London, from 1937 to 1939, and to Barbra Evans (1958-2008) who
unwittingly benefited from Joan’s approach to teaching practical journalism while
I was writing this book and running the radio journalism course at the London
College of Printing where Barbra became the first student to win a national radio
award in 19835.
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Foreword

Frederic Newlands Hunter is a pioneer of broadcast journalism education
who originated the teaching of the subject at the London College of
Communication (formerly London College of Printing) and is responsible for
introducing to the profession many of the leading journalists and editors in
Britain’s media. Hunter alumni include the BBC's director of journalism,
Helen Boaden, its American editor Mark Mardell, the leading political
correspondent Carole Walker, the Independenfs political editor, Steve
Richards, and many others. While Fred was recruiting new generations of
the country’s broadcasters he was also academically fathoming the origin
and foundations of journalism education as a PhD student at the City
University with his thesis examined by the legendary Sunday Times editor
Sir Harry Evans and broadcast and social historian Lord Asa Briggs. He
was the first PhD student at the fledgling journalism department and his
thesis is the basis of this book, a body of evidence and investigative
research offering us the forgotten and neglected history of predecessor
pioneers of journalism teaching at King's College and the University of
London in the early decades of the 20th century.

| willingly declare an interest; Fred Hunter enabled my admittance to the
profession of broadcast journalism, equipped only with an A level in
Sociclogy, some experience in radical community journalism and
performance poetry — and working as a dustman for the Corporation of
London to pay the bills. Fred was a genuine working class hero in being
the only child of Abraham Dawson (Peter) Hunter, coal miner, and Elsie
Norcliffe, hairdresser in Wallsend-on-Tyne. After national service in Korea,
commissioned into the 5th Royal Tank Regiment, Fred's intellectual gifts
and hard work got him to Cambridge University. There he studied moral
philosophy alongside the playwright Michael Frayn.

In Korea, Fred's tank slid down a hill bending its gun barrel in the process
and legend has it that his was the only tank capable of firing round corners.
This experience of commanding a 20-ton Centurion tank on the winter
permafrost of the Korean peninsula would later help him survive in
commercial radio journalism, when in 1973-74 he was an assistant editor
and director of LBC/IRN. He also would need the ability of a tank that could
fire round corners, together with his creativity, charm, ingenuity, intelligence
and organisational tenacity when he was endeavouring o establish the
pioneering training course for radio journalism outside the BBC at the
London College of Printing, when few people in Further or Higher
Education believed it should, or could, be done.
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The more he researched about the Diploma for Journalism at the University
of London between 1919 and 1939, the more he realised there were
honoured forebears, namely Dr George Harrison, Joan Skipsey and Tom
Clarke at King's College forty years eaq%r.

Hacks & Dons is an odyssey in every sense of the word. It is a journey of
discovery, human experience and educational enlightenment that is
becoming historically cyclical. The development of radio journalism
teaching at the London College of Printing was influenced by the Diploma
for Journalism, and has subsequently influenced the exponential expansion
of broadcast journalism university education in the United Kingdom that |
myself have experienced while teaching journalism at Goldsmiths College,
University of London from 1990 to the present day. | wish | had had Hacks
and Dons for inspiration, guidance, commiseration, research and
enlightenment. Hence my enthusiasm, encouragement and determination
that Fred should take on the Herculean task of transforming his thesis,
completed in the days of typewriters, into this fascinating book. It bridges
the ages of journalism teaching between the 20th and 21st centuries,
bringing to life the characters of students and the excitement of
interpolating training for the trade with education for the profession of
journalism. As with Fred’'s pioneering radio journalism course at the
Elephant and Castle in the late 70s and early 80s, the London University
Diploma for Journalism at King’s College in the Strand gave groundings to
some of the leading journalists, natiocnal newspaper editors and authors
from the 1920s until the millenium.

Fred has become one of the most reliable and important historians of the
education of journalists including some picneering women. He is a stalwart
contributor to the Oxford Dictionary of National Biography and its American
counterpart, and is often consulted by the national media. His biography is
rich with diversity and Renaissance endeavour. In the 1960s he created
Stream Records with his friends Helen and John Cassidy and recorded the
leading poets of the time on LPs, some of whom featured in a BBC Radio 4
programme, 'Fred's Archive', broadcast on March 30, 2008. Fred also had
the pleasure of cutting Ms Yoko Onc out of her Brown Paper Bag
Happening - before she became Mrs John Lennon — when she appeared
at a Carnaby Street gallery as part of the Destruction in Art Symposium in
1967, which they also recorded for posterity. He brought an equality of
opportunity to the recruitment of students on his courses. In his research on
the role of women in journalism, the feminised perspective and narrative is
always a solution and never a problem. Hacks and Dons is the work of an
outstanding researcher and a magnificent chronicle of a vital chapter in the
history of British journalism education.

Tim Crook, Head of Radio, Goldsmiths, University of London, 2011.
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Chapter One

Tom Clarke - Pioneer of Téaching British Journalists

This book asks questions about attitudes, value judgments and
awareness among journalists and educators involved in the early
development of journalism education within British academia.

Thus references to the University of London Diploma for Journalism,
from 1919 to 1939, caught my attention and | started looking for material on
the subject, only to discover there was nothing detailed, although careers
books mentioned it and Tom Clarke (1884-1957), who was the first Director
of Practical Journalism from 1935-39. So | looked him up in the Dictionary
of National Biography, which | later rewrote, The Times obituary columns
and The Journal of the Institute of Journalists (lod). Then | went to the
Library of the University of London and examined the Senate Minutes from
1919 to 1939, following up the development of journalism education noted
in the minutes of the Journalism Committee. One of the older librarians was
interested in my research and told me that there had been a donation of
Tom Clarke's lecture notes to the university, (now in King's College
archive), and these were the first major find. That librarian directed me to
King's College where ancther retired librarian was acting as archivist. He
had been working in King’'s College in the 1930s and remembered the staff,
Mr. Clarke and Miss Joan Skipsey, and he thought there might be papers
from that period in existence. After a long search Miss Joan Skipsey was
discovered as Mrs Joan Galwey (1915-1999) and she pointed me towards
Dr. G. B. Harrison (1894-1991), living in retirement in New Zealand after his
academic career in American universities. Dr. Harrison had been tutor to
journalism students in King's College and closely involved with Clarke in
developing the course once it centred in King's after 1937. Joan Skipsey's
own archive of her work at King's survived and provides many of the
documentary illustrations in this book. This material was cross-referenced
in the 1970s with surviving records left in a box-file in a cupboard at King's
College, undisturbed since 1939. Eventually these were examined and
revealed the pattern of operations undertaken by the journalism teaching
staff, together with many internal memoranda, minutes, letters, and reports
on students’ progress. Subsequently the names of former students became
living people, and several were interviewed, although some did not want
their names mentioned as having attended the course.

The role of the lod in developing the groundwork for this London
University course was examined by reading various Journals of the Institute
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from the 1880s onwards. Other trade and professional journals revealed
the existence of the lectures given to the students by prominent journalists
in the first years of the course, published as ‘Hints to Journalism Students
by Those Who Know', and the textbock ‘The Complete Journalist’ by F. J
Mansfield (1872-1946) of The Times, was evidence of his part in the
development of the teaching up to 1935 when Tom Clarke was appointed
the first full-time Director of Practical Journalism financed by some of Fleet
Street's newspaper magnates. The evidence of their underwriting of his
salary was confirmed in the King's College archives in a letter from Fred
Lawson to Dr. Halliday: ‘| have been fairly successful. | have not clinched
the matter with Lord Rothermere, but | imagine that | shall probably get his
£100. | have also got £100 a year for five years from Sir Emsley Carr, and
also £100 a year for five years from Mr Elias. Mr Elias has further promised
me that if we are a little short, he would increase that amount. | have 1got
Major Astor to tackle, and | think | shall probably get the same from him.’

Research has revealed how closely the loJ followed American practice,
inviting early American professors of journalism to their deliberations in
1908 and 1919. This continued under Clarke, although never mentioned by
him. His letters to American journalism departments indicate his interest,
evidenced in three University brochures heavily marked in his hand.

To help establish the educational climate of those earlier times several
Reports of Commissions on Universities were examined, as were the
archive papers of the first Royal Commission on the Press, to help
establish opinion on the London University course among witnesses, given
in both oral (and unpublished) written evidence.

In an attempt to pinpoint the development of certain journalistic changes
numerous books and articles were read, as well as the Northcliffe archives
in the British Library, for the light they throw on the genesis of modern
journalism. Northcliffe’s letters are mines of information and are often a
more correct version of events and developments than many
autobiographical books by journalists.

In an effort to place the development of journalism education within a
cultural and epistemological context the author found much of interest in
the writings of Sir Ernst Gombrich (1909-2001) and on developments of
historiography in the writings of Lawrence Stone. His colleague, Professor
Robert Darnton, is of interest by virtue of his journalistic background prior to
turning historian.? .

Former students of the London course were contacted or interviewed, as
were former members of the staff of King’'s College who taught on the
course. Historians working on papers of people connected with the course,
like Hugh Gaitskell when a lecturer at University College, or Sir Roderick
Jones as a member of the Journalism Committee, kindly searched papers
but found little to add to existing archives.

Turning to the journalism teaching of Clarke it is interesting to note his
attitude towards reporting, as being ‘objectively describing what you see —
not your emotions on seeing it. Leave that to the reader’s imagination.” In
setting a reporting test Clarke had not ‘anticipated a hard news story...only
thoughts of general scenes outside the Palace’ whereas ‘the visit of the
new King to St. James’ Palace for the Accession Council...was the main

2
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story of the day. How many of you noticed? Two. Both ladies. All these
facts were presented to you on a plate and only a handful of you thought it
worthwhile...to mention them.” Clarke stated that this was an example of
when reading history and adding a ‘few lines explaining the significance of
the historical meeting’ would have been better than reporting the presence
of people who were not there, like Lloyd George. ‘What was going on in the
street and palace’ was what Clarke said was wanted, although he also
devoted a lecture to ‘Names and Titles’ and all the reference books needed
for achieving this. So reporting of facts went hand-in~-hand with a need for
accuracy in reporting which was a measure of powers of observation allied
to having ‘a gift of words, a sense of colour, and a lively sympathetic
imagination.’ This description removes journalists from the role of ‘lower
grade clerks’ which the sociologists Harry Christian and Jeremy Tunstall
assign to them, although it neatly aligns with Harold Evans’s requirements
that reporters should ‘tell a straight story plainly’.’

Andrew McBarnett described the initiation into journalism as being one of
‘accustoming themselves to a routine acceptance of official versions of
reality.® This inbuilt bias towards factuality is usually cited as evidence of
intellectual weakness on the part of journalists, ignoring as it does, similar
trends in present day historiography ‘with its preference for the quantifiable,
the statistical...” Lawrence Stone describes the French ‘new historians’
undertaking ‘storytelling...based on the testimony of eyewitnesses and
participants’ as an attempt at recapturing something of the outward
manifestations of the mentalité of the past - a description some journalists
would not argue with in describing their own activities.

Like so many aspects of British journalism the emphasis on observing
the external world, and systematically recording and analysing such
observations, springs from unacknowledged American practices and, in this
example, illustrating the social science basis for such attitudes. While such
a background itself remained unacknowledged by British journalists on a
workaday level until the 1990s, in America it became institutionalised in
textbooks (with titles like ‘Precision Journalism’) that needed to serve the
vast numbers of journalism undergraduates, or more precisely,
undergraduates undertaking practical journalism as a part of their liberal
education on the American pattern of vocational/professional journalism
education. This pattern developed strong traditions, which British journalists
adopted surreptitiously not wishing to be seen to be influenced by such - to
British journalistic eyes - uncommon practices as journalism degrees.

In the best account of the philosophical development of American
journalism education Wilbur Schramm (1907-87) details how that system
developed and illustrates what Britain failed to achieve until recently,
though it might well have done so earlier if London University's journalism
course had not closed its doors in 1939.°

Earlier commentators on American journalism education document these
developments further, filling in the intellectual background of two
journalists-turned-sociologists, Max Weber (1864-1920) and Robert Ezra
Park® (1864-1946), as decisive figures in these developments. Such
historical antecedents would come as a surprise to many British journalists,

3
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if not to sociologists. The importance of both these men relates to their
estimation of what a journalist does when reporting.

For Weber ‘a really good journalistic accomplishment requires as least
as much “genius” as any scholarly accomplishment...”® and Park saw
news as acquaintance with something, rather than knowledge about
something. This is the ‘distinction between news (acquaintance with
something or orientation) and truth (knowledge about something, or
information)’."" While to many journalists ‘facts’ are synonymous with ‘truth’
and the gathering of facts amounted to a scientific method of reporting,
there were also strong demands for putting the reporting of events into
context, which gave them meaning. This interpretative reporting (as one
textbook entitled it) brought forth investigative reporting ‘digging out facts
beneath the surface’ with its stress on the ‘truth-seeking role’ of the
journalist.

From its nineteenth century definition as ‘literature in a hurry’ ascribed to
Matthew Arnold (1822-1888) journalism has become ‘social science in a
hurry’.”® But this alone does not enable the journalist to ‘wrest meanin
from the torrent of events rather than acting as mere transmission belts’."
Because they had a better concept of what a story ‘is’ according to Grant,
journalists now ask better questions, and we have to remember this is
American journalism under discussion.

Just as Stone’s ‘new historians’ were ‘asking new gquestions, trying out
new methods, and searching for new sources’™ while implicitly denying
‘any deep-seated meaning to history except the accidental whims of fortune
and personality,” so the American ‘new journalists’ of the 1970s became
‘active truth seekers’."®

A British critic and innovator of postgraduate journalism courses at
university level, Sir Tom Hopkinson (1905-1990), described journalism’s
aim as the ‘quickest possible disclosure of whatever information is
available’"® while the academic’s aim is ‘certainty; the quarry, truth."” The
combination of these seeming contraries must impose a strain on any
human activity, not least the development of a syllabus to satisfy the
extremities. Here the development of the London University Diploma for
Journalism illustrates the uneasy alliance that was attempted under old-
fashioned academia, and an old-style journalism neither of which is the
same animal today. ’

The relevance to the British experience is more to illustrate what was lost
by the absence in Britain of a university-based journalism curriculum while
its unstudied elements - developed haphazardly. Popular estimates of
journalists perpetuate stereotypical views but there does exist a strain in
British journalism which does entail the journalist in long-running research
(in some newspapers, television documentaries and radio documentaries).
While this can be criticised as ‘social science in a hurry’ it, nevertheless,
does exemplify Max Weber’s point that, even though journalists are often
required to respond under pressure of time, this concept is central to
scholarship. In this respect, Weber suggests journalism is normal and it is
the academic discipline — with its ever-extending periods of research — that
is exceptional.'®
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If Sir Ernst Gombrich can state that an academic scholar ‘can acquire
the skills to investigate nearly any question that arouses his curiosity’'®, it is
just this similar claim by journalists that often draws academic criticism of
their methods. If a part of ‘scholarship consists in knowledge of how to use
dictionaries’ then what Gombrich describes as the ‘distortions’ implied in
academic disciplines need a synthesis which well-organised student activity
can create. While the University of London Diploma for Journalism had but
a short season one of the reasons for studying it is to examine how earlier
attempts to combine the disciplines was implemented, long before it
became academically fashionable.*°

| completed the PhD thesis on this subject in 1984 and | was surprised
that this unique British experiment, in combining practical vocational
training with relevant academic subjects, remained largely ignored and
neglected by academics and journalists. Indeed some academics disputed
its very existence stating that ‘the “technical elements” of journalism were
too lacking in academic rigo[u]r to be included in even a sub-degree course
and [when practical journalism did appear as a curricular subject in 1937] it
gained a reputation...for being “too theoretical” and was never highly
regarded, closing within two years.”?! Another reported that ‘journalism
education in the United States preceded its British counterpart at the
university level by nearly a century’® which in the light of the research in
this book could be informed by the fact that pioneering American journalism
professors were present at the Institute of Journalists 1908 annual
conference to discuss journalism education and also in 1919 at the
inauguration of the London University Diploma.

Since then an honourable exception has been Heather Purdey,
Programme Director of International Journalism at the City University in
London and a journalist since 1976. In her excellent 2001 unpublished
master’s thesis Button Pushers or the Fourth Estate? Journalists in the 21st
Century she credits Tom Clarke for forming ‘the foundation of modern-day
training for Journalists.’®

The history of the University of London Diploma for Journalism course
has much to offer those interested in the evolution of British journalism:
how it is now and how it might have been different had not this course
disappeared with the advent of the Second World War, in 1939. The
following pages explore its origins in the nineteenth century and how it
developed between 1919 and 1939 and its continuing influence into the 21%
century.

Purists may object to the reference to the title to the London University
Journalism School as it never achieved that status but the Principal of
King’s College referred to it as such in a letter to the Principal of London
University in 1930. Had the course continued it would have been as a fully-
fledged school of the university.?*
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Chapter Two

The Evolution of the Modern Journalist 1880-1930

Two Distinct Roles: Journalist and Reporter

Any attempt to disentangle the multiple strands that make up the
Victorian experience in journalism in its daily, weekly, monthly and quarterly
appearances is hindered by the lack of ‘any authoritative formulation of
journalism in relation to its time (because) to look is to find none’." The task
is rendered more difficult when one attempts to identify ‘major shifts or
modification in its professional conception of news.? To pinpoint the
‘conception of news’ it is necessary to rely on earlier career manuals,
memoirs and autobiographies of journalists while appreciating that: ‘not all
autobiography is as unhearty and uncritical as the reminiscences of
journalists; theirs seem to continue in relatively
unreflective...uncomplicated sense of life they expressed as reporters.™
Those who wrote on the subject of journalism during the Victorian era were
usually what Altick and Kent call ‘higher journalists™ who contributed to,
and wrote for, the weightier newspapers of the time, either as
correspondents or contributors. They were quite separate from the ordinary
reporters. The latter filled the ‘Gossip’ pages, while the former contributed
to the ‘Intelligence’ columns, as some newspapers labelled them. The
‘higher journalists’ provided newspapers with what James Fitzjames
Stephens described as ‘samples of the conversation of educated men upon
passing events’ while the reporters wrote: ‘accounts of public meetings,
exhibitions, ceremonies and incidents of various kinds...prosaic
employment for which no great ability is required and none displayed (by
this) lower form of talent.® Writing from an American perspective Michael
Schudson avers that ‘reporters, and reporting, were inventions of the
nineteenth-century middle-class public and its institutions...[T]he 1890s
were the age of the reporter...[W]hat reporters report on, how they report,
what they aim for, and how they go about their work varies from one era to
another. [They] make stories. Making is not faking, not lying, but neither is it
passive mechanical recording. It cannot be done without...imagination [and
Dlescription is always an act of imagination.”

Reporters rarely mixed with the: ‘leading journalists...who might be
barristers waiting for a brief, or resigned to the lack of them; clergymen
whose conscience forbade them to practice or men of independent means
who wished to increase their incomes.”
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This implies some element of schooling beyond the ordinary elementary
education available over the age of twelve, whether at public school,
grammar school, or, in many instances, at university. Also implicit was the
close connection between journalism and literature, with career manuals
parading the names of the masters before the neophytes, with Charles
Dickens well to the fore. Two words combine to bring the ‘literary journalist’
forward in the perspective of Victorian journalism. One of them Wilfrid
Meynell (1854-1948), published a career guide in 1880 (using the
pseudonym of John Oldcastle) in which he noted that leading journalists on
The Times had salaries ‘into four figures’.® Meynell himself averaged about
£1,000 a year by his, anonymous, freelance contributions by:
‘paragraph-writing...half a column in Pall Mall Gazette, two columns in the
Hlustrated London News, three in the Athenaeum and two-and-a-quarter in
the Academy, as well as a page in Tablet and thirteen paragraphs in the
Daily Chronicle...headed “From the Office Window.”*°

Reporters considered themselves lucky if they received £2 or £3 a week,
between £100 and £150 p.a. as did J. Alfred Spender (1862-1942) when
working for his uncle on the Hull Morning News in 1886" or the budding
dramatist, James Barrie (1860-1937) who received £3 a week in 1887."

By the early 1900s reporters were firmly classified as lower middle class,
with earnings between £150 and £200 p.a., in a review of family budgets
undertaken in 1901 when the reporters were grouped with bank clerks and
skilled mechanics.”® The article went on to reveal that a young reporter on
a metropolitan daily newspaper received the same as a senior reporter on
a provincial daily newspaper. Small, weekly, newspapers attracted very
little prestige, while the highest centred on the London newspapers
published in Fleet Street.

The early years of the 1880s witnessed a widespread concern among
reporters about the need for some kind of professional body ‘for the
purpose of forwarding the legitimate interests of the profession’* and, after
an informal meeting held at the 1883 agricultural show at York, a
committee of nine was formed:

‘to take prompt and energetic measures for the establishment of a League
or Association of reporters, sub-editors, and others engaged on the Press
of this country.”

The Manchester Press Club members referred to themselves as
‘pressman’ or ‘reporters’ and not as ‘journalists’ but it was the National
Association of Journalists that was formed in 1884.

Some of those attending the founding conference of the National
Association of Journalists wished to enrol in membership ‘gentlemen
engaged in journalistic work’ while others wished to restrict it to ‘gentlemen
engaged in the literary work of newspapers’.® At that time the ‘literary work’
of the newspaper was seen to include reviewing, leader-writing, and special
correspondent, because: ‘following the rapid increase of provincial
newspapers in the 1860s and 1870s there was a tendency for well-
established men to denigrate newer recruits by using a distinction between
“journalists” — worthy of high prestige; and reporters — worthy of little.”"”

The work reporters were expected to undertake, as the nineteenth
century neared its close, was described in one career manual as being
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‘simply an apt notetaker and transcriber'® or a paragraph-hunter scouring
his neighbourhood for ‘four paragraphs chronicling life, or death, or “high
jinks” in the parish’, His responsibility was to provide the public with graphic
accounts of important incidents'® and his work was rooted in the reality of
describing daily events: what the eye takes in and the mind retains.
Working on a provincial newspaper the reporter could expect, in one day,
to describe: ‘the opening of a public building...the next (day) giving an
account of a boat race. Now he attends an agricultural show, then a
volunteer review...in addition...he has to pen: “Violent Snow-storm”,
“Railway Accident’, “Concert at the Assembly Rooms”, “Exhibition of
Pictures.”*°

In 1861 William Hunt (of the Eastern Morning News) tells us he had to
provide his reporters with ‘Hints to Reporters’ telling them what to look for,
and note down, when passing through the streets in the days when
reporters often had to travel on foot to their destinations.?’

The Role of the Sub-editor

As the numbers of provincial newspapers increased five-fold between
1837 and 1887% it is not surprising that there was a substantial increase in
the numbers working on newspapers.? Indeed Lord Northcliffe reckoned
twenty men were needed in place of the one required under the older style
of journalism. Just how dramatic that increase was can be deduced in this
extract from a letter from Antony J. Mundella (1825-1927), a sub-editor in
the London office of the Manchester Guardian (a nephew of the Liberal
Cabinet Minister of the same name), written to George Armstrong (1870-
1945) in 1902: ‘there is fierce competition among the papers...in order to
miss nothing they have to employ an army of sub-editors to fly through tons
of matter at lightning speed, fastening instinctively on any “point” worth a
par(agraph)... and crystallize it into a few lines... it is spoken of with
amazement by journalists as the most startling development of work in a
newspaper office brought about by the appearance of the Daily Mail and
then the Daily Express.”*

Armstrong described this as ‘a quite accurate description of what goes
on... a revolution in the old style of sub-editing.” Armstrong’s career had
involved a year of studying at University College, Liverpool, which Edward
(late Lord) Russell had recommended he follow before applying for
journalistic positions. His first job was as an unpaid trainee, then junior
reporter, progressing to sub-editor during the 1890s working on papers like
the Liverpool Mercury, the Nottingham Daily Express, the Middlesborough
North Eastern Gazette, the Bradford Observer, and the Bolton Express —
where a colleague was (Sir) Mortimer Wheeler (1890-1976). When he
received the letter from Mundella, warning him about sub-editing in London,
Armstrong was about to take up a sub-editorial position on the Morning
Leader in London. From that he obtained the editorship of the Northern
Echo in Darlington where W.T.Stead cut his journalistic teeth from 1904 to
1908, at £400 a year. Then he moved to be managing director of the
northern edition of the Daily News, and later a director, between 1908 and
1922. This illustrates the way the provinces-to-London route was followed,
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and also points to the way the provinces kept abreast of London
developments because, when he moved to the Echo: ‘It had been agreed
there must be a revolution modelling the new paper on the Morning Leader
itself, with the leading news on the front page and sharing many features of
the Leader (especially) its magazine pages.”®

The 'old style of sub-editing’ referred to above had captured the popular
imagination and become ‘the popular ideal of a newspaper editor® and, to
the newspaper reading public, the roles of editor and sub-editor were inter-
changeable’” as, indeed, they often appeared in the situations vacant, and
wanted, columns of the newspaperman's recruitment agency, The
Athenaeum (a role the Daily News eventually inherited). The popular
phrase was the ‘Scissors and Paste’ aspect of the sub-editor’s job: ‘in the
course of a few minutes, by aid of his pen, scissors, and paste-pot, he has
produced a neat condensed account, in the space of half-a-column or so’.?®

W.T. Stead described the work the following year as the: ‘newspaper
précis... an attempt to construct an intelligible narrative... from an
undigested mass of material (like Government Reports)... which not one in
a hundred ever reads.””

As nobody could be bothered to read dull Government publications then
it was the sub-editor's function; ‘to make an interesting column of news by
reducing a voluminous narrative (which he had) improved, modified and
animated’.* ‘

The ‘New Journalism’: Interviewing

These descriptions of journalistic work have not included anything about
one aspect of modern journalism, that of interviewing. This brings us to the
dividing line between the old-school of journalism and the ‘new journalism’
which became the ‘conventional term for developments in the press after
1880".>" One journalistic critic, speaking at the annual conference of the
Royal-chartered Institute of Journalists (successor to the early National
Association of Journalists) in 1896 commented on the degeneracy of the
new journalism with its ‘plague of interviewers which allow the showman in
our midst’.** Another even made it a condition of his employment that he
should not have to undertake interviews and Jerome K. Jerome gave up
interviewing as he ‘usually fell to arguing with the interviewee'.*®

According to Dr. Alan Lee ‘the classic, if rather obscure origin of the term
was in 1887’ when Matthew Arnold described the New Journalism: ‘which
is full of ability, novelty, variety, sensation, sympathy, generous instincts; its
one great fault is that it is feather-brained. It throws out assertions at a
venture because it wishes them true; does not cormrect either them or itself,
if they are false; and to get at the state of things as they truly are seems to
feel no concern whatever’.**

Arnold went on to link the growth of new voters, in industrial centres
where newspapers flourished and the classes had least contact with each
other, to ‘the democracy as people are fond of calling them... disposed to
be, like this journalism, feather-brained.”*
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The object of Arnold’s attack was the editor of the Pall Mall Gazette,
W.T. Stead, whose use of the American import, the interview, contributed
one aspect of the style of the New Journalism.

Even this, as well as other techniques associated with it, can be found in
earlier years, but it is convenient to use this time scale as indicative of the
major changes which did take place at first in London, and then in
provincial newspapers: ‘the most conspicuous [change] was typographical
innovation aimed at making the paper more readable. Cross-heads, shorter
paragraphs, larger and more informative headlines, and the use of
illustration... the increasing use of the front page for news...as well as the
increasing emphasis upon news as against opinion (with) the news...
shorter, more “snippety” and often trivial, and lacking guidance to help its
readers understand... and concentrated on what the Americans... called
the “human interest story” .

While provincial newspapers were still employing ‘reporters-
compositors”™’ in 1889 they were no longer expected to reside on the
premises and have their wives look after the ‘shop’. **

At another level the ‘popular fallacy’ that ‘shorthand writing and reporting
are synonymous™® persisted in the popular imagination but it was deplored
by some provincial newspaper editors who obviously suffered from the
‘more mechanical and less intellectual reporter who can do little else then
write shorthand.”*® Yet there had been increasing complaints from
politicians, throughout the 1880s, that inadequate attention was being paid
by the press to their speeches (even though one of them, Lord Rosebery,
speaking to the London Press Club in 1913, doubted the public ever read
them.) Professor Stephen Koss (1940-1984) described ‘the cutting down of
speeches... as the single most striking development in late-Victorian
journalism,”' and, Lee adds that, by the 1890s ‘verbatim reporters of these
occasions were rare’.*’ It is important to remember here that the ‘old
journalism’ was more firmly tied to party political groups, whether Tory or
Liberal, while the reporter, in Koss’ words, ‘has nothing to do with the
political side of his newspaper’.*®

The Role of the Descriptive Reporter

The almost mechanical function of verbatim reporting gave way to what
has been called ‘interpretative reporting”* while London editors used the
phrase ‘descriptive writing' to cover the reporting and its written
appearance — which did change.** The change was noticeable in the
language used. The: ‘old journalist would write “commence” when they
mean “began” and refer to grouse as the “feathered denizens of the
moor”... the journalist of today should avoid taking their work as his
model."*®

This new form of journalism replaced the: ‘old-fashioned, three-decker
leading article and monopolized the best engagements in the Reporters’
Diary. (It was) the pleasantest work... (he) sees new sights and enlarges
his knowledge of the world (going) by nights to the House (of Commons),
political meetings, great fires, to pit explosions, railway accidents, ship
launches.”*’
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The byproduct of this New Journalism imposed ‘a harder, more delicate
task on the journalist. His triumph may be greater but there are more
chances of failure, more opportunities for abusing his power.™?

One small example of the change involved can be illustrated by the
editor’s instructions to a reporter, writing about a Royal Academy Summer
Exhibition, ‘Don’t give too much attention to the pictures. Send a couple of
articles...chiefly about the smart people.*® But even this is really a
hangover from the old journalism when ‘nobody would be an ignoble
newspaper-man who could be a highbrow litterateur.”® For the ‘higher
journalist’ (leader-writer, special correspondent) of those days had looked
down upon news unless it ‘began with politics and ended with literature, art
and music.’

As the first news editor of the Daily Mail, Lincoln Springfield (1865-1950)
experienced at first-hand the difficulty these journalists faced in trying to
understand that the essential fact of any report had to be given in the
opening line of the reports and not unfold chronologically, as in a story: ‘|
deemed it was desirable to say at the beginning of a report (of an inquest)
that a verdict of murder was returned against a man... rather than giving a
column of the inquest, and then disclose the sensational verdict at the
close...’

Springfield saw reporting as a more creative role than that of the leader-
writer, who could only express opinions on other people’s presentation of
affairs, because the reporter could ‘undertake the collection of his own facts
and impressions.’

The pre-eminence Lord Northcliffe (1865-1922) gave to news indicated a
change of status for the news-gatherer and it was this, in Springfield’'s
opinion, which made it possible for university graduates to consider the
reporter's role as one worthy of a career. The effect was evident at other
levels: between 1919 and 1939 many English writers, and novelists, could
agree on one thing: the importance of accurate reporting and its beneficial
effect upon whatever form the writing took. So Somerset.Maugham (1874-
1965) could advise the young graduate, Godfrey Winn (1908-1971), to:
‘become an accurate reporter, and try your hand at writing profiles... you
will find journalism a far less degrading mode of existence... than other
forms of literary activity.”*

The author of the Bengal Lancer, Francis Yeats-Brown (1886-1944)
wrote: ‘| strongly advise any budding author to avoid reviewing — not other
kinds of journalism, which are all good practice for the masterpiece
everyone hopes to write one day...”*

Neil Bell (alias Stephen Southwold), a less successful writer in monetary
terms, estimated that he made an average of £1,300 a year between 1927
and 1954 after allowing ten to twenty per cent for his agent's commission,
‘For my publishers | have made about £100,000 net.’ Bell wrote over 70
books and numerous reviews, ignoring Yeats-Brown's advice about
avoiding reviewing.

For other writers, growing up between the First and Second World Wars,
Cyril Connolly (1903-1974) stated that: ‘the idiom of our time is journalistic
and the secret of journalism is to write the way people talk. The best
journalism is the conversation of a great talker.’
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The poet, W.H. Auden (1 907 1974) ‘always believed that a good writer
must first be a good reporter.® The young Christopher Caudwell (1907-
1937), who died in the Spanish Civil War, wrote that ‘Journalism becomes
the characteristic product of the age.”®

Philip Elliott (1943-1983) has stated that ‘journalism has become the pre-
eminent form, both as a means of reaching an audience and as a means of
expression.®

Those who have used reporting as a stepping stone on the way to
writing fiction and drama are legion, and include: James Barrie, Arnold
Bennett, Philip Gibbs, Robert Harling, C.E. Montague, Henry Williamson,
and Michael Frayn. Returning to Connolly, we find him donning his more
mandarin manner when he writes: ‘Nothing dates like a sense of actuality
than which there is nothing in ]ournalism more valuable... of the admirable
Journahsm that has appeared in the literary weeklies, how little bears
reprlntlng

Whoever the writer was he had to remember that ‘he must conform to
the Ianguage which is understood by the greatest number of people, to the
vernacular.®® This statement succinctly leads us into consideration of the
great change that came over the commercial press as it sought ever-larger
readerships. It was also expensive because: ‘nurturing the public appetite
for perishable news was an expensive and resource-demanding hunger
(for) the “true” stories told in newspapers (which) also provided information
essential to making one’s way in a complex world.”

To accommodate this hunger newspapers had to become magazines
offering wares normally found in a different kind of penodlcal As early as
1902 the Morning Leader had its ‘magazine pages'.” This additional
element in newspaper content owed much to Northcliffe’s interpretation -
and extension - of news as ‘talking points... the topics people are
discussing... and developing them, or stimulating a topic oneself.®* This, it
has to be remembered, came after the first element of hard news, that of
surprise.

These topics ‘people are discussing’ rarely matched the old journalism’s
conception of importance - the ‘journalism of opinion’ as it liked to regard
itself. What these topics included was outlined by London University’s first
part-time, journalism lecturer from 1925 to 1934, F. J. Mansfield: ‘All those
things that affect home life are in the Press. For the housewife: home and
fashion notes, topical recipes, film and book notes, the finest fiction,
advertisements that make her shopping range unlimited... houses,
furniture, insurance, the car, the wireless, clothes, tobacco... where the
famlly should spend the holidays, discover what it costs and fix it all in a
flash.®® This quote amply illustrates the vast range of topics that came
within the remit of the modern newspaper. What it could never be was dull.

This description matches the content offered to his readers by one of the
novelists listed on the previous page: Arnold Bennett (1867-1931). A
former assistant editor of Woman, Bennett could charge the London
Standard £300 for printing his regular contributions. His successor on the
Standard, J.B. Priestley (1894-1984 ) writes: ‘What such popular journalism
did do was to give him a thorough understanding and appreciation of the
topics, the situations, incidents, and characters that have the firmest hold
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upon the popular imagination...when he introduces into the novel a new
kind of house... he gives us an exact description of the labour-saving
devices in the house.”®

As a paragraphist in his native Burslem and a contributor to Tit-Bits in
1889, before becoming Woman’s assistant editor in 1894, Mr. Bennett is
described by academic critics as ‘no more than a good journalist which
earned him £22,000 a year by 1929.%

The Reporter as Observer of Facts

Priestley’s description of Bennett’s approach equates with Connolly’s
belief that: ‘to write a novel an author must have experience of people as
they are, and have resolved the contradiction in his own nature: he must be
integrated, a machine for observation.”®®

In this, as in so many other things, it would appear as if the British
writers and journalists were imitating their American counterparts,
described by Michael Schudson as: ‘writing in a self-consciously realistic
vein growing out of their experience as newspaper reporters... The word
“observe” was all-important to the reporters and realistic novelists of the
1890s (who) praised powers of observation and the realists sense that the
newspaper story, the magazine article, and the novel could be, and should
be, photographically true to life.”®®

Just as a ‘foundation of fact® was imperative for factual reporting, so
‘the good observer’ — as Henry James described Anthony Trollope® — was
vital for fictional realism. Literature, as much as journalism, stressed
factuality, and this, as the career manuals and autobiographical anecdotes
reveal, was one of the basic occupational ideals of journalism. But it was
wider than that for Americans, according to one academic critic who
believed ‘our faith in facts grew with every succeeding century... we have
cherished faith in the beneficient influences of facts.®® Schudson interprets
the ‘unashamed empiricism’ of the period as a belief that a ‘democratic
vision, and empirical inquiry... fit most comfortably.”® In England it was
enough to state ‘facts were all’,’’ but there were some English journalists
who wanted to see more evidence of American-style ‘democratic vistas’ in
their own experience ‘when uninteresting speeches by politicians will be
replaced by more space for questions affecting the welfare of the people.’”

Schudson also equates the growing popularity of science with ‘the rise of

realism’’® and posits the ‘idea of science as a process of data collecting’

which fits in with Walter Lippmann’s (1889-1974) concern about ‘data...
and the machinery of record”™ so integral to the role of journalism. This is
raised to underline the close nature of the transatlantic journalistic
connections, illustrated by (Sir) Norman Angell (1872-1967), editor, under
Northcliffe, of the Continental Daily Mail, 1905-1914, quoting Lippmann’s
desire to see: ‘professional training in journalism in which the ideal of
objective testimony is cardinal and... true (where journalists were) men
who laboured to see what the world really is (and) good reporting requires
the exercise of the highest of scientific virtues."”
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Some Possible Benefits of Education for Journalists

Lippmann wanted to see journalism turned from a haphazard trade into a
disciplined profession where: ‘the cynicism of the trade needs to be
abandoned for the true pattern of the journalistic apprentice (as) patient
and fearless men of science who have laboured to see what the world
really is.””®

It was Lippmann’s belief that ‘Schools of Journalism... (would) go quite
far in turning newspaPer enterprise from a haphazard trade into a
disciplined profession.””” With ‘academics committed to the paradigm of
journalism as a professional enterprise and to journalism education’s role in
promoting this model”® then the fledgling journalism schools of the early
1920s in the USA were well ahead of British proposals, where only the
London University ran a journalism diploma, from 1919 to 1939. This will be
examined more thoroughly in subsequent chapters but the principle needs
to be set within the debate about journalism and the changes evolving
within it, to enable us to appreciate the differing attitudes towards education
for journalism revealed in the British debates.

The discussion about education is even more relevant in terms of the
emerging character of the New Journalism in England and the demands it
brought for a style of writing which was ‘bright, alert, efficient... (the) style
shappy, and perky and button- holing”™ the description given by J.B
Priestley to Arnold Bennett. So, generally in English newspaper offices:
‘everywhere the word “bright” was heard. To “brighten” the news, to have
“brighter” features to engage “brighter” writers... were the instructions daily
repeated’

You could not awaken a reader's interest with a dull, commonplace
recital of events; reporters were advised to ‘say what you mean directly in
good clear English with short, sharp, clear-cut sentences.”®’ This was the
way the editor R.D. Blumenfeld (1864-1948) put it. Blumenfeld was an
American who edited the Daily Express from 1904 to 1928, after working
first for Northcliffe. He also favoured degrees in journalism: ‘I want to back
up the President of the Institute of Journalists in the effort to institute a
Degree in Journalism, which will prove that the holder knows something
more than the mere stringing together of words. It should be possible for
young men and young women to come into a real profession properly
equipped to carry on a calling which, when all is said and done, is the finest
and most interesting of all professions.’®?

It was Northcliffe who bemoaned the lack of reporters who could ‘write
good clear English’: ‘We have Oxford men here and Elementary men. None
of them can write grammatically or spell and they are woefully ignorant of
anything that happened since B.C. 42.°

Northcliffe himself was just as critical of ‘the deficiencies of a purely Fleet
Street education’and that was something which he was grateful never to
have suffered.

The fact is, however, that newspapers, including Northcliffe’s,
assiduously courted talent from Oxford as catalogued in David Ayerst's
‘biography’ of the Manchester Guardian and as observed by Sir Emest
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Barker (1874-1960) with his remark about ‘Oxford men flowed onto the

newspapers®* while Lord Beveridge (1879-1963) was one for whom ‘the
Oxford “Greats” course had its mundane uses... as a direct training for the
more solemn forms of journalism,”®® which he undertook as a leader-writer
on the Morning Post from 1906 to 1908, before entering the civil service. By
1931 one provincial newspaper editor could comment that ‘there never was
a time when more university men were being attracted into ]ournalism.’86
The bright young men still sought entry to Fleet Street direct from Oxford
after the First World War, which had seen nearly 5,000 Oxford and
Cambridge graduates killed. Evelyn Waugh (1903-1966) was one who
obtained a three months trial on the Daily Express, which he used to good
advantage in Scoop, his fictional account of reporting the Abyssinian War.

Beverley Nichols (1899-1983) was another: ‘Who wrote the article
“Oxford on Slang”... (he) comes down in December and would greatly like
to join the Daily Mail... he is much brighter than young George Binney,
editor of The Isis, and is obviously a very witty writer. You should see him.
He is at Balliol.®

Journalists interpreted the ‘New Journalism’ of the 1920s as extending
journalism’s ‘purview to life as a whole... involved in the training of the new
type of journalist® to meet the new demands; even Northcliffe contributed
a chapter on the subject to a career manual,?® backed up with scholarships
at the City of London School. Forty years later one of those pupils, Alan Pitt
Robbins (1888-1967) represented the loJ in the negotiations leading up to
the formation of a national advisory body for journalism education, after the
Second World War.

In 1910 eminent editors of the old school, like A.G. Gardiner (1865-
1946), editor of the Daily News from 1902 to 1919, and Sir Robert Donald
(1860-1933), editor of the Daily Chronicle from 1902 to 1918, could be
heard drumming up support for the idea of education for journalism,
echoing sentiments which took on concrete form in the shape of a
postgraduate syllabus for journalism at the University of Birmingham,
published in 1908 (but never implemented). Gardiner was firmly of the
opinion that English universities: ‘should give more definite encouragement
to men to take up journalism (because) the ground the journalist is called
upon to cover today is exceedingly wide... the more the Universities widen,
modernize and humanize their culture the more they will benefit
journalism.”*° .

This extract from Gardiner’s address to the annual conference of the loJ
was supported by Sir Robert Donald, speaking in Oxford: ‘We need classes
or schools of journalism which give prominence to the training and
development of the journalist as a writer. The literary gift will show itself
equally in small paragraphs as in a long descriptive report or in a leading
article... the ability to express in simple, clear and direct language the
purpose of the writer.”" That year, 1908, the Institute of Journalists agreed
a curriculum for a Diploma in Journalism at the University of London.

When British ex-servicemen returned to civilian life in 1919 they were
able to undertake a diploma for journalism at London University, supported
by State funds. One of the problems, however, was underlined by Walter
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Lippmann’s statement, the same year, that education for journalism was a
‘pedagogical problem requiring an inductive study.*?

"~ Subsequent chapters explore the development of this idea and attempt
to overcome what one American sociologist deplored as the dearth of
‘existing data on the educational process in the schools of journalism.’ **
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Chapter Three

Some Aspects of Education and Training

Liberal Education

As the span of this research extends over nearly a century of rapid
change and developments within British society it is difficult to determine
precisely the causes of change within such a scholarly under-researched
area as journalism education. It is even more difficult to be certain of the
definitions, of education and training, proposed by the various protagonists
in the debate. But in the late 19", and well into the 20™, century the concept
of university education, of the Oxford variety, was understood to be liberal
education which trained the mind for the profession to be followed in later
life. This experience was often referred to as ‘university training’ and
dictionary definitions of training and education, at the beginning of the 20"
century, were nearly interchangeable. The university was seen as the place
where young men went to train themselves for the world outside, training
the mind to meet the challenges of politics, administration, policy-formation
and Empire-building. Such was the theory, but even during the first two
decades of the 20" century the London School of Economics had staked a
claim to a new concept ‘training for a new learned profession... that of
public administrator’ as the School’s Director, William Beveridge, phrased it
in the first number of the journal Economica, founded by the School in 1921
to further its aims.

The dominant definition of liberal education, which Beveridge attacked
in the title of his article ‘Economics as a Liberal Education’, was that
undertaken by studying the great classics of two dead languages, ancient
Greek and Latin, although mathematics and natural philosophy (as science
was then labelled) were an element in the education - and that latter
element was mainly Euclid. It was this definition that professions striving
after professionalisation at the turn of the 20" century had to contend with.
Such a definition excluded many from the poor working classes, as well as
artisans and self-taught engineers and Dissenters who were unable to
ascribe to the Church of England’s Thirty-nine Articles - University College,
London, became their ‘Godless University’ after its foundation in 1826.

Noel Annan highlighted the expansion of the professions, in the early
1800s, to ‘include solicitors and apothecaries’ and highlighted the
establishment in 1828 of the Institution of Civil Engineers to further the ‘art
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of directing the Great Sources of Power in Nature for the use and
convenience of mankind as marking the rise of a new kind of professional
man.? He described ‘these intellectual (middle class) families [becoming]
the new professicnal civil servants (vide Matthew Arnold) [who] joined the
Indian and Colonial service; or became school inspectors; or they edited or
wrote for the periodicals [and] as journalists ceased to be hacks scribbling
in Grub Street [and] joined the staff of The Times.”

It was Cardinal Newman (1801-1890) who provided the rationale for the

idea of liberal education with his 1859 essay ‘On the Scope and Nature of
University Education’ which stated:
‘When the intellect has been properly trained in all it will be a faculty of
entering with comparative ease into any subject of thought, and of taking
up with aptitude any science or profession (and it offered more than mere
reception of knowledge)... seeing the world, entering into active life, going
into society, travelling... coming into contact with the principles and modes
of thought of various parties, interests, races... is called enlargement... the
mind’s energetic and simultaneous action upon and towards and among
those new ideas rushing in on it.”

It was this kind of education that Benjamin Jowett (1817-93) favoured at

Balliol College, Oxford, especially for those aspiring to enter the journalism
of the period. These were those whom Sir Ernest Barker described as
‘flowing from Oxford’ into the newspapers of the day.’ The founder/editor of
the Pall Mall Gazette, Frederick Greenwood (1830-1910) writing at the
close of the nineteenth century, but writing about the 1860s, described
journalism then as being at a turning point with ‘a better order of things
signalized...by the atiraction of many fresh, bright, strong and scholarly
minds to journalism as a power.”® Of the journalism of the mid-nineteenth
. century Newman himself thought it would replace the authority of the
university and he regarded this as:
‘unsatisfactory... for its teaching is so offhand, so ambitious, so
unchangeable... it increases the mischief of its anonymous writers (whose)
random theories and imposing sophistries... carry away half-formed and
superficial intellects... in the lucid views, leading ideas, and nutshell truths
for the breakfast table.”

This genuflection towards the ‘popularity of the moment’ was seen by
some as inconsistent with the demands of a liberal education, the
‘perception of truth and beauty’, which enabled its practitioner to distinguish
between the truth he knows from that he does not know. Provincial and
metropolitan newspapers were themselves the witnesses for the
prosecution in a book of essays edited by the founder of the Saturday
Review, A.J. Beresford Hope which deplored the predominance of the
Classics in English education.®

One of the ‘signals’ highlighted by Greenwood was the emergence of the
Saturday Review and a journalism that ‘had advanced to a far higher stage
of authority and consideration” in the 1860s. These ‘Higher' journalists
were in abundant supply, as other scholars have amply demonstrated'
and one who contributed to this literature (as well as formulating the first
university journalism syllabus in England at Birmingham University in 1908)
had this to say about the flavour of education at Balliol under Jowett:
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‘they attached themselves loosely to Balliol and rambled about the
university browsing here and there on such lecture-fodder as they could
find palatable, or likely to meet their needs. Sometimes they looked in on
lectures on political economy, or on English history, or on art, or even on
Greek philosophy. They were encouraged to visit museums and art
galleries or to write essays and go on long walks with their patron or some
other illumining pundit. This (Jowett) called giving them the flavour of
Oxford life.””

Professor John Churton Collins (1848-1908) was professor of English at
Birmingham University and his first journalism syllabus contained echoes of
these ideas, down to the ‘visiting Museums’, and, even though this
proposed course never actually started, because of Collins’ death, his
ideas were carried forward both by academics and journalists involved.'

While this might have been a peculiarly Balliol-inspired curriculum it
would appear that Oxford tutors commended the style of the essayists of
the journalism found in The Spectator and the Saturday Review."

Technical Education

Some studies have demonstrated how ‘important the ideological element
is in our educational system which stresses the moral value of ‘pure’ as
opposed to ‘practical thinking’,'"* and trace Britain’s failure to develop an
educational system ‘essential to national efficiency’’® as a contributory
factor inimical to the country’s industrial progress. The inability to realize
the nature of the change in the competitive international system, as it
developed after 1870, meant that continental and American efficiency
outstripped British efforts. At a time when British industrial pre-eminence
seemed assured British complacency formed the bedrock for future
decline."

This complacency can be seen operating in the painfully slow
development of any comprehensive form of national education. Britain’s
hopes for an educated workforce contributing to national efficiency were
seriously hampered by having a school-leaving age of ten, from 1870 to
1893, of twelve until 1922 and of fourteen after that and sixteen in 2009."
What education there was was extremely basic and various nineteenth
century institutions developed to help meet the need, from Sunday scheols
to Mechanics Institutes, themselves the forerunners of several technical
colleges which eventually became university colleges.” Introduction to
occupational roles was usually achieved by apprenticeship to a trade for a
fixed number of years for which, in return, the apprentice received
instruction in the secrets of his master's trade. The implicit assumption of
this method was that a coherent body of skills existed which could be
‘learnt in the course of watching somebody already proficient in them, and
by imitating his example.”"*

Even 19" century critics realised that such schemes rarely fostered
innovation, especially in a competitive market where fixed sets of skills
rapidly became obsclete. The Economist deplored the fact that, in 1868:
‘our manufacturing classes are at an unfair and dangerous advantage
compared with the trained and intelligent operators of continental
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countries... (where) the preparatory stage of education can. raise the
intelligence and knowledge, and, therefore, the ultimate skill of the
artisan.’®

The writer implied that the apprentice model, of passing on the tradition
from the workman to his novice, had a ‘narrowing influence upon the mind.’
He declared that ‘technical education was almost entirely new to this
country’ in 1868, but the next year the paper was calling for a commission
to enquire into the moribund City of London Livery companies as an
‘unexplored means for furthering technical and higher education’ of the
artisan and middle classes ‘on the principles of their original formation: ‘the
furtherance of the art and mystery... of the several trades represented by
them.” For this suggestion they had an ally in the Prime Minister, Mr.
Gladstone, when he addressed the Workmen’s International Exhibition in
1869.2" It took another nine years before this actually materialised with the
formation of the City and Guilds of London Institute, later incorporated in
1880, under (Sir) Philip Magnus (1842-1933) its founding secretary and first
director until 1888. This Institute still operates today in the country’s
technical and further education colleges. .

Further evidence of public concern was manifested in the appointment of
a Royal Commission on Technical Instruction which sat under its chairman,
(Sir) Bernhard Samuelson (1820-1905) from 1881 until 18842 The
Commission members visited France, Germany, Denmark, Holland, U.S.A.
and Canada and were, like their chairman, Samuelson, mostly
technologists and self-made men. They advocated a unified system of
elementary and secondary education, along the lines of The Economist's
pleas for a ‘preparatory stage’ of education.?® However, it was not until
1889-1891 that Technical Instruction Acts were introduced and, even then,
many local government authorities used them to finance their provincial
universities, especially in the natural sciences.?* Instruction financed by the
Technical Instruction Acts was supposed to be confined to ‘technical
education’ but this was so defined as legally to include every subject of
study except ‘theology, Greek and Shakespeare’, but even these could be
taught if the expense was met from other sources of income such as fees
or endowments.”® The money for this legislation was taken from the
‘whiskey money’ duties on beer and spirits that local authorities could
impose under the 1830 Local Taxation Act. This legislation also allowed
local authorities to spend up to one penny in the pound on local museums,
colleges of art and schools of science, some of which, in subsequent years,
have been transformed into expensive residential apartments.

It is interesting to reflect on the fact that in the same year in which the loJ
began discussing proposals for some form of entry examination, in 1884,
The Times described the ‘current fashion in educational ideas as technical
education.” The discussions the loJ held with London University in the
opening years of the 20" century included proposals for practical journalism
to be included in the syllabus, listed as ‘Technical Instruction’.?® When the
course actually opened, in 1919, this element was dropped from the
syllabus.
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Professional Education: An English Overview

Inexorably entwined with the Victorian understanding of ‘liberal
education’ was the conviction that it served the purposes of professional
education as well. The apprentice model, whereby professionals learned
their calling in chambers, if barristers, or as articled clerks to solicitors, and
in their regiment if soldiers, was replaced by more systematic forms of
education and training as the skills employed were themselves developed.
The process was stated succinctly by the House of Commons Select
Committee on legal education, in 1849, when it identified the requisite
constituent as ‘the ability to discipline the mind so that he can grapple with
any problem.’ Liberal education was important because it was firmly based
in the classics: ‘Greek and Latin literature, on mathematics, Meaning
Euclid... (which) trained literary taste and the use of languages (while)
mathematics trained powers of reascning. Classical studies trained a man’s
mind so he could tackle any subject in later life.”

Mastery of the classics implied that the professional man could also
master ‘if he chose to be a clergyman, theology; if a physician, the writings
of Hippocrates, if a barrister, the... English law.” These ancient professicns
built upon the liberal education received, and channelled initiates into their
professional niches, after apprenticeships in chambers, hospital wards or
regiment. It was these aspects that later occupations felt required to
emulate in their march towards professional status while forgetting, or
ignoring, the fact that the social foundations of the classical education
system served class interests. In a way the ancient professions illustrate
one aspect of the aristocracy maintaining its control over social prestige.
‘Youngest sons to the church’ was not just a convention of the novel, it was
established fact for a long period. These conventions, in their turn, provided
an obvious model for the sons of ‘parvenu’ Victorian industrialists keen to
gain a foothold on the ladder of social ascendancy by aping the old
gentry.?® :

The 19" century saw the evolution of the concept of the professional
man and the requirements of professionalism were crystallized into
exhibiting: ‘a professional organization to focus opinion, work up a body of
knowledge and insist upon a decent Charter as a mark of recognition (with
as) a final step, an Act of Parliament conferring something like monopoly
powers on the duties of the qualified practitioner who had followed a
recoghized course of training.”*

The training involved the ‘practice and practical skill' while the university
provided an ‘extended view of more general knowledge in the sphere the
practitioner is to work in.”*°

Some definitions of professionalism

As one writer on the subject stated, there are as many views on what
constitutes professionalism as there are writers on the subject.>' However,
there are some elements common to most, and these include:

1. The existence of a full-time occupation.
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2. The establishment of a training school or licensing of some form by
the professional body.

3. The formation of a professional association with offices, journal,
publications etc., i.e. professional culture/authority.

4. The formation of an ethical code of practice, either internally (with
colleagues) or externally (with clients and publlcg

5. A recognizable body of professional knowledge.

Attitudinal attributes associated with professionalism can be diagnosed
as including:

I: The use of the professional crganisation as a major reference, or source
of ideas from the profession in the work involved.

II: A belief in service to the public, which incorporates the view that work
performed benefits the public as well as the practitioner.

[lI: A belief in self-regulation, including the view that the professional is best
qualified to judge the work of another professional.

IV: A sense of calling which implies that practitioner would still do the work
for few extrinsic rewards.

V: Autonomy, which implies the practitioner ought to be able to make his
own decisions without external pressure from clients.*

Of these listed elements, under definitions of professionalism, modern
journalism would rate as a full-time occupation and could boast the
existence of an ethical code but without any mechanism to regulate it from
within the profession; otherwise it lacks the essential elements although the
lod is a recognisably professional body, notwithstanding the fact that its
offices and journal are hardly visible as aspects of professional culture. Yet
both the Institute and the National Union of Journalists have tried to
amalgamate on several occasions (the last in the mid-1960s) and, in 1948,
even got as far as presentmg a Bill to Parliament to incorporate the
Association of Journalists.**

Just before the Second World War the Institute tried to introduce a
Register of Journallsts in an attempt to regulate entry and raise standards,
but without success.** While a reading of the columns of The Journalist,
house organ of the National Union of Journalists, might indicate some
support for the establishment of a training school (allied to the concept of a
Press Institute raised in the late 1930s) these are isolated examples.
However, the same columns, in the late 1930s, reflect some concern,
illustrated by the coverage given to the idea of schools of journalism on the
American model and to the London University Diploma for Journalism and
the exhibitions awarded to members, or, in the case of the N.U.J., the
children of members. Similar evidence is also available to us in the
columns of the Newspaper Society’s Monthly Circular, where biographical
details of London University students looking for jobs were reguIarIy listed
under the heading ‘University Students Available for Jobs’.** The question
of a recognized body of knowledge has always bedeviled discussions on
this subject among journalists and academics, but the negotiations leading
up to the first London University journalism syllabus provided one answer
by separating academic from technical and offering the academic as a
‘necessary introduction to those professionas and callings... where practice
and progress are closely connected’ as Sidney Webb (1859-1947) had
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phrased it in his evidence to the Royal Commission on London University
(1909-1913).%

The journalist's approach to the attitudinal attributes associated with
professionalism would be, generally, a grudging acknowledgement of the
relevance of the majority, although his interpretation of some might differ
from that employed by other professionals. For instance, the journalist will
take his source of ideas from his work but without reference to a
recognized body of published theory. Likewise he would assert his belief in
service to the public but, like modern doctors paid via the National Health
Service, he would not be against withdrawing his services to support claims
for higher salary. The journalist would also hold strongly to a belief in self-
regulation, sometimes at the expense of the public he professes to serve;
an example would be the refusal of the National Union of Journalists to
occupy their places on the old Press Council because of their belief that
only journalists could fully understand journalists’ problems. The NUJ has
not participated in the succeeding self-regulatory body, the Press
Complaints Commission (PCC), set up in 1991 following the publication of
a report by the Home Office departmental committee headed by Sir David
Calcutt, to enquire into possible statutory regulation of the industry.

As with other professions the journalist would find problems associated
with the notion of autonomy from the external pressure of clients, as he has
little direct contact with his readers. He would, however, ascribe to the
notion of autonomy which implied non-interference from non-journalists
(vide the Press Council, above), as well as superiors, in determining what
is news, which he would sometimes back with reference to ideas of
objectivity and detachment, no matter how illusory this is in practice. In
practice the journalist often plans his story production with pre-conceptions
concerning what he thinks will please - or pass - his superiors who are
usually senior journalists with their own ideas of autonomy.” Yet is as well
to remember ‘what passes for autonomy in one occupation does not... in
another.’

The lack of clarity concerning these professional attributes, as related to
journalism, has complicated the discussion surrounding the question of
education (or entry examinations) and made resoiution of the resulting
conflict more difficult. The difficulties journalists encountered in their efforts
to secure a recognizable educational scheme, especially after 1945, turned
their efforts to a different level of educational institution, one more geared
to the skills approach. The author believes that the major problem was the
lack of something like a Press Institute, a professional forum for debate as
well as education, and the resulting adoption - by both loJ and National
Union of Journalists - of roles, and activities, that more properly belonged
within the aegis of an Institute, not a trades union or similar body.

The Development of Training as distinct from Education

The discussion so far about university education in England has
revealed how that process was labelled ‘university training’ until well into
the 20" century; it perpetuated an elitist base for recruitment to its ranks
with the philosophy ‘of training the pick of youth to be the leaders of the

26

MOD100051197



For Distribution to CPs

Hacks and Dons - Teaching at the London University Journalism School 1919-1939: Its origin,
development and influence.

next generation.*® This is in stark contrast to the immense growth in
university places in the United States where higher education was defined
as a place ‘in which any person can find instruction in any study’- as Ezra
Cornell (1807-84) phrased it.*' These Anglo-American connections are
discussed in a later section of this chapter, but the different definitions need
to be kept in mind as they illustrate how different university education has
been in the two countries. We need to remind ourselves that Sir Charles
Dilke (1810-69) remarked upon the significance of the ‘elective’ nature of
American higher education as far back as 1868.** Failure of the English
universities to achieve a similar development in the teaching of the
humanities, stressing breadth rather than the depth of single-subject
degrees, was a contributory - if unacknowledged - factor in the journalistic
educators turning to other areas of the English educational spectrum in
their attempts to introduce education for journalism.

Some of these other forms of education, stil common today, were
revolutionary at the beginning of the 20" century, but they seemed to easily
find a place in colleges below the university level. So in 1912, the Gas Light
and Coke Company of London introduced a part-time day release course
for its gas fitters; such developments were supported by the Lewis
Committee, sitting during the First World War, and later enshrined in the
1918 Education Act.®

Such training took upon itself those aspects of apprenticeship that had
been dropped by the ancient professions as they developed and
systematized their entrance examinations and educaticnal standards; those
aspects can be summed up in the phrase ‘learning by watching and then
imitating by doing’, which was raised earlier.

It was this practical aspect of training which was banished from English
educational thought, providing ancther illustration of the difference between
English and American perceptions of what could be labelled ‘education’.
The pragmatic philosophy of a C.S. Peirce (1839-1914) or the educational
theories of a John Dewey (1859-1952) were slow to percolate through the
English system of university education. Yet there were hospitable corners
to be found where German ideas of science teaching were used to enable
the children of London Board Schools to discover things for themselves by
the heuristic method - which appears strikingly modern and appropriate to
the teaching of journalism.**

Academic research into another method of educational progression,
through attendance at evening classes requiring up to three nights a week,
has revealed how unsuccessful such schemes are*® with large numbers
dropping out. Success was not made any easier by the failure of
professiconal institutions to adapt their requirements to the limited conditions
under which students were forced to work.“® The advantage to the
Americans, for example, in doubling the number of engineering and
technical students in the last quarter of the 19" century, contrasts with the
difficulties placed in the way of English students trying to improve their
chances of better pay, or position, through attendance at evening classes
after a full day’s work.*’

The English system of teacher training provides an example both of the
scale of the problem (for both teacher and journalism education) and the
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possibilities that existed in the 20" century for some form of journalism
education in higher education. By 1899 more than half those employed in
English schools had never experienced the' training college system of
education because there were no courses before 1885. The majority had
reached teacher status through the system whereby they took on a
‘monitor’ role in the classroom, eventually replaced by the ‘pupil-teacher
method, illustrating the operation of apprentice-type of training. (Sir)
Michael Sadler (1861-1943), who was professor of the Theory of Education
at the Victoria University (later Manchester University) in 1908, addressed
the annual conference of the loJ on the subject of ‘The Education of the
Journalist'. He outlined how both journalism and teaching then stressed
open access for recruits of promise coupled with a belief in the importance
of recruits learning some essential elements through practical experience,
such as that provided at Manchester's demonstration, or practicing,
schools. The acquisition of knowledge, in both spheres, was regarded as
less important than the ability to be able to put such knowledge to practical
use, quickly, so apprenticeship was appropriate for both teacher and
journalist - some scheme to enable beginners to learn to avoid making
mistakes, while introducing them to some preliminary skills and knowledge
to help them make a good start. Even so Sadler thought that ‘liberal
education was the best basis for subsequent professional skill in any
calling™® although he did recommend a post-graduate course of study for
journalism and outlined what a new ‘Honours’ school would have to
combine in areas of study usually kept apart in English universities
(Appendix VIII).

Journalism had to wait 62 years for the post-graduate course to open at
University College, Cardiff, in 1970, and 57 years for the first pre-entry
course for school-leavers, under the aegis of the National Council for the
Training for Journalists, founded in 1952; but only 11 years passed before
the Diploma for Journalism started in 1919 at the University of London,
combining two years study for school-leavers, or a one-year element for
graduates (later discontinued). The N.C.T.J. courses were centred mainly
in colleges where such skills as shorthand and typing were available.
These technical, or further education, colleges had benefited from the 1944
Education Act and, later, from Government White Papers in 1956 and 1961
which improved the opportunities provided by such institutes. These
colleges provided the other, educational, elements and included the basic
journalism skills training on the one-year pre-entry courses.*® The evolution
of these courses, and their relationship to the continuing history of
journalism education in Britain, is discussed in Chapter Nine. In the context
of education and training the further education sector is usually aligned
closely to the requirements of industrial training, yet the lines of
demarcation between general education and vocational training are both
ambiguous and variable so that there is ‘no standard model of education
and training which delimits each component and defines its relationship
with the other.”®® The N.C.T.J. was included, for the purpose of the
Industrial Training Act of 1963, under the wing of the Printing and
Publishing Industry Training Board between 1968 and 1982 and this
increased the tendency to regard the basic requirements of journalism
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education as skills training, or rehearsal in skills and techniques, where the
educational input was minimal. Thus the separation from higher education
was institutionalised, and it was not until 1990 that British universities
attempted to develop journalism education within the university context.

The Growth of Provincial Universities in England

It is difficult to realize that even in 1902 England could boast only four
universities for its 35 million population.®' The following year Sidney Webb
was stating ‘we are actually engaged... in the business of making
universities™? and that must have seemed a flavour of the times. London
University had been re-organised on a teaching basis between 1898 and
1900 and the conglomerate Victoria University (founded in 1880) split into
individual Universities: Liverpool and Manchester in 1903, Leeds in 1904
and Sheffield in 1905: Bristol gained its Charter as a University in 1906
(with the loJ among its founding fathers.) The transformation of Masons
College into Birmingham University (Chartered in 1900) was accompanied
by a spate of foreign travel by some of its professors. They visited America
and returned saying ‘it was only then the committee arrived at some
conception of what was required of them™® and the first Chancellor of the
new University, politician Joseph Chamberlain, was reported as saying that
this committee’s report opened his eyes as to the role the university should
adopt in a modern society.

Further impetus to transatlantic travel followed the Education Act of
1902, which imposed some semblance of order on the chaoctic state of
English Education and, in theory, made it possible for a ladder of education
to stretch from the elementary school to university by way of the
scholarship system. Representations from the newly-formed education
authorities in the major cities (some of them listed above), from universities
and from industry toured the United States publishing reports in 1904.%
The industrial report commented that: ‘the reason the American worker is
better than his British contemporary was that he has received a senior and
better education.’”®®

By 1908 Birmingham University had published the first journalism
syllabus at an English University (Appendix VII), although the death of its
proposer cut short any experiment at that time. The following year London
University underwent another Royal Commission under Lord Haldane
which lasted until 1913 and, because of the First World War, it was not until
1926 that the Report was acted upon. This underlined the transformation
from the examining to the teaching, and research, model of university
education with the University encouraged to jettison its supervisory role of
the teaching at London Polytechnics where the teaching ‘was much the
same kind of instruction as at school.’

The idea was not to imitate Oxford or Cambridge with their ‘leisurely
curriculum’ but to organize courses: ‘in such a way as to turn out the
graduate fully equipped; not only as a cultivated citizen, but also, so far as
may be possible, as a trained professional... (with) London University
taking on the character of a technical school for all brain-working
professionals (including) journalism...”®
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Once again it would appear that here was fertile ground for a novel
approach to educating the journalist and this will be examined in the next
chapter on the ‘Emergence and Development of Education for Journalism,
1880-1910." Just two years after the Birmingham University syllabus there
was another and this one was the joint effort of the loJ and London
University (see Appendix X a & b).

Some Anglo-American Connections, up to 1880

Although it may appear simplistic to state that 19" century America was
nearer to the cultural ambience of the home of its mother tongue, than is at
present the case, there were indications of the close relationship. English
women writers visited America and wrote books about their visits: Mrs
Trollope (1780-1863) in 1832 (her son’s North American appeared in
1862); Miss Harriet Martineau (1802-76) in 1837; and Mrs Mary Howitt
(1799-1881) published a three-volume history of the United States. British
periodicals, and much of the literature carried within their pages, were
widely distributed throughout America; Dickens’ Household Words and All
the Year Round, between 1850 and 1895, had special early printings for
the American editions, while the feminist journal, the English Woman's
Journal (one of the first companies registered with women shareholders),
found its way into receptive American hearths.”” Boston publishers vied
with each other for their friendship of Dickens™ and poets like Longfellow
applauded his American readings. The American poet Emerson had his
English tours to counter-balance the novelist's. Emerson’s transcendental
writings were seen as a threat to Anglicanism, while Whitman’s conviction
that democratic America would renew civilisation horrified Matthew
Arnold.*®

The antipathy of the Arnolds and the Newmans was no doubt fanned by
the Americans’ needling insistance that ‘the high born of England are too
much inclined to regard the lower orders as an inferior race of beings’’ but,
of course, there were Englishmen who supported the American view. One
of these was Goldwin Smith (1823-1910), who was educated at Eton and
Oxford, held various fellowship, while attacking the clerical ascendancy of
the ancient university and agitating for acceptance of reform within the
university. This led to a joint-secretary position on the Royal Commission
which investigated Oxford University between 1852 and its report in 1857.
During this period he also joined Douglas Cook’s staff on the Saturday
Review when it started publication in 1855. He further committed himself to
the 1858 Commission on national education, this time as a full
Commissioner, and found himself offered the Regius Professorship of
Modern History at Oxford, from 1858 to 1866.

Corresponding with the President of the new Cornell University in
America, Andrew Dixon White (1832-1918), Smith highlighted the
underlying difference between the British and American versions of higher
education: ‘On this side of the water the question of academical education
is mixed up with historical accidents and with political struggles. What |
would say is this - adapt your practical education to the practical needs of
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the American people, and for general culture those subjects which are most
important and interesting to the citizen and the man.’

When White visited England, in 1868, on a recruiting drive for lecturing
staff for the new university Smith accepted the position as professor of
English and Constitutional History; he had resigned his Oxford
professorship two years earlier and inherited a ‘moderate competence’ on
the death of his father, following a railway accident. In his inaugural lecture
at Cornell, in 1869, Smith said ‘there was a special class of men connected
with politics who needed a training in political philosophy and history to
enable them to perform entirely the duties of their calling...he meant the
class of journalists’®* and that shorthand -writing and printing might be
connected with this department’.®® There is a certain irony in finding an
Oxford don recommending journalism courses in universities in 1869.

The difference between the citizenry on the two ‘sides of the water’ was
the subject of comment by the Reverend James Fraser, later Bishop of
Manchester, after six months in Eastern America, for whom the Americans
were ‘if not the most highly educated certainly the most generally educated
and intelligent people on earth.® English critics, like Matthew Arnold,
disliked intensely the intention of Ezra Cornell to found a university ‘in
which any person can find instruction in any study.”® Whether or not Arnold
was aware of President Andrew White’s plans to offer a form of education
for journalism is a moot point, but it enables us to examine early American
attempts at journalism education and how they started.

Early American Experiments in Journalism Education

It is always useful to compare the similarities of British and American
experiences but, in the case of unlver5|ty education, it is the stark contrast
that is educative. By the turn of the 20" century the university in America
was on its way to becoming a major source of authority within society with
its clientele already expanded into the mlddle classes while its patrons
included the wealthiest of the new industrialists.?® Universities had annexed
science and many of its technological derivatives while pursuing an
institutional rationale that incorporated social organisation, production and
application of knowledge. For most occupational groups in America the key
to professionalisation was a university connection. The number of students
undergoing university education illustrate the difference of approach
between America and Britain: in 1900 British universities had 20,000
students and Americans universities 237,000.5” The American press also
benefited from its allies within higher education who saw the task of helping
to shape a professional identity for the press as something akin to a moral
mission. From the newspaper side one American editor, Whitelaw Reid,
(1837-1912) believed such a process would reduce the likelihood of
personal attacks on editors.*®

The earliest reference to the subject of higher education for journalists
was in 1857 at Farmer’s High School, now Pennsylvania State University,
and Mr Reid made his observations at New York University in 1870.
However, it was Cornell University’s President, Andrew Dickson White, an
acknowledged pioneer of professional education in America, who proposed
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that a certificate be offered to students who engaged in journalism training
outside the formal curriculum while still meeting general course
requirements. His rationale combined his general philosophy of education,
that it was the function of the university to provide appropriate means for
career preparation, with his perception that the press as a whole was
deficient in meeting its responsibilities. Although the course was listed in
the University catalogue for 1875/6 it never materialized, perhaps in part
due to the legal loss of a large legacy to the University from the family of
one of the course’s advocates.

Most early American experiments in journalism education found their
original base in departments of English, as at the University of Missouri in
1878 under David Russell McAnaley, son of an editor, who later left to work
on the St Louis Globe Democrat.”® However, ‘practical procedures’ in
journalism were' not adopted until 1885, and classes in news writing
continued, in the English department, between 1893 and 1900. The
Missouri University School of Journalism gained its independent status in
1908. Similar stories could be unfolded for the evolution of journalism
education at the Universities of lowa, Indiana, Kansas, and Nebraska. At
Kansas the course was introduced at the suggestion of the sociologist,
Frank W. Blackmar, whose research into society included an analysis of
journalism as a social force with the potential for both responsible and
pathological influence.”” By 1899 the University of Chicago had a
correspondence course in journalism.”’

Yet journalism education entered the twentieth century with barely a toe-
hold in American universities. No compelling rationale had evolved within
journalism education, while professionalism offered only a vague focus of
intent because journalism, as an occupation with professional prospects,
deviated too widely from the norm within other professional schools, such
as law and engineering and medicine. It was left to the Joseph Pulitzer
(1847-1911), publisher of the St Louis Evening Dispatch and the New York
World who introduced the nation to mass communication ‘to negotiate its
perception as a professional entity.”® His proposals, in 1903, for an
endowed School of Journalism, gave American journalism education
dramatic publicity and prominence and his argument for university
involvement in the professionalisation of the press gave journalism
educators a clear expression of their groped-for purpose in academic life.
He sent an emissary to both Columbia and Harvard Universities and,
although it was at Columbia University, New York, that the School of
Journalism actually opened in 1912, many of the ideas were those raised in
correspondence with Charles W. Eliot (1834-1926), President of Harvard
University.” In his later negotiations with Columbia University Pulitzer
fought for an open admissions policy but was forced to compromise and
fought for control of the educational programme by a board of practitioners
but, again, lost in substance to the university officials.

The difference between Pulitzer’'s and Eliot's approach to the question of
professionalism typified the views of journalists and academics: Pulitzer’'s
notion of a profession: ‘was drawn in terms of a social interpretation of the
press (as a complex institution) but it was with a different sense of
professionalism that Eliot offered his prospectus of studies geared to the
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profession of journalism as a livelihood in a world of economic realities
(where) questions of journalistic expertise and career progression were
critically important for university participation. He sought the “vertical vision”
that best represented success and power in the occupation for the
individual practitioner [...] he insisted that the journalist master techniques
(which) included expertise in management and business administration of
newspapers (while) Pulitzer specifically advocated a trained incapacity for
them to do so.”™*

Pulitzer combined a desire to see the ‘romance of the occupation...
professionalised’ with a view of ‘professionalisation as a means of raising
the status of the press.”® The prominent academic figures, like White of
Cornell and Eliot of Harvard, saw things differently: ‘the university promoted
professional authority in society, and itself, by training experts with
prospects for functional power. They shared a common vision of a
meritocratic society managed by university graduates.’”® ‘

Pulitzer had turned to the university to cultivate a notion of journalism as
a responsible profession, but not to negotiate new lines of authority and
control within the press. He felt the press had become a public service
institution, fighting off its own baser instincts: ‘Nothing less than the highest
ideals, the most scrupulous anxiety to do right, the most accurate
knowledge of the problems it has to meet, and a sincere sense of its moral
responsibility will save journalism from subservience to business interests
seeking selfish ends, antagonistic to the public welfare.)”” (emphasis
added)

Pulitzer's fear was that once the public regarded the press as exclusively
a commercial business then its claim to any moral power was suspect. ‘Its
influence cannot exist without public confidence (which) must have a
human basis. It must reside, in the end, on the character of the journalist.””®
This character could be fostered in general education courses found in
universities whose: ‘by-products would meet the needs of the journalist.
Why not direct, extract, concentrate, specialize them for the journalist as a
specialist.™ (original emphasis)

An early editorial critic of American journalism teaching, Irish-born and
college educated E.L.Godkin (1831-1902), himself the recipient, in 1899, of
Oxford University's first honorary degree awarded to a journalist, had
accused the journalism educators of a kind of professional conspiracy and
hiding behind ‘mere mechanical knowledge’ of what ‘writing a stickful’
means®® which hid ‘the intellectual poverty of too many of the young men
who enter the calling.” He described the ridiculous importance attached by
schooflg, of journalism to what he described as ‘knowledge’ of little office
tricks.

There was just as much of a struggle for identity among the
academicians at the turn of the 20" century as there was for the
acceptance of their subject: ‘In economics, the effort involved a break with
theology and classic moral philosophy. Psychologists sought a distinction
between their discipline and rational philosophy, and attempted to achieve
a scientific social utility. Sociology moved to reject the metaphors of Darwin
and Spenser and to invent a methodology. Journalism education turned
from practical English writing to the professional education model of
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medicine and law, and to a lesser conscious extent engineering, but the
effort had little actual effect on curriculum development.’®?

Journalism educators turned from the difficulties inherent in organizing a
university discipline of specialization and turned to the professional
argument for the press as their own justification for acceptance and
recognition.

Professor Birkhead described this as ‘adopting a leadership role in the
professional project as the rationale for its own academic existence.”

The Early Twentieth Century Schools of Journalism in America

The Pulitzer-inspired debate sparked off a remarkable surge in the
numbers of journalism schools so that, by 1912, thirty were in existence,
and their message was carried to England by Professor Walter Williams
(1864-1935) of the University of Missouri School of Journalism, founded in
1908.** The journalism workshop, complete with time-cards and a punch
clock at the University of lllinois®, or laboratory, attempted to duplicate
newspaper offices, if not actually produce newspapers themselves. But
there was a: ‘relentless warfare against the imps of rumour, laziness,
guessing and ignorance and students not up to the task were dismissed at
the end of the term.’*®

Parallel with this workshop concept was a campaign to use university
resources to provide journalism students with a broad liberal arts education
as a basis for the proper preparation of newsmen with background
knowledge. Allied with this campaign was the development of the theme of
professionalism, evidenced in the Journalism Bulletin, between 1924 and
1927, and in the early volumes of its replacement, Journalism Quarterly.
But they did not question the values reflected in their technical instruction
which were that: ‘News was essentially information to be handled in an
accurate, precise and timely manner. The reporter was a neutral observer
guided and supervised by an editorial manager. Journalism consisted of a
process accomplished through the news organisation with organizational
skills, routines, terminology and principles to be learned. Although
journalism educators criticised the moral tone of some newspapers and
saw themselves, indeed, as leaders in a moral uplifting of the standards of
the press, they did not press a critical interpretation... and their
professional defence of the press... bordered on apology from a vested
interest establishment.”™

The pragmatic concern of journalism educators became the production
of qualified professionals protecting society and government against the
‘unfit, unscrupulous, journalist.®® The essential proof of professional
legitimacy for journalism education was in the employment of the
journalism graduate; that was the way, according to Professor Birkhead,
that professionalisation was seen to have taken place, which he describes
as ‘the ideological captivity of professionalism.’

This section has provided a background to the way British ideas on
journalism education developed which will be examined in depth later. The
ideas and beliefs expressed on the other side of the Atlantic became part of
the mental fabric of some of the British actors in the journalism education
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debate, even though an essential ingredient was missing in the British
scene - the enshrining of a concept of the freedom of the press in a written
constitution.

Review and Summary

This brief survey of English and American attitudes towards the
education and training of journalists provides the background against which
later comparisons can be made between the English and American
versions of journalism, as we know them today. For a time it appeared as if
the two countries would pursue the same path of journalism education,
especially after the introduction of the Diploma for Journalism at London
University in 1919. The inability of universities and journalists, to follow that
path in England has had results which are discernible every time we read
an English newspaper, but the reasons for that underlying difference are
rarely traced to the educational differences in the two countries’ systems of
provision of education for journalism. In America ‘professionalism came
with academic authentication® whereas, in England: ‘there was a sort of
suspicion from the academics that we (i.e. the London University Diploma
for Journalism department) were too ‘popular and from the professional
journalists that we were too highbrow and impractical,”® as Dr. G.B.
Harrison, one-time tutor to journalism students at King's College, London,
put it in a letter to the author.

We have seen how Goldwin Smith, an ardent campaigner within Oxford
University for reform of the system, gravitated to an American University,
and this migratory aspect of the products of Oxford into other, newer,
English universities might account for the difficulties English journalists
faced when trying to secure their co-operation with educational schemes
for journalists in the 1920s.%" It is doubtful if most of those migrating into the
newer universities in England were as radical as Smith was in his career.
As one who experienced the life of a university lecturer in the early
decades of the 20" century Dr. Harrison’s version of how the newer
provincial universities were staffed provides an insight into a system
whereby: ‘... most appointments were the result of private deals between
professors and heads of coIIe%es at private talks in the Athenaeum or - in
Oxford - at All Soul's College.”®

Although Dr Harmrison (Appendix XVllc,d.) admits he was ‘biased,
vindictive...” he was also one of the few ‘survivors’ of the team that
managed the nucleus of England’s first school of journalism. Back in the
1940s there was not much scope for academic progression and he had to
emigrate to Canada to achieve a professorship; writing as a Cambridge
man Dr Harrison’s experience was that the plums went to Oxford men, in
English universities, hence his departure from these shores.

The distinct difference between the American and English experience of
universities is the proliferation, within the American model, of professional
schools which combine education and training, based on the liberal arts,
allowing a specific concentration on technical instruction (in the case of
journalism, in all aspects of news-gathering, selection, and writing.) In
many cases it would appear that one outcome of the American system of
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journalism education has been the emergence of a standardized formula of
news-writing, allied to a critically-anaesthetising sense of objectivity,
whereas the English model tends towards sensationalisation, trivialization
and personalization, if not downright fabrication.®* As Dr Harrison
commented after his last visit to England, from 1973 to 1976, ‘the general
(press) standard of responsibility seemed lamentably low and far lower
than the U.S. A"
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Chapter Four

The Emergence and Development of Education for Journalism in
Britain: John Churton Collins and the Blrmlngham University Scheme
for Educating Journalists

The editor and historian of English newspapers H.R. Fox Bourne (1837-
1909) neatly describes one method of entry into journalism in the late 19th
century when he states: ‘... no apprenticeship is needed for entering it, and
no preliminaries are required for participation in its highest rewards... any
one... with enough influence or intellect, or with a name likely to prove
useful, may slip into an editorship or be made a principal leader writer in
preference to men of long standing in the office, who perhaps have to teach
him his duties and correct his blunders.”

While the usual career pattern was progression through the ranks of
small weekly papers to provincial daily newspapers and, p053|bly, on to
London weekly and daily papers, few ever made the full course.? Others,
like J. Alfred Spender managed by freelance journalism, writing ‘notes’-
sometimes six a day - and articles for the Pall Mall Gazette and The Echo,

as well as lengthy reviews for monthly magazines.® In this he followed
Wilfrid Meynell’s advice for aspiring journalists by contrlbutlng timorously
and obscurely to the newspaper and periodical press.” He believed ‘the
main difficulty in journalism... is the start. The very uncertainty of the final
acceptance... disciplines the unenterprising man for the effort.’

These quotations, all referring to the 1880s and 1890s, illustrate the
most important factor it is necessary to understand before attempting an
examination of the emergence of ideas about the education of the
journalist: that there was no specific, centrally-regulated means of entry
and no system of examination for entry.

The appearance of guides and manuals of journalism during these two
decades at the close of the 19" century indicates that the subject was
worth an effort by publishers who wished to meet public demand or help to
create it.°

Looking back at this era several writers remark on  the surge of
graduates, especially from Oxford,’ entering newspapers, but detailed
figures are virtually impossible to assess, although the take-over, by
graduates, of the serious journals of the day is avallable in the well-
researched volumes of the Wellesley Index of Periodicals.” Whereas the
1841 census showed 459 newspaper editors, proprietors and journalists
{(plus 167 authors) by 1881, (with authors and shorthand writers combined
with the other three groupings) the total was 6,111. Ten years later the
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figure was 8,272 and 14,406 in 1921, (though the shorthand writers were
not included in the last two years.) That 1841 census was the first to show
separate figures for journalists and editors, and, in 1846, there were 472
newspapers listed in the first edition of the Newspaper Press Directory.

Even allowing for the tentative nature of these early figures they would
appear to illustrate the small numbers of people required to run small
provincial newspapers. The editor often had to double up as compositor in
the printing room, if not as his own reporter as well, as advertisements in
the Daily News and the Athenaeum indicated in their job descriptions. The
figures quoted above also lend credibility to the view, attributed to Lord
Northcliffe, that twenty men were needed, in the 1920s for every single
man who used to be involved in the production of the old kind of small-
circulation newspaper outside London.

Even though we have seen references to the large inflow of Oxford
graduates into newspapers, when the first school to offer training in
journalism opened its doors in 1887 it was just these people who were its
first students. A Daily Telegraph journalist, David Anderson (1837-1900)
was the founder and Director of the School in the Strand.®

This is the first known commercial school of journalism actually to open
its doors to students in Britain, and, (though unknown to us today) one of its
former students remarked, in later life, that it was so well-known that it
needed little introduction. lts place has been taken in the minds of later
generations by the School of the same name instituted by Max Pemberton
(1863-1950) in 1919, supported by Lord Northcliffe."®

First London School of Journalism

Students paid one hundred guineas (£105) for a year's tuition, a very
large sum indeed in those days, and, in return, students might expect the
occasional lecture from Anderson (described as a brilliant lecturer by
another student.)'' Anderson’s introduction to the course was unusual in
the eyes of this student, when he said: “You are at liberty to come and do
absolutely nothing, Ink is here. You will bring your own manuscript to
prepare... | shall be sitting here (in David's Sanctum, as students called it,
an inner office off their own room) ready to share the store of my
journalistic knowledge with you... there is nothing about journalism | do not
know. | have written hundreds upon hundreds of descriptive and leading
articles... nothing has escaped my purview: murder trials, art exhibitions,
Royal processions, concerts, Academy private views...'"?

According to one of his students attending the third year of the course,
Francis Henry Gribble (1862-1956), David Anderson had been one of
Dicken’s young men on Household Words and had served as a leader
writer and special correspondent for the Daily Telegraph for many years."
He was also a dramatic critic from 1874-79 on The Sportsman, and later on
Bell's Life In London from 1879-82 as well as writing regularly for The
Theatre and All The Year Round."

Anderson’s philosophy was that the student's future was in his own
hands and, in Hichen’s words, ‘he was no driver.”"* His teaching method, as
such, was simple: ‘He gave me subjects to treat, articles, parodies,
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epigrams, criticisms of plays | had seen... sent me out to public events,
such as sports meetings, processions, and changing of the guard at St.
James'’s Palace... | attended the Law Courts and heard a few trials.’

Anderson read, criticised and amended stories submitted and
encouraged students to contribute to London newspapers. One evening
paper, The Globe, always had an article, over a column in length, which
turned over the page, called the ‘turnover’ and Hichen submitted regularly,
though rarely saw his work printed. To enable this to happen Anderson and
Hichen combined to start a paper called Mistress and Maid, sold door-to-
door by women, which, while it provided an outlet for students’ work, did
not make money and folded."”

Gribble and Hichen name fourteen students who were on the course in
its first year but it is not clear if the School had set terms, or whether
students were able to join at any time - and several did pursue careers in
journalism and one, H. Greville Montgomery (1864-1951), became a
Member of Parliament.'® Several of these students were graduates, mainly
Oxford with at least one from Cambridge who never entered journalism. But
it is doubtful if they matched up to Anderson’s ideal entry requirements that
they: ‘should have English History at (their) fingers’ ends; know
constitutional law, political economy and a large fund of general knowledge
to draw upon.””® Gribble, for instance, had a first-class degree in Lit. Hum.
from Oxford, where he attended Exeter College (and that was after four
other colleges rejected him.)*°

Although reference books show the course operating between 1887 and
1897 Gribble states that students did not last out the year and ‘did not
recommend it to their friends, with the result that he closed it and returned
to the Daily Telegraph.”' Anderson’s view of journalism was very much that
of a Telegraph man, although he held trade journalism in high regard, he
had a very low opinion of papers like Modern Society and Tit-Bits with their
flippant content. Nobody could seriously want to be a sub-editor and
learning shorthand could be a ‘fatal impediment to advancement,?? and
Anderson followed his own advice about dressing well, ‘his silk hat was
always glossy'- reminding us that this, together with the black frock coat,
was an essential element in journalistic wear in Fleet Street then, and right
up until at least the 1920s.% '

The Daily Telegraph returned the compliments in a concrete way when a

marble medallion was placed in Richmond cemetery in 1902 with an
inscription by his former editor on that paper, Sir Edwin Arnold (1832-
1904). ‘Possessing high intelligence, wide education, a clear and just
judgement of men, events and literature, he gave these powers for many
years to the daily press; and afterwards employing a large experience,
brilliantly and successfully trained many good men to the honourable
service of journalism, which he himself adorned and upheld’.?

Even though he was engaged on the editorial side of the paper,
Anderson was not himself a university man, being a ‘journalist of the self-
educated type.”> He promised that anyone who mastered journalism would
be able to earn between £300 and £1,000 a year - quite a sum for those
days. Gribble's mastery of the ‘leaderette’ under Anderson’s direction
earned him a place ‘out of a multitude of applicants’ on the Observer, as
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well as the offer as assistant editor of a Yorkshire paper. Gribble’s junior, H.
Greville Montgomery (1864-1951), became assistant editor of a weekly
called Arrow.”® Hichens worked on the Pall Mall Magazine before turning to
writing novels, one of which, although published anonymously to attract
speculation as to its author, brought him fame. This was Green Carnation
based on Oscar Wilde, whom he had met. It was after his fifth novel Flame
that the Daily Telegraph offered him £2,000 a year if he would join them.
Even though this was more than he was earning at the time, he refused
and became wealthy enough to purchase his villa beside the Italian
Lakes.”’ :

Proposais for an entry examination for Journalists

At the same time as Anderson was initiating his experiment in journalism
training, the fledgling National Association of Journalists had indicated it
should look at the question of instituting entry examinations for young
candidates wanting to enter the Association, as well as awarding
certificates of competence. The following year, 1888, a wording on the
syllabus was agreed but never implemented, and it stated: (Appendix I):
‘Candidates to undergo a viva voce examination in English literature and
general knowledge; to condense a column speech into two or three sticks;
to write a short essay on some selected subject; to make paragraphs of
three incidents narrated by the examiners; to correct twenty-four incorrectly
constructed sentences; to summarise a balance sheet.”®

The next year the National Association of Journalists gained a Royal
Charter and became the Institute of Journalists. This change reflected a
novel development in the affairs of the Association: attracting into
membership proprietors and editors whose experience helped obtain the
Charter, the first object of which was: ... the devising of means of testing
the qualification of candidates for admission to professional membership of
the Institute by examination in theory and in practice or by other actual and
practical tests.’?

Correspondence in the Institute’s Journal and Proceedings, indicated
that working journalists themselves favoured something that the sixteen-
year old,. of average ability could reasonably be expected to pass on
leaving school. Thus his- knowledge and capability for writing English
clearly and accurately should obviously be tested. They also wanted tests
to ascertain whether his general intelligence was such that the entrant
would succeed in, and do credit to, the profession he wished to enter.
Consequently the first elementary examination scheme proposed testing
candidates’ ability to write essays, condense supplied newspaper reports or
comment on a given subject (see Appendix Il). It is possible to- assume
that the element attracting credit to the profession was included under the
other two papers: Language (Latin, French or German translations); or
mathematics, which included Book 1 of Euclid, as well as questions on
simple and compound arithmetic, vulgar fractions and percentages,
interests, and balance sheets. The oral examination would obviously
provide an opportunity to ascertain the candidates’ willingness to do credit
to their proposed profession by testing their knowledge of spelling, current
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events and notable persons. Failure in English, the first paper, ‘will be fatal
to the candidates’ chances’ and 200 marks, out of a possible total of 275,
were needed to receive the certificate. Exemptions were provided to those
who had passed the Oxford or Cambridge Local Examinations, but they still
had to attend the Oral Examination.

The first paper also proposed ‘Elements of English History’ and ‘Outlines
of Geography, political and commercial®® and ‘in reference to History,
groups of facts and broad issues should be understood’ while ‘minor
details’ like ‘lists, dates and names’ would not be insisted upon.

Although this scheme, prepared by the Birmingham District of the loJ,
appeared in the Institute’s Proceedings it had originally seen the light of
day ten years earlier, in 1889. It is difficult to ascertain the reason for this
delayed publication. However, four years elapsed between the formation of
the Institute, in 1889, and the first detailed examinations scheme, submitted
in 1893 (see Appendix Ill.)

‘Division 1- for the Pupil-Associateship’ combines the three papers of the
1889 scheme (Appendix I} and includes a general knowledge component
similar to the current events paper in the oral examinations of that scheme.
It adds shorthand as an optional subject and outlines areas, in Division I,
for Membership. ‘Law of Newspaper Libel and Copyright’ is a new element,
while a viva voce is retained to test general information.

The introduction of ‘Special Certificates’ enabled assessment of more
vocational aspects of journalism, like verbatim and descriptive reporting,
condensation (or précis) and a legal paper.*'

The columns of the Institute’s Proceedings were soon reverberating to
comments from those who had never used any Euclid in thirty years of
journalism, and were not going to spend their working lives learning the
A.B.C of examinations, and so such schemes lapsed. The Chartist,
Thomas Frost (1824-1908), expressed the view that proprietors were only
interested in hiring cheap, illiterate boys, taken as apprentices to cheapen
labour - a view that later affected the thinking of many working journalists
vis-a-vis the union limitation on the ratio of junior to senior journalists in
provincial newspaper offices. Frost questioned whether journalists would
ever be able to prevent unqualified men from competing with them,
especially when they did not have any minimum agreed salary. It was this
particular aspect, wages and working hours, that sparked off the formation
of the National Union of Journalists, in 1907, to fight for better wages. This
the Institute, with its proprietors and editors as members, had carefully
avoided, emphasizing the professional aspects of controlling entry and
maintaining standards (although this is also a concern of the trade unions.)

In fact it was not until 1908 that the Pupil associateship entry
examination re-appeared, with another ‘Syllabus’ (so named for the first
time) including the usual ingredients: English Language (so named for the
first time); Mathematics, Geography, History, Latin or French or German
grammar; and General Elementary Science (see Appendix IV.) A list of 17
examinations whose candidates were exempt from this entry examination
was published for the first time. These were mainly Leaving Certificates or
Matriculation exams, although the First Examination of any British, or
Colonial University also carried exemption. The most important fact for this

44

MOD100051215



For Distribution to CPs

Hacks and Dons - Teaching at the London University Journalism School 1919-1939: Its origin,
development and influence.

research was revealed in later discussion when it was announced that the
next annual conference of the Institute, in 1908, would include a session on
‘University Teaching for Journalists.*?> This apparently dampened
enthusiasm on the question of entry requirements, and they disappear from
view e University debate will be considered later.

De Blowitz of The Times

S.H.O de Blowitz (1825-1903), the ‘Prince of Journalists,*® as his
biography is titled, wrote about a grandiose scheme devised by himself with
another six friends around Europe, that needed a federation of Journalism
Schools in which journalistic aspirants could learn the history and literature
of Europe in the first two years (after they had taken a degree)* with the
study growing more detailed as it approached the most recent past.
Political constitutions, climate, manufacturing, means of communication,
armed forces, budgets and the most remarkable contemporaries in every
country would be the basis of the study. Boxing, horse-riding, pistol
shooting and drawing would round-off the fuller man. Sophistication would
come with a further three years traveling around the world on scholarships.

De Blowitz’s descriptions of what the novice journalist should have,

reflects, in many ways, his biographer’s assessment of his character:
‘... the love of danger... a boundless curiosity and love for truth... a marked
facility for rapid assimilation and comprehension... good health... sees and
hears %ccurately and knows how to express quickly what he sees and
hears.’

This novitiate would then be able after conversation with a specialist -
having first familiarized himself with the theoretical and practical elements -
to understand the special explanations well enough to reproduce them in
general intelligible language. This remarkable protégé would obviously
stand head and shoulders above ‘the common stream.” The keen feeling
coming across is on de Blowitz’s ability to project himself into any situation-
even that of novitiate journalist. Needless to say, little was heard of this
scheme, although the scholarship idea might have fallen on friendly ears.

Journalism Scholarship at City of London School

The City of London School had unveiled a memorial to a former student,
George Steevens (1869-1900), who had died of disease while a
correspondent for the Daily Mail covering the Boer War in South Africa.
Known as the ‘Balliol prodigy”® Steevens had been a Fellow of Pembroke
College, Oxford, before committing himself to journalism, joining W.E.
Henley (1849-1903) of the National Observer - a nursery of journalistic
talent according to other journalists.” Between 1893 and 1896 he worked
on the Pall Mall Gazette where Henry Cust (1861-1917) was editor and
joined the Daily Mail, when it opened in 1896, as a special correspondent.
He served in USA, India and France covering the Dreyfus trial, as well as
South Africa. The first news editor at the Daily Mail, Lincoln Springdfield,
regarded him as a brilliant reporter who could have made a reputation on
the strength of his descriptive writing.*®
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According to William Hill (1852-1932), then on the Westminster Gazette,
the idea for journalism scholarships came when he and Lord Northcliffe
were walking past the school, just after the unveiling of the memorial to
Steevens.*® They were discussing the need for improving the supply of
first-class journalistic material and Northcliffe asked: “What can be
done?”... instantly (Hill replied) came the unpremeditated answer: Here is
the City of London School in our midst (one of the leading public schools) -
why not offer a scholarship that will assist in the discovery of first-class
journalistic material.*® “A capital idea,” was the response. “Was not that
George Steevens's School?” was the next question. “Yes; they recently
unveiled a memorial portrait of him at the School”. “Well then, for an
experimental period of three years | am willing to provide a travelling
Scholarship in Journalism, to be known as the George Steeven's
Scholarship.’

Northcliffe donated £3,000 of which £400 was to be awarded to the best
journalism scholar, for foreign travel, in each of three years, running
consecutively, with the first being awarded in the summer of 1903.

The balance of the money went to subsidise lectures by journalists and
Hill, self-styled Director of the course, organized his friends and colleagues
to support him in this ‘entirely new field of activity... upon a comparatively
unworked ‘claim’ in the arena of technical instructions’. Hill’s introductory
lecture, in the rhetoric of the time, includes some high-flown sentiments in
providing: ‘... a more complete preparation for the exercise of the
profession, and a wider grasp of its mission, a readier conception of its
avenues of enterprise, and a keener regard for its standards of propriety,
intelligence and patriotism.’

Hill's first lectures introduced students aged between 16 and 18 to the
work of various newspaper departments, then went on to cover ‘The
Practices of the Printing Office, Reporting, Sub-Editing, News-Editing’. Two
former colleagues provided expertise in reviewing: Dr. (later Sir) William
Robertson Nicoll {(1851-1923) on ‘The Responsibilities and Qualifications of
Reviewers’ and Mr. Frederick Greenwood, former editor of Cornhill
Magazine and founder-editor of the Pall Mall Gazette, talked on ‘The
Higher Aspects and Practices of Journalism.’

As well as visits to newspaper officers Hill indicated he would consider
some of the lectures ‘practical tests of the capacity of the students... to
produce at their next meeting a summary of the lecture’ which was not to
exceed in length a half-column of The Times. His introductory lecture
included the statement that he hoped this scheme would have an important
part to play in discovering ‘a number... of journalists in embryo... who may,
by a few sessions training, qualify themselves to take rank in a newspaper
office’ with every hope for future distinction.

While an exaggerated claim to make, it might reflect Hill's approach
because, as another editor later wrote, his ‘ability to persuade other people
to take him at his own flattering estimation was amazing,”' and he
obviously persuaded Northcliffe, who made him news editor of the Weekly
Dispatch in 1906, although he was fired after six months.*> However, Hill
re-appears at later dates to remind the world of his experiment.
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One of the lecturers on Hill's course, J.W. Robertson Scott (1866-1962),
possibly writing about Hill in 1912 when it was still fresh in his memory,
records that ‘he did not think much of the students.*® Yet we know that
three of the students progressed in journalism: Laurence Briggs became
assistant editor of the Sunday Chronicle in 1929 and, in the opinion of Tom
Clarke, former news editor of the Daily Mail ‘he would have been the future
editor of the paper, but he died in mid-career... in a motor-cycling
accident.** The second was William Hill, the lecturer's own son. The third,
Lawrence Spero, graduated from Cambridge in 1910 and went straight
onto the sub-editor's desk at the Daily Mail. As someone writing five years
after the end of this experiment EUt it, ‘special training for a journalist
should not begin too prematurely.™® He favoured the ‘good sound general
education’ available at public schools like City of London School, but he
was optimistic when he thought that ‘with the experiment successfully tried
there, a School of Journalism for all London might then be considered’,
possibly reflecting feelings about only one schoal being involved in the
experiment.

Northcliffe would have been reminded of this experiment in 1907 when a
Mr. J. Lulham Pound wrote to inform him that £700 remained, of his £3,000
gift towards a ‘Journalism Class and Steevens’ Scholarships at the City of
London School’ with the advice that ‘the second scholar will be starting in a
few weeks on his journey around the world. The writer sought Northcliffe’s
approval to spend the remaining money on money prizes ‘of not less than
£10 each.”® Northcliffe’s reply is not recorded. However, in 1903,
‘Northcliffe had said that he favoured the idea of education for journalists,
admitting his donation to the City of London School,*” although he
subsequently gave no financial support to the London University Diploma
for Journalism Course.

John Churton Collins and the Birmingham University Scheme for
Education for Journalism

As we have seen in the previous chapter John Churton Collins,
Professor of English Literature at Birmingham University, was a Balliol
man, with what can only be described as a passionate attachment to Greek
thought and culture and to the ideals of a human liberal education*® and he
never lost touch with his old college, even keeping rooms in the town long
after he graduated. Collins made valiant, some might say foolhardy,
attempts to persuade Oxford and Cambridge Universities to provide
courses in English Literature, in its own right, and, when these failed, took
up the Chair of English Literature at Birmingham in 1904. A man of
fantastic energy and drive, as his diary for 1906 reveals (Appendix V),
Collins soon had the Birmingham journalists organized into seeking
concrete expression of their earlier attempts at syllabuses for the education
of journalists.

Birmingham University passed his proposals, for a School or Diploma for
Journalism, without opposition and appointed a sub-committee to help it on
its way.*® Collins’ diary records that journalists, editors, and academics got
together for what he hoped might be: ‘the beginning of a “big thing"- the first
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organized UnlverS|ty instruction in Journalism in England. Deus sit
propitious.”®® This was less than a month after he first introduced the
scheme on 5th June 1907, to the editor of the Birmingham Dajly Post and
three other journalists. The local newspapers record the progress of the
scheme over the next year

Collins outlined his proposals in the February issue of the Nineteenth
Century in the following year.”* He formulated a postgraduate course (with
a possible option of its leading to a degree at some later stage), having a
general and a technical element. (See Appendix V1) The specific training in
the techniques of journalism involved descriptive article writing, which could
provide opportunities of acquiring miscellaneous information ‘from visits to
museums, art galleries... (as well as) to departments of the University.’
Leader article writing, leaderettes, and notes would be taught as would ‘the
management of paragraphs... and deciphering telegrams with shorthand
‘not... perhaps... compulsory.’

The University-approved version of the syllabus (see Appendix VII) is not
so detailed, leaving out any mention of the technical elements. The
Birmingham Evening Despatch for May 20" 1908, records that the subject
had been the topic of a meeting the previous evening, at Birmingham
University and that several journalists present had joined a committee to
‘confer with Professor Churton Collins as to future arrangements.” One of
those joining the committee, Mr ‘A.H. Mann (1876-1972), later became
editor of the Yorkshire Post.

Collins mentioned in his Nineteenth Century article that the editor of that
journal, Sir James Knowles (1831-1908), had earlier suggested a scheme
of education for journalism to Benjamin Jowett of Balliol College, Oxford,
but no reference exists in Jowett’s papers in the College library.

| have referred earlier to Collins being a Balliol man, just as Steevens
was to become known as a ‘Balliol prodigy’ when he entered journalism.
Callins spends more than five pages of his article on ‘The Universities and .
Journalism’ discussing the general state of the two older English
universities and makes a strong plea that they should be the homes of a
‘course of instruction essentially modern’ yet he outlines Jowett’s policy for
encouraging those who wanted to take up journalism being one in which
they attached: ‘themselves loosely to Balliol and ramble about the
university browsing here and there on such lecture-fodder as they could
find palatable, or likely to meet their needs. Sometimes they looked in on
lectures on political economy, or on English history, or on art, or even on
Greek philosophy. They were encouraged to visit museums and art
galleries or to write essays and go walks with their patron or some other
illumining pundit. This he called giving them the flavour of Oxford life.’
‘Oxford training left me with a range of interests too extended to go ve
deep’ was Emest Barker's view, who was at Balliol College from 1893-98.°

While Collins allowed that we might consider smiling at the ver5y
rudimentary conception of a course of “modern” education at a university’
he infers that about a third of newspaper journalists might have enjoyed a
similar kind of education while ‘at least two-thirds of what claims to be
journalism... is not only a national disgrace... to us, but simply
unintelligible.”®
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Collins’ method of engaging support for his proposed course is worth our

attention and we are fortunate to have in his Life and Memoirs, edited by
his son, copies of letters from leading journalists, and editors, on the
subject of education for journalism. Writing in June 1907, J. Alfred Spender
commented on how surprised he was by the way journalists got stuck in the
lower departments of a newspaper and had no power or ambition to rise
out of them. What a school of journalism might do is to give men who
‘begin that way the backing of general knowledge and interest which would
enable them to raise... without it they get stuck...®® He was more specific
about what should be included in the syllabus:
‘What the young men who came into the Press from the schools and
universities chiefly lack is a knowledge of recent history. From the Reform
Bilt up to the time when they themselves begin to take an interest in affairs,
they know practically nothing. The schools and universities don’t teach it for
fear of politics, and that | suppose is a great difficulty. But a school which is
to be useful to a political journalist must brave this... Next to this is a fair
general knowledge of foreign countries and their constitutions... also, an
outline of colonial history. After this, leading facts about population,
territory, trade etc... thoroughly learnt in statistical form and their meaning
realised. Then all the time some reading in political philosophy Burke, Mill,
Tocqueville, Bagehot, etc. Political economy... stress should be on
economic history rather than theory... the most useful man for literary
critics... | suggest Hazlitt.™

After all this Spender added a note of warning ‘that editors, I'm afraid, do
not believe in schools of journalism’ and apologized for his rambling letter
with the pleas that ‘journalism is a rambling subject.”®®

Clement Shorter (1857-1946) exemplified this warning when he stated
categorically ‘journalism cannot be taught... the best university is a
newspaper office.””

However, H.W. Massingham (1860-1924), editor of the Fortnightly
Review and literary editor of the Daily Telegraph and W.L. Courtney (1850-
1928) offered their whole-hearted support: the former had worked his way
up through the ranks, while the latter had been fellow of an Oxford College.

For William Hill, on the other hand, Collins laid too much emphasis on
leader-writing, reviewing, and not enough on training ‘the rank and file, the
news-editor, the descriptive writers, and reporters, the sub-editors, etc.’
Possibly Collins heard from Hill about the Steevens' Scholarships: if not, Sir
William Robertson Nicoll definitively enlightened him on the subject. Nicoll
said his lectures on reviewing had attracted eight boys, and ‘in the first
class at least six were immediately provided with situations.”®® He favoured
anything which would ‘save the editor the trouble of training a new recruit’
and he suggested ‘practical journalists should be largely employed in the
teaching and that men and women should be admitted to the course, which
should offer some form of authoritative Certificate or Diploma...
countersigned by practical and successful journalists.’

This scheme, the first to attempt an analysis of the subject to cater for
both the academic and technical, never materialized because of the death
of Professor Collins in the same month that the loJ were to discuss the
education of the journalist in Manchester, September, 1908.%
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Proposals for University Education for Journalism

As a life-long London correspondent for the Birmingham Post Sir Alfred
Robbins (1856-1931) [His son Alan 1st secretary of Press Council 1954-60]
was most likely aware of the discussions being held with Birmingham
University and, prior to the Conference, he had circulated a memorandum
‘for the consideration of the relations of the Universities and schools to the
educational training of journalists’ to various members of the teaching staffs
of Universities who had expressed an interest in the subject. He pointed out
that this attempt to establish educational standards for journalism did not
involve any attempt to make journalism a ‘closed profession.”®® A practical
test of aptitude and the opportunity to make some acquaintance with
professional techniques of journalism - which Robbins likened to medical
students ‘walking the wards’ - would have to be incorporated into any
professional diploma that might be instituted.

In his Presidential address to the loJ on 31% August, 1908, traditionally

given at the end of the year of office, Robbins chose the status of the
journalist as his theme. He defined a journalist as: ‘... one who earned his
living by editing or writing for a public journal, which, by excluding the
amateur, the casual and the dilettante, embraces the whole body.of true
workers in our craft.** Using a phrase much-used in the early years of the
20" century, he referred to journalists’ ‘brain-product’ being as much
entitled to financial rewards as the judge, or bishop, to his stipend, or the
doctor, or lawyer, to his fees. In effect Robbins was stating that the public
had a right to know that journalists were well-trained enough to elicit the
true state of facts and able to report them faithfully. In stating this he was
implicitly criticizing those who snatched for success and passing popularity
in a ‘good story... dearly purchased at the expense of truth.®® Whereas, if
the public could look to the journalist as:
‘... a man who, respecting himself inspires respect in others as the watch-
dog of its liberties, and the guardian not only of its interests but its honour,
the Press will serve the best and most lasting of ends. However... the
Press will make for degradation and not development, for evil not for
good... if it regards its journalists merely as hack-writers for hire and its
journals as only a medium for sensation mongering, for money-making or
as a springboard to social advancement.”®

Whatever the future held, would depend upon the journalist not upon
journalism. With that prescient phrase, the Presidential address ended and
the following day, 1% September, 1908, was devoted to the special session
‘The Education of the Journalist.’

Professor Michael Sadler's Comments on Education for Journalism

In a paper specially prepared for the conference and circulated
beforehand Dr. (later Sir) Michael Sadler, Professor of the Theory of
Education at the Victoria University, Manchester (later to become
Manchester University, with Sadler as its Vice-Chancellor), drew on an
analogy with education for teachers. Oxford University had started special
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courses in 1885, for London’s elementary school teachers, followed, five
years later, by King's College, London, instituting a Day Training College,
with Cambridge University having Oscar Browning (1837-1923) as Principal
of its first Day Training College. (Here we need to remind ourselves that the
forerunner of the National Union of Teachers had started in 1870). By 1893
Oxford had introduced a Diploma in Education for secondary teachers.

Sadler saw these as providing some measure of experience about what
he felt was the particular problem of instituting specialized education. Then,
in 1908, both teaching and journalism stressed open access for recruits of
promise, regardless of previous fraining; they also shared a belief in the
importance of recruits learning some essential elements through practical
experience — like Manchester's practicing, or demonstration schools.
Sadler regarded the acquisition of knowledge, in both spheres, as of less
importance than the ability to be able to put knowledge to practical use,
quickly and so apprenticeship of some form was appropriate for both
teacher and journalist. Similarly, both callings were afflicted with problems
in the middle years of life - such as Alfred Spender had pointed out to
Professor Collins writing in 1907 - and neither had much chance of an
adequate retiring allowance after long years of service.

Sadler felt that the journalists could support both callings if they
educated the educationalists’ masters - the ratepayers or local taxpayer -
into regarding education of national importance for either occupation.

Both education and journalism required some scheme to enable
beginners to avoid making mistakes, while introducing them to their calling
with some preliminary skills and knowledge to help them make a good
start. But ‘liberal education was the best basis for subsequent professional
skill in any calling,” and the main part of professional training should be
postgraduate study. However, he did believe Universities should develop a
new Honours School to amalgamate areas of study usually kept apart, and
Appendix VIl tabulates those subjects - most of which he also felt should
be in any postgraduate course of study.®’

Even someone who disagreed with Professor Sadler's specialized
course of instruction stated that the loJ should approach the Universities
boldly and ask that proposed courses be wide, and the requirements for
degrees elastic, so that students should be able to choose for themselves
among subg'ects useful to them, in the long run, in their perceived
profession.®” This speaker, Professor D.J. Medley, represented the
Glasgow University Appointments Board, of which he was chairman, and
he had welcomed the Institute’s approach to the universities instead of
going it alone. He also declared that Glasgow students wanted to know
more about journalism than about business opportunities indicating that
students, even in those days, possessed definite occupational intentions
about future careers, even if journalism offered no specifically designed
method of entry for them. Professor C.E. Vaughan of Leeds University
deplored anything which would herd students into a professional pen when
they should be widening their experience.®®

The University of London had sent along Mr T. Lloyd Humberstone
(1876-1957) and he disagreed with Professor Medley's answer. Speaking
from the benefit of experience with Board of Education civil servants he
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queried the value of traditional degrees whose products, when they got to
the Board, knew nothing about educational history.”

London University Proposals

Humbertsone, like Professor Churton Collins a year earlier, thought it
was the duty of the universities to consider the needs of special classes.
Just as London University offered classes in engineering, so it might be
able to provide a two-year course something like the B.Sc degree in
economics at the London School of Economics, which allowed
undergraduates to study modern, instead of medieval, history.

This was the impetus that the Institute had hitherto lacked: the
willingness of a University to actually sit down and discuss what was
needed. By the Spring of 1910 Mr Frederick Miller, (1863-1924) assistant
editor of the Daily Telegraph, was able to announce details of discussions
that had been held with London University. A two-year curriculum for
students between 17 and 21 would provide an academic and technical
training combined with practical experience to be gained by running a
University newspaper. There would be between 20 to 30 subjects for
students to choose from and it would be possible to progress from the
Diploma to a BA or BSc degree in their faculty. Enrolment would be 20
students and staff would include a ‘full-time Director to look after the
efficient training of the students.””’ This would include classes in the law of
libel, précis-writing and condensation of reports, although the suggestion
was put that these should be organized by journalists. (See Appendices Xa
and Xb)

Mr A.J. Mundella (1859-1933), another member of the loJ, had assisted
Mr Miller and Mr Humberstone in their discussions, and was able to report
that they might expect financial support from the London County Council as
well as the Board of Education, and ‘other financial benefactors... private
as well as institutional - like the City of London.’"?

Although the ‘Technical Course’ was subtitled ‘Suggestions for further
Consideration” most journalists would have been satisfied by the elements
represented therein: ‘Journalistic Shorthand, Press Law, Principles of
Descriptive Reporting, Practical Reporting, Parliamentary Procedure’, to
name a few (See Appendix Xb.). Whether the proposed morning sessions
in journalism with a first hour lecture followed by practical work would have
fitted in with all the other, academic, lectures does not appear to have been
discussed.

The implications for journalism were discussed at later meetings of the
Institute in 1910, and Sir Robert Donald, editor of the Daily Chronicle, made
two points: firstly: ‘... we need classes or schools of journalism which give
prominence to the training and development of the journalist as a writer...
the ability to express in simple, clear and direct language the purpose of
the writer, secondly, apart from requiring a sense of public dutg/: ‘the
journalist must be able to sift facts quickly and present them clearly.”

Another editor, A.G. Gardiner appointed editor of the .Daily News at 36,
shared Donald’s dislike of the technical training (saying there were too few
graduates of English in journalism) being done in the University. Yet there
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was ‘not one subject | would blot out of that course.” Gardiner deplored the
modern journalists ‘lack of respect for what is beyond his depth’ and called
on universities themselves to ‘widen, modernise, and humanise their
culture’ to help combat the ‘smart cynicism that has taken the place of the
sober, pedestrian virtues of the old school”™ of journalism. As if to rub
home this point, the report states that ‘six Institute members took the chair
for luncheon in their old Colleges’- the meeting that month was held in
Oxford.

Some Other Schemes for Education for Journalists

Various courses, for working journalists, were initiated under the banner
of the loJ co-operating with local universities, but details are sparse. For
instance, Trinity College, Dublin, jointly organized a series of lectures with
the Institute’s Dublin and Irish Association District. These were more by
way of being public lectures, by prominent figures, to arouse the interest of
undergraduates who, in their turn, had asked what protection the Institute
was prepared to offer them should they practice their new profession
(Appendix 1X).”

The lod also called upon people with expert knowledge to share their
thoughts on the subject of education for journalism. One approached was a
former editor of the Schoolmaster, Dr. Thomas Macnamara, who had been
elected President of the National Union of Teachers in 1896, before
becoming a Member of Parliament in 1900. Details of a syllabus he
prepared in 1905 are unavailable. Even though he became the country’s
first Minister of Labour, in 1902, none of his papers are extant.

The Leeds District of the lod ran a series of lectures for working
journalists, with the co-operation of Leeds University,”® but details, again,
are patchy, although we do know that the President of the Institute for
1908, Sir Alfred Robbins, presented his son, Alan Pitt Robbins (1889-
1967), with one of the prizes awarded to eight, out of the 35, journalists
participating who submitted essays at the close of the course, which ran
throughout 1908.

Review and Summary

As the purpose of this chapter has been to try and set the scene before
we examine the original concern of this research, the University of London
Diploma for Journalism (1919-1939), it only remains to fill in a few details
pinpointing attempts at starting specific educational courses for journalists.

Interesting ideas about education were in circulation during this period
prior to the start of the London University course. The German import -
heuristic methods of teaching - was introduced into chemical teaching in
"London in 1897 by Dr Harry E. Armstrong, and he quoted Edmund Burke in
relation to this ‘new’ method: ‘| am convinced that the method of teaching
which most nearly approaches to the methods of investigating is
incomparably the best since, not content with serving up a few barren and
lifeless truths, it leads to the stock on which they grow, it tends to set the
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learner himself on the track of invention and to direct him in those paths in
which the author has made his own discoveries.”’

A few years later, in 1904, Professor Michael Sadler was noting in his
Extract Book some thoughts of John Ruskin’s, written in 1865:

‘all education begins in work. What we think, or what we know, or what
we believe, is, in the end, of little consequence. The only thing of
consequence is what we do, therefore... the first point of education is to
make (people) do their best... you do not learn that you may live... you live
that you may learn.’

In 1908 Professor Walter Williams (1864-1935) was telling the loJ
conference on education that: ‘The journalist will learn to write, as the
painter learns to draw. He will learn to choose his words with loving care,
as the painter picks his colours. Accuracy, clearness, terseness and vigour
will sum up his style.””®

At the same time the Hon. Harry Lawson (1862-1933, 2" Baron
Burnham) said the best advice for a journalist was to: ‘specialise in some...
group of subjects because they had no room in a great newspaper office in
London for the old-fashioned, all-round reporter who had no particular
knowledge of anything,®® which may explain why, around this time, the
former student of the Telegraph’s David Anderson, Robert Hichen, was
offered (but turned down) an offer of £2,000 salary to write for the paper.*’

Innovation: Commercial School of Journalism and University Courses

With the benefit of hindsight this tortuous approach to the development
of a system of education for journalism might appear curious to the modern
eye, but it is necessary to remind ourselves that: ‘... nothing in life is ever
isolated... an event and any creation of a period is connected by a
thousand threads with the culture in which it is embedded.®* Yet it was left
to two individuals to take the first steps, one commercially, the other within
a university, to develop systems to meet the needs of the time.

David Anderson’s London School of Journalism was the first journalism
education experiment in England to adopt the ‘learning by doing’ just
referred to. Anderson’s method of immediate feedback to students on their
journalistic progress was an example of guided learning which had its
origins. both in the idea of the university tutorial and in the journalist's
requirements for ‘accuracy, clearness, terseness and vigour just
elaborated.?® Described as ‘one of the brightest writers on the Daily
Telegraph... he was a competent teacher... but his most notable pupil
made a success in literature.”®* Anderson’s students, many the products of
Oxford and Cambridge Universities, still thought his teaching method
worthy of note and, Watson’s comment notwithstanding, many went on to
senior positions in the journalism of the time. So unusual was this scheme
of Anderson’s that: ‘he was much “ragged” when he went to his club...
because he never produced any of this pupils for inspection.’®®

On the other hand Professor John Churton Collins appears quite unlike
Anderson, whom Watson described as ‘peculiarly gentle, soft-spoken and
lively-witted.”® Writing about literary men, John Gross describes Collins as
‘liable to seem a mere irritable chalk-dusty pedagogue.’®
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Collins combined a passion for the railways with another passion, being
a University Extension Lecturer (see Appendix V for a typical week of such
lectures in 1906.) Yet Gross calls some of his attacks on literary figures as
‘out of proportion... pedantic, crusty, unbalanced, referring here to Collins’
bouts of severe depression which might have contributed to the mystery
surrounding his death in 1908, when he was found drowned in a stream.

In modern terms Collins, like de Blowitz, would be described as a
‘workaholic,®® with a ready view on everything and anything, vide de
Blowitz's grandiose deliberations on the subject of education for journalism,
which emphasise de Blowitz's self-esteem above all else.

The appearance of a National Association of Journalists was, -in
retrospect, quite an outstanding achievement for the provincial working
journalists who wanted to band together for mutual benefit. The feeling,
reading the columns of its semi-official journal, Journalism, is one of
concern at the influx of untrained amateurs, fly-by-night proprietors, and of
poor wages and conditions. Even the role of the local reporter was still
combined with working ‘at case’ in the printing shop, or managing the
printer's shop, if not living above it. Some, like Thomas Frost, believed
proprietors wanted the lowest possible wages and so preferred existing
open access to the job. The working journalist feared the casual amateurs,
refugees from other professions, who could announce to the world their
new roles as journalists, or proprietors, without any control exercise to
maintain standards, or wage levels. The early calls for entry exams
between 1887 and 1888 (Appendix I) reflect working journalists’ ideas
about the abilities needed to perform the work of a local reporter. Yet these
undergo radical changes, gradually giving way to something quite different
in content, and intent. The content reflected the change within the loJ as it
evolved out of the National Association of Journalists in 1889.

Aspects of Professionalism

The direction of the National Association of Journalists changed after its
founding, in 1884, by working reporters living outside London. First, there
was the admission to membership of editors and proprietors, then the
introduction of what were now considered archetypal aspects of an
occupation seeking to enhance its status as a profession. These were as
simple as finding premises, and a secretary, to founding a library, then a
journal and seeking to defend the professional interests of members
against infringement, in Parliament or elsewhere.** The loJ had as a
" regulation in its Royal Charter of 1889 the introduction of entry
examinations. Yet the people who, apparently, made the running in
changing the Association into the Institute were not the early members but
the later entrants, editors and proprietors, people who combined those jobs
with being members of Parliament (unpaid, of course) and so able to steer
the Association into gaining a Royal Charter - no mean achievement in
itself. Obviously the titles such people chose to indicate the different grades
of membership revealed their aspiration: so entrants were Pupil-associates
with Members and Fellow in the upper reaches, all adding to the
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impression of offering an incentive for the less professional among its
members to become more professional.*

The original membership must have welcomed attempts to enable
journalists to exercise ‘a larger measure of autonomy in choosing
colleagues and successors,”®' by being able to stop the entry of those,
unqualified in journalism, who had ‘influence or intellect’ enough to gain
entry while working journalists saw their own careers blighted by the entry
of such people, whom they then had to train.

As soon as entry examinations, requiring knowledge of Euclid, were
introduced then the working journalist members wrote into their journal
saying they had never had to use Euclid in thirty years-in journalism. By the
time the Institute had discussed ideas of university entry, in 1908, the
National Union of Journalists had been in existence for a year, devoted to
improving the pay and conditions of working journalists.” Table Il on page
61 illustrates how NUJ membership overtook that of the loJ.

If we compare this progress towards professionalism in journalism with
that of teachers we find that the forerunner of the National Union of
Teachers, founded in 1870, had seen courses for teachers started, in
Oxford, in 1885, with a Diploma by 1893. Another professional association,
the Library Association, founded 1877, gained its Royal Charter in 1898,
with the examinations starting in 1896. As a general rule all those
associations which had arranged university-style entry requirements before
1914 had to wait until the end of the First World War for these to be
inaugurated, even though some may have been agreed as early as 1910.%
The School of Librarianship, for instance, had to wait until 1919 to open at
University College, London, in the same year that the Diploma for
Journalism was inaugurated. The difference was that the Librarianship
School had a full-time director and several staff lecturers, while the
Journalism Diploma had none.

In discussing  these topics regarding professionalism we have to
remember that writers on the subject advise caution in using lists to try and
describe what counts towards the definition of a profession.* Another
modern writer also provides useful insight into one of the problems for
combining the practical and academic:

‘the professional schools may be accused of being too “academic™: and the
academics accuse the practitioners of failure to be sufficiently intellectual .”*®

Early Examination Syllabuses

The early attempts at formulating examination syllabuses (Appendix )
were very basic and comprised an oral test in English literature and general
knowledge, with another written paper involving condensation of articles, or
speeches, writing a ‘short essay on some selected subject® and
‘paragraphs’ of three incidents narrated by the examiner. There were also
24 incorrect sentences to be corrected and a balance sheet to be
scrutinized. Such a syllabus is remarkably simple, and direct, and reflects
its origins in the National Association of Journalists in 1887/8, when it was
still in the hands of those working provincial reporters responsible for
founding the association. Even by that date, the influx of editors and
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proprietors had begun, as if there was a concerted take-over bid for
ascendancy by this new group. With the expertise of these new members
the Association quickly became the Institute of Journalists, complete with
Royal Charter listing the introduction of an entry examination among its
aims.

With the change of name to the Institute came a change in entry
examination proposals. What the average 16 year-old could reasonably be
expected to answer became something more complicated. The ability to
write clear, accurate English, with a test of general knowledge, became
something else: more a general education designed to transmit a basic
store of knowledge upon which the frainee journalist might graft other
specialisms. It can be interpreted as either a far-sighted move to provide
the journalist of the future or as a determined effort to institute dramatic
changes in the calibre of the profession by imposing entry requirements to
a degree which might exclude many of those already employed as
journalists.

So there is a distinct correlation between the changing power basis
within the re-named Institute and the kind of entrant specified in the
curriculum for the entry examinations. The kind of general knowledge the
journalist is deemed to posses is defined: knowledge of Euclid (Appendix II)
enters the arena; Latin, French and mathematics, history, geography, facts
in English literature’ (at a time when Oxbridge did not attempt to define, let
alone teach, it.) The change of content is an indication of intention to shape
the future of journalism. That is one conclusion. Another interpretation is
that this can be seen as a final attempt by the managers of the press to
fight off the revolution that journalists, apparently, were anticipating (as A.
Arthur Reade had indicated): an attempt to fight off the curse of the ‘new
journalism’ which would change the political map of press power. That it
was increasingly seen in this light by working reporters could well be a
contributory factor in the eventual dissatisfaction that led to the formation,
in 1907, of the National Union of Journalists by dissident Institute members,
and others. .

The feelings of such members can only be surmised when looking at the
next, 1893 syllabus (Appendix ) which introduced further examinations for
Members, indicating the determination to push the Institute that way, if
possible. Subjects which the 16 year-old would have had little chance of
learning in the State education system of the time, constitutional and
political theory, appeared. The ordinary reporters seemed to be forgotten,
or relegated, to ‘Division Il @' codified ‘Special Certificates’ which ‘general
reporters’ might sit. Yet this designation does not appear as a grade of
membership in the Institute.

This scamper after qualifications also involved seeking exemptions for
ordinary examinations obtained in schools, and elsewhere, so that, by
1908, nine English and a further nine Welsh, Irish and Scottish paper
qualifications were recognized as exemptions from the Institute’s own
exams. It is as if the search for respectability (or status) rendered the
Institute prostrate in front of any qualification. Yet ordinary members wrote
letters commenting that they had never once used any Euclid in thirty years
of journalism. It is difficult to know how to assess the value of all this
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activity, which suddenly ceased when the possibility of establishing
university courses in journalism appeared on the horizon. By then the
National Union of Journalists was nearly a year old, and its number
multiplied as the Institute’s fell dramatically away (Table Il, page 61).

Professor Collins’ syllabus, published in the Nineteenth Century for
February, 1908, (Appendix VI), was itself the result of wide correspondence
with editors of the day, as well as with local journalists in Birmingham. They
had been in the forefront of preparing examination schemes (like Appendix
I1) and one of their members, Mr. Arthur Mann, served on the Birmingham
examinations committee of the Institute of Journalist. Mr Mann later
became editor of the Birmingham Despatch and served as editor of the
Yorkshire Post from 1919-1939, before moving into a trusteeship of The
Observer and a seat on the Board of Governors of the BBC.

These personal proposals of Collins differ from the University’s syllabus
{Appendix VII), being plans for a postgraduate scheme where graduates
would take four or five out of a possible eight subjects covering ‘the last 50
years’ in history, literature, politics, or colonial affairs. Training in journalistic
techniques such as descriptive writing, leader-writing, ‘make-up’ of
newspapers, deciphering telegrams, as well as law and copyright were
offered. Shorthand was included, but as an optional extra.

The contrast with the University-approved scheme (Appendix VII) is
obvious when we realize this is an evening course for working provincial
reporters and journalists; hence the footnote: ‘Fees £3.13.6d for a minimum
of 12 students. Before the University would approve Collins’ scheme they
wanted to see money: £10,000 was the figure quoted in 1908* as being
enough to endow a professorial chair in journalism. The evening course
approved by the University would have cost £100 to operate: and
Birmingham journalists themselves subscribed more than that amount to
enable the scheme to get off the ground. This never did happen because,
after Collins’ death, his replacement as Professor, de Selincourt (1870-
1943), expressed the opinion that the academics thought an evening
course would be too much for those who had been working all day. So the
professors suggested that the journalists should attend during the day, with
all the other students; that is, when the journalists themselves were
working. It is difficult to assess whether this was an early attempt to
introduce day-release training by the University or merely an unwillingness
to participate in the proposal, in what other professors may have regarded
as yet another of Professor Collins ‘crackpot ideas,” dressed up as naivety
about journalistic conditions of work.

London University Negotiations

With the achievement of negotiations on a possible syllabus at London
University it must have appeared that the Institute of Journalists timetable
for upgrading the status of journalism had received scme recognition.
When that happened, in 1910, it was just 22 years after Sir Algernon
Borthwick (1% Lord Glenesk, 1864-1943), a former President of the
Institute, had announced that the Institute’s object was to ‘maintain the
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profession of journalism... by instituting examinations for young
candidates.”®

Looking back over the century at what appear as distinctly positive
approaches to the question of trying to analyse the relevant education
required for the journalist, it is sometimes difficult to determine the
conditions under which those early experiments operated. Our view is
coloured by our present experiences so that, for instance, the comment of
the Haldane Report on the University of London as it appeared during the
period of the review, 1909 to 1913, looks slightly odd: ‘the great majority of
students who take the bachelors degree of London University do not
receive a university education at all.”®® Set in context, it assumes a
semblance of actuality when we understand that the main purpose ‘of the
commission was to examine the attempts to change the university from an
examining, into a teaching, body. The University of London at that time
hardly taught any of its own students, most of whom studied for the London
external degree. The University was in the invidious position of having to
give some form of recognition to those who taught students in these other
institutions, yet unable to effectively exist as a teaching institute in its own
right. Constituent colleges of the University obviously undertock their own
teaching and their students took the London degree.

That comment, from in the Haldane report, carried an implicit criticism of
the University’s purely examining function, with no control over teaching in
other institutions, which was described as:

‘note-taking for examinations (instead of) learning the methods of
independent work carried on in an enquiring spirit... (with) time for
independent reading... and reflective thought...”®

While recommending the introduction of a properly-constituted teaching
university, complete with professors, departments and staff representation
on the governing body, the Haldane report also recommended the
extension of the university education: ‘to all those professions and callings
of which it may be said that practice and progress are closely connected
and constantly reacting on each other."®" With this as a backdrop to the
discussions about the possibility of university education for journalism
which were held with the Institute of Journalists, between 1908 and 1912,
the introduction of the Diploma for Journalism here, rather than elsewhere,
is explained. The whole exercise must have seemed tailor-made to
produce graduates with a sympathetic understanding of the ideas that
guided the work of other men, as well as increasing the awareness of how
other branches of knowledge bore on individual specialisms; this was seen
as the proper work that could be fostered within the university ethos. The
projection of these ideas, onto the recommendation that prospective
journalists need only taste of the several branches of knowledge offered by
the university and were, as a result, regarded as educated for journalism,
ignored totally the demands of all the schemes expounded in the preceding
years. (Appendices [-VIII)
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Table I
Summary of Dates Relating to Journalism Education
Year Event
1887-97 David Anderson’s London School of Journalism at 200 The Strand.
1887-88 National Association of Journalists first steps towards entry examinations.
1889 Birmingham District, Institute of Journalists, propose Elementary Examination Scheme.
1893 1.0.J Revised Examinations Scheme. De Blowitz’s Scheme
1902-5 G W Steevens Memorial Journalism Scholarships at City of London School with £3,000
donated by Lord Northcliffe.
1905 Dr. Thomas Macnamara, M.P. prepared a scheme of Examination (no details extant.)
1908 Professor John Churton Collins Birmingham University postgraduate one-year course in

journalism proposed and approved, but never implemented.

1907-8 Leeds District, Institute of Journalists, lectures for practicing journalists.

1908 1.0.J conference on the theme ‘Education for Journalists, with visiting American
professors of journalism.

1910 Academic syllabus and proposed ‘technical timetable’ for journalism agreed between
1.0.J. and London University.

1919 Diploma for Journalism inaugurated at London University with American journalism
professors in attendance.

1932 National Union of Journalists requests London University to extend the journalism
diploma so that it can be awarded to External students,

1935 Mr Tom Clarke appointed first full-time Director of Practical Journalism at King’s
College, London University.

1939 Course closes with the outbreak of the Second World War.

1944 Journalists’ Advisory Committee to the Appointments Department of the Ministry of

Labour and National Service recommends re-starting London University course- and
other courses at universities outside London- but this is not included in the Second
Report of the Interdepartmental Committee on Further Education and Training, chaired

by Lord Sankey.
1952 National Council for the Training and Education of Junior Journalists established.
1965 - First pre-entry journalism course recognized by the National Council for the Training of

Journalists at Harlow College.

1966-8 Tom Hopkinson a Senior Research Fellow at Sussex University, sponsored by
newspaper groups. Proposal for a one-year post-graduate course in Journalism Studies
were not implemented at Sussex.

1970 Tom Hopkinson opens post-graduate course in journalism studies at University College,
Cardiff.
1977 London College of Printing inaugurates first broadcast journalism training course in

radio which leads to a UK wide network of postgraduate courses with eventual
accreditation by the Broadcast Journalism Training Council.

2006 BBC consolidates and expands its journalism training into a College of Journalism
following the Neil Report into the lessons to be learned from Lord Hutton’s enquiry into
the death of Dr. David Kelly.
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The appearance of Britain's first university course for journalism
coincided with the introduction of Government financial support for students
attending approved courses of which journalism was one. With this
innovation the immediate problems of financing such a course were
overcome, not only by these scholarships from the state, but also by
Government financial aid to colleges and universities to provide, in some
cases, temporary extra accommodation.

To oversee planning for the post-war period the Government formed a
Ministry of Reconstruction and they initiated numerous pamphlets, and
created numerous committees, to oversee the transition from war to peace.
The next chapter outlines the nature of this innovation.

Table 11

Membership Figures:
National Association later Institute of Journalists and the National Union of
Journalists, 1886-1975.

Year Institute N.U.J.
1886 250 -
1892 3,114 -
1900 2,930 -
1907 2,575 738
1910 2,400 1,907
1915 1,989 3.127
1920 2,119 4,888
1925 2,036 4,827
1930 2,164 5,574
1935 2,465 5,919
1940 2,758 7,092
1945 2,878 8,400
1950 2,653 11,648
1955 2,619 13,364
1960 2,660 15,244
1965 2,400 19,621
1970 2,300 24,801
1975 2,396 28,274

Adapted from Christian, H. 1980. Journalists’ Occupational Ideologies and
Press Commercialisation.

61

MOD100051232



For Distribution to CPs

The Emergence and Development of Education for Journalism in Britain: John Churton
Collins and the Birmingham University Scheme for Educating Journalists

Endnotes

! H.R. Fox Bourne English Newspapers (1887). He was a student of Henry Morley’s (1822-94) English
classes at University College London.

% Alan Lee, Training, Status, and Early Schools of Journalism, (1977).

* J.A Spender, Life, Journalism & Politics, (1927).

* Written under the pseudonym of John Oldcastle, Journals and Journalism, (1880).

* a Oldcastle, op.cit

b Reade, A. Arthur. 1885 Literary Success: being a Guide to Practice Journalism.

¢ Pendleton, John. 1890. Newspaper Reporting in Olden Times and Today.

d Pendleton, John. 1902. How to Succeed as a Journalist.

¢ A Barker, Sir Ernest, 1953, Age and Youth (tutor of H.J. Laski)

b Diblee, G. Binney, 1913, The Newspaper.

c Escott, T.H.S., 1911, Masters of English Journalism.

7 Houghton, W., ed., Wellesley Index of Periodicals.

§ Altick, R.D.,1962, “The Sociology of Authorship: 1800-1935, Bulletin of the New York Library, 66
(6).

® Boase, F., 1892, Modern English Biography.

19 (a)Gribble, Francis Henry, Seen in Passing- A Volume of Personal Reminiscences.

(b)Pemberton to Northcliffe, British Library, Add. Mss.62177.

(c)Lee, A. op.cit. revived interest in this course.

! Hichen, Robert, (1864-1950), 1947, Yesterday - The Autobiography of Robert Hichen.

'2 Hichen, op.cit. His novel Felix (1902) features the Samuel Carringbridge School of Journalism,

13 Gribble; Lee, op.cit.

!4 Boase, op.cit.

** Hichen, ibid.

S Hichen, ibid.

'7 Hichen; Gribble, op.cit.

'8 Former students included: Charles Linch Freeston, (1865-1942) educated Manchester Grammar
School (as was Sir Ernest Barker (see note 6,a,above). Editor, Daily Graphic from 1890-98 and chief
sub-editor of The Observer and SundayTimes 1891-95, 1895-97. Assistant Editor, Car Owner, 1902-13;
Editor, Motor Owner, 1919-20. Cranstoun Metcalfe worked on Amalgamated Press.

1 Lee, op.cit.

2 Gribble, op.cit.

! Gribble, op.cit.

22 Gribble, op. cit.

2 As described in conversation with the author by Mr. Norman Collins, assistant literary editor, Daily
News, under Mr. Tom Clarke, Interview recorded, June, 1982.

** Daily Telegraph, 24™ March 1902,

 Gribble, op. cit,

 Gribble, op. cit.

7 Hichen, op. cit,

8 National Association of Journalists, Journalist, November, 1887, and September, 1888,

¥ Institute of Journalists, Proceedings, 28" May, 1899 (1JP). J. Cuming Walters presented a paper, at
that year's IoJ annual conference, entitled "Professional Examinations for Journalists" which
summarizes the discussions and Birmingham District's part in them, vide The Journalist and Newspaper
Proprietor, Sept.23 1899, 2914,

% ibid.,

3 Journalist, 1897.

321JP. No. 65. July, 1908, p.5.

3 Giles, Frank, Prince of Journalists, 1962.

# de Blowitz, S.H.O., 1893, ‘Journalism as a Profession’, Contemporary Review, 63, (Jan) 3746, de
Blowitz was 68 at the time.

% ibid.

% Gribble, F., 1929, Seen In Passing.

7 ibid.

% Springfield, Lincoln, 1924, Some Pigquant Peaple.

62

MOD100051233



For Distribution to CPs

Hacks and Dons - Teaching at the London University Journalism School 1919-1939: Its origin,
development and influence.

% Sells, Directory, 1903, Journalism at the City of London School.

“ ibid, including a report on Hill’s opening lecture, 23 September 1902. Northcliffe was not named at
the time as benefactor. Next four quotes from here.

! Falk, Bernard, 1951, Bouguet for Fleet Street.

2 Lee, Alan, 1977a ‘Franklin Thomasson and the Tribune: A case-study in the History of the Liberal
Press,” Historical Journal 16 (2) Tribune lasted two years and is immortalized in Philip Gibbs’ novel,
Street of Adventure (1909).

“ Pencilled marginal notes in Collins, 1912, Life and Memoirs of Jokn Churton Collins, in the
University of Sussex Library.

“a World’s Press News, October 17" 1929, p-8andalsoa

b letter from Tom Clarke to the Dean of the Missouri School of Journalism, Roscoe Ellard, October 14
1936.

¢ William Hill in IJP September 1909.

 Collins, op. cit.

“ Northcliffe Papers,British Library, Add MSS. 62245,

4 Lawrence, A.; Journalism As A Profession, 1903.

8 Collins op. cit. and Palmer, H.J., 1965, The Rise of English Studies. An Account of the Study of
English Language and Literature from its Origin to the Making of the Oxford English School, Hull
University/Oxford University Press.

* Collins, op. cit and University of Birmingham Senate Minutes July 2™ 1907.

%0 Collins op. cit.

3! Birmingham Evening Despatch, May 20™ 1908, Birmingham Daily Post, July 9* 1908,

52 Collins, John Churton, 1908, ‘The Universities and Journalism’, Nineteenth Century, February 1908,
and next five quotes.

%3 Ernest Barker, Age and Youth: Memories of Three Universities, (Oxford: Oxford University Press,
1953) p.184

5% Collins, 1908, op. cit.

% ibid.

% ibid.

57 Collins, 1912, op. cit.

% {bid.

%9 ibid. Shorter founded Sphere and Tatler, but is possibly better known for his role in the Wise
forgeries.

¢ Collins, op. cit.

8! ibid.

82 Collins died on September 12" 1908 in what are usually referred to as ‘mysterious circumstances,’
An open verdict was recorded.

83 1JP September 1908, Sir Alfred Robbins Presidential talk.

84 ibid.

6 ibid.

% 1JP September 1908.

%7 ibid. Professor Michael Sadler.

. 8 ibid, Professor D.J. Medley, University of Glasgow.

% ibid. Professor C.E. Vaughan, Leeds University.

" ibid. T. Lloyd Humberstone, University of London.

1P, May 1910.

2 A.J. Mundella, not to be confused with his uncle of the same name (1825-1897) who was an M.P. and
Cabinet Minister, was lobby correspondent for the Manchester Guardian. See A.P. Derrington, 1975,
‘Anthony John Mundella — Uncle and Nephew’, History of Education (4) 1 (Spring), 32-5.

3 1JP. October 1910, Sir Robert Donald, Editor Daily Chronicle 1902-18.

 ibid, A.G.Gardiner, Editor, Daily News, 1902-19.

75 (a)IJP. 1908, September, Thomas A Stodart.

(b)1IP. 1909, Report of the Annual Conference, 1909. In: IJP Supplement July 1909.

6 1JP May 1908.

" Burke, Edmund in Armstrong, Harry E., 1898, Special Report on Educational Subjects. Cmnd 8943,
TNA/zhc/1/6049,

8 Ruskin, John, 1868, Crown in Wild Olives, Quoted from Michael Sadler’s Extract Book for 1904
(Sadler, Bodleian Ms Don d. 154/18.)

" 1JP, September 1908. Williams founded the University of Missouri Journalism School that year,

% ibid. The Hon. Harry Lawson of the Daily Telegraph.

63

MOD100051234



For Distribution to CPs

The Emergence and Development of Education for Journalism in Britain: John Churton
Collins and the Birmingham University Scheme for Educating Journalists

%! Hichen, 1947., op. cit. .
82 Gombrich, Sir Ernst, 1969, In Search of Cultural History.
8 1JP. September 1909, Professor Williams.
Z Watson, Aaran (n.d.) 4 Newspaperman's Memoirs.
ibid.
% Calting, Thomas, 1911, My Life’s Pilgrimage.
8 Gross, John, 1973, The Rise and Fall of the Men of Letters. Valentine Cunningham writes a
sympathetic account of Collins in his 'Dark Conceits: Churton Collins, Edmund Gosse, and the
Profession of Criticism' in Grub Street and the Ivory Tower: Literary Journalism and Literary
Scholarship from Fielding to the Internet edited by Jeremy Treglown and Bridget Bennett, Clarendon
Press, Oxford, 1998, pp. 72-90.
88 Watson, ibid.
¥ Millerson, G, 1964, The Qualifying Associations- A Study of Professionalisation.
% Lynn, Kenneth R., 1968, The Professional in America. Articles on Professions and Some Problems in
the Sociology of Professions.
*! Ibid. Everett Hughes on Professions. The subsequent quote about ‘influence and intellect’ is from Fox
Bourne, 1887, English Newspapers.
%2 a Strick, H., British Newspaper Journalism 1900-1956. A Study in Industrial Relations. Ph.D Thesis,
University of London.
b Christian, Harry, 1976, The Development of Trade Unionism and Professionalism among British
Journalists. Ph.D thesis, London School of Economics.
%3 Millerson, 1964, ibid.
% a Elliott, Philip, 1972, Sociology of Professions.
b Tunstall, Jeremy, 1973, ‘Journalism as an Occupation’, Medico-Legal Journal, 41 (3)
9 Lynn, ibid, Everett Hughes, Professions.
% Journalist, September 1888,
" 13P. May 1908.
% Borthwick, (later Lord Glenesk) Journalist, September 1888.
% Royal Commission on University Education in London 1909-13. (Haldane Report). Cmnd, 6717,
1913,
1% ibid.
1% ibid,

64

MOD100051235



For Distribution to CPs

Hacks and Dons - Teaching at the London University Journalism School 1919-1939: Its origin,
development and influence.

Chapter Five

The Introduction of Government Education Grants for Students on
Further and Higher Education Courses

The end of the First World War provided government with its first
experience of large-scale demobilization and the resulting return to civilian
life of former servicemen. As men had been conscripted into service during
the later stages of the war there was felt to be responsibility for seeing that
they got back into their jobs as easily as possible. Of course many of them
had been apprentices or at universities and the Cabinet Demobilization
Committee, under General later Field Marshall, Jan Christian Smuts (1870-
1950), accepted a memorandum from the Officers’ University and
Technical Training Committee, chaired by Lieutenant General Sir Alfred
Keogh (1857-1936), of Imperial College, recommending the establishment
of government-subsidised education and training schemes for returning
officers and men.

Establishing the scheme involved the Board of Education, the Ministry of
Labour, the Ministry of Pensions and H.M. Treasury to name only the major
ministries. Records illustrate the vastness of the operation and the
occasional confrontation caused by inter-departmental boundary rivalries.
Committees were set up around the country, to interview applicants from all
the Armed Services. Institutions across the country, including Ireland, were
contacted and informed of the existence of funds for students and, if
necessary, for temporary accommodation required to house the influx.
These included the older universities as well as teacher training colleges,
polytechnics and technical schools and colleges.

‘Training of Ex-officers and men like educational standing in preparation
for Civil Life’ was how Mr. W.R. Davies of the Board of Education described
the scheme in the title of one of his memoranda.' The officers and men
eligible for support totaled 275,000 with more than half in the Army, 37,000
in the Navy, 32,000 in the R.A.F., not forgetting 42,000 in the Dominions
Forces. An estimated 153,000 may have to be dealt with, was one of Mr.
Davies’ early guesses, but the Cabinet approved £6 million for the scheme
to run until the end of the academic year, 1925/26.

By 6" September, 1919, 9,467 awards had been approved, and up to
13,800 were ‘approved and under consideration’.? By 9" November, 1919,
this number had grown to 21,000 and was increasing at the rate of 400 a
week. By the end of the year the figure was 22,805 applications received.®

Word of the scheme spread via the press (press release dated 14"

December, 1918) and Ministry Reconstruction pamphlets 12 and 27
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entitted ‘The Re-Settlement of Officers. Army and R.A.F.’ and ‘Officers’
Guide to Civil Careers’, both published in 1919. Departmental rivalry
surfaced when one press report, in the Daily Chronicle, gave all the kudos
to the Ministry of Labour and ignored the Board of Education. The
President at that time, H.A.L. Fisher (1865-1940), wrote to his opposite
number at the Ministry of Labour, the Rt. Hon. George H. Roberts, on
December 19" deploring the leaking of the estimated costs of the scheme
and the claim that the Ministry would have ‘a very large measure of control
over the selection of the beneficiaries, selection of the educational
institutions and administration of the scheme.’ All of these, Fisher reminded
Roberts were the province of the Board of Education and Roberts replied in
contrite manner. He revealed that one of his staff quoted in the Chronicle,
Mr Home McCall, had held ‘a private conversation with a well-known
novelist, whom he did not know to be in any way connected with Press.”

There were other strands to the scheme including short three months
courses of training in anything from hairdressing to commercial subjects
and, although no figure was mentioned in the early stages, another £3
million was estimated for this training, as well as the £6 million for higher
education, plus another £300,000 for agriculture training.’

Receiving institutions were graded A to E, beginning with Oxford and
Cambridge Colleges, Group B was provincial universities, Group C had
member Colleges of London University down to Group E for Art Colleges
and Technical Colleges. These included Polytechnics, like Northampton,
now the City University, for engineers, Regent Street, now the University of
Westminster, for photographers, and the six on the sanitary inspectors
course at Battersea.

One of the safeguards built into the system of devising courses was that
‘they should be devised by experts’ and that ‘more or less expert advice
must be provided for each candidate in the selection of courses of training
best adapted to the circumstances.”® Once selected the Board of Education
expected institutions to make quarterly returns of students’ ‘progress,
attendance and conduct’ as well as providing a ‘discriminating personal
record of the educational career of each student.”” Form 0.65 also had to
be completed annually and was not to be regarded as a substitute for the
quarterly returns. Students realised that ‘continuance of awards... was
conditional on satisfactory progress”® and should they fall ill during the
course then other procedures had to be followed.

By 7" January, 1921, the ‘weeding out of students’ had resulted in
‘dimunition of expenditure by £100,000 even though there was ‘between
500 and 600 (possible) cases... for recovery of overpayment.” Indeed, by
31* December, 1919, total commitments had risen to £6,032,141 and
estimates for the financial year 1919 to 1920 meant that a supplementary
vote was needed of £1,425,500." In October, 1920, the estimate for
27,311 students had risen to £81/2 million."" Attempts were made to
simplify and streamline the payment of maintenance grants because of
complaints that it was taking up to 30 days before students received their
grants, although ten to fourteen days was considered normal.'?
Maintenance was not to exceed £175 per man, according to the early
estimates, with a child allowance of £24 per annum up to a maximum of
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£96." The Ministry of Labour, however, wanted verification that the
children were still living!"* Wives were allowed £19.10s.0d ‘if living with the
trainee’ or £34.5s.9d if living away,'® although wives of disabled
servicemen could receive £50 per annum. The wife’s income was
disregarded in assessing the grant™ and no enquiries were made ‘as to the
financial circumstances of the parents of married students...” and those
unmarried men who were ‘over 25 years of age at the commencement of
the course.’’” Those under that age had to complete form 0.37, showing
the gross annual income of parents and the number of other children they
had to support.'®

So it was that returning soldiers were able to undertake their studies
without any financial worries, and it was against this background that the
discussions about a course in journalism could begin in London.

Endnotes
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Chapter Six

The University of London Diploma for Journalism: The Educational
Background and Aims of the Course

The nine-year gap, between drawing up the journalism syllabus by the
Institute of Journalists and the University of London and its implementation
in 1919, was due mainly to the interruption of the First World War. Most
professional associations agreeing syllabuses before 1910 did not see
them in operation until 1919, at the earliest.’

Between 1909 and 1913 London University had been investigated by a
Royal Commission chaired by Lord Haldane.”? This had been set up
because of the desire to have a teaching, as opposed to an examining,
university in London. Previous Commissions, Selborne in 1888 and
Gresham in 1892, had tried to overcome the imbalance between the
teaching colleges and the examining university.

The Final Report is a very comprehensive survey of how university
education was viewed at the turn of the 20" century and, one has to
remember, this was only just emerging as a force outside the older
universities of Cambridge, Durham, Oxford and the Scottish seats of
learning. Indeed in 1910, the universities outside that charmed circle,
supported by Government funds, boasted a total of 370 Bachelors of Arts,
with Wales adding another 94.

At a conference in 1919 representatives of London University,’ the
Institute of Journalists, the Board of Education and the Ministry of Labour
appointments branch agreed a two-year course of study in any four of the
seven branches of knowledge (see Appendix Xa), leaving out instruction or
practice in the technical side of journalism e.g. shorthand, type-writing or
press-correction (see appendix Xb). Lectures would be provided by the
various constituent colleges, in their ordinary curricula for degree students,
but there would be supplementary courses, including composition, general
criticism and the history of journalism, as long as these did not interfere
with the academic studies. As Mr F.J. Mansfield pointed out, on May 6",
1919, when writing to complain about the course description as a ‘Diploma
in Journalism’, the diploma ‘could well be taken by persons not intending to
adopt journalism as a profession’. So the title became ‘Diploma for
Journalism.*

The willingness of the University of London to house an experimental
course in journalism matched the mood of the Haldane Report; when it
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stated: ‘... a university in a great centre of population must be prepared to
provide advanced instruction of a specialized kind of all classés of thé
community who are willing to receive it.” While wavering over the question
of whether the professional outlook of some modern universities was
consistent ‘with the wide intellectual training university education had
always been understood to imply’,° the report went on to state that any
branch of knowledge that was developed and systematized could and
should be taught, and studied, in such a way as to form part of a University
education. However, when the University came to start the course in 1919
the only element in the syllabus was the academic; the technical instruction
part was omitted. (see Appendix XI).

The University Journalism Committee had no money to pay its secretary,
T. Lloyd Humberstone, in its early stages but the estimates for 1919-1920
show him receiving an honorarium of £8 1s. (£8.05), allocated from ‘war
measures’ funds. Thirty civilian students paid the full fee of £21 in advance
of the opening session in October 1919, while fifty-four of the seventy-two
ex-servicemen had their first term fees paid by the Board of Education. For
their part University staff had to compile quarterly returns of students’
progress, attendance, and conduct together with a discriminating personal
record of each students’ educational career. There was another form to be
completed annually to enable students to realize that continuance of the
awards was conditional on satisfactory progress. With ex-Servicemen and
civilian students there was an estimated £2,142 income for the University of
London, for 1919 to 1920.

In 1919 journalism was included in the list of careers for ex-servicemen
who could seek central government funding for fees and subsistence.
According to the Board of Education this scheme of financing the education
of ex-servicemen with state funds was ‘wholly novel and there was no
machinery in existence for working it. An organisation had to be created.”

The thoughts behind this innovation are expressed in a booklet
‘Reconstruction Problems, 27; Officers’ Guide to Civil Careers' of 1919: ‘In
almost every industry we are today, as it were, ‘starting afresh’. Never were
there better opportunities for research, for ideas, for technical
developments, for enterprise. The war has opened the eyes of the country
to the fact that in many industries we allowed foreign competitors to outstrip
us by our too persistent adherence to conservative methods... there are
grounds for hope that we are starting on a new era... training indeed, is the
passport to success... the day has passed when we can be content to fall
back complacently of the phrase about “England muddling through”. The
war has made us realize that “muddling” is an expensive progress,
especially when it comes into competition with scientific preparation.”

The booklet went on to outline various careers, journalism included, and
the Institute of Journalists assembled a group to debate the issue of
‘Journalism and the Universities’ at a special conference in December,
1918.

The former Oxford don, editor of the Fortnightly Review and staff writer
on the Daily Telegraph, W.L. Courtney, and a member of the Institute of
Journalists Committee on University Courses for Journalists, took the chair
of the University’s Journalism Committee in the absence of the chairman,
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Sir Sidney Lee. The Director of the School of Journalism at Columbia
- University, New York, Professor J.W. Cunliffe, with two other Americans,
contributed to the debate by outlining the syllabus at Columbia and advised
the London journalists to ‘first catch your millionaire,” because that was the
way his department had begun, sponsored by Joseph Pulitzer, the
newspaper proprietor.

William Hill was on hand to remind the meeting of his experiences,
teaching schoolboys at the City of London School, several years earlier.
Distinguished journalists like Sir Edward Cook, Sir Sidney Low (1893-
1972), Sir Edmund Robbins, as well as Miss Mary F. Billington (1862-1925)
of the Daily Telegraph, were in attendance. Numerous others, like Arnold
Bennett, Lord Bryce, J.L. Garvin, J. Alfred Spender and Professor Spencer
Wilkinson (1853-1937) wrote in support of the idea of university education
for journalism. :

The conference agreed that the Diploma course would be two years
study in any four of the seven branches of knowledge then on offer at the
university: history, political science, economics, natural science-biological,
natural science-physico-chemical, modern languages and English
Literature (see Appendix Xa). The object was to offer students a wide
range of subjects in each branch of knowledge and even encourage those
taking modern languages and sciences to familiarize themselves with two
languages and two sciences instead of one. As appropriate courses of
study were already provided by various colleges in their curricula for
intermediate, final pass, and honours students of the University, then the
Diploma for Journalism students needed no special provision. However, it
was proposed, at the Conference of Representatives of the University (of
London) with Representatives of the Institute of Journalists, of the
Appointments Branch of the Ministry of Labour and of the Board of
Education in December 1918 that supplementary courses might be offered
in the following:®
[alunder the natural sciences: general history of scientific principles;

[blwith English literature: general criticism, composition and the history of
journalism;

[c]with modern languages: the addition of courses in conversation and
composition.

With up to nineteen hours a week devoted to lectures, including time
spent in the laboratories in the natural sciences, there was little or no time
for students to ‘devote themselves in the intervals of the course to such
experimental practice of journalism’ as they might elect ‘without prejudice to
the pursuit of their academic studies.’

We have now seen it was the groundwork prepared by the Institute of
Journalists which underpinned this first university-based course in
journalism. It was not until Mr. Mansfield’s letter of May 6™, 1919, that the
National Union of Journalists was admitted into membership of the
Journalism Committee of the University of London. This, in itself, is an
interesting development considering the evolution of the N.U.J., in 1907,
when discussion in The Clarion had been critical of the Institute of
Journalists for its lack of progress on pay and conditions and its over-
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emphasis on education, status and professionalism. Mr Mansfield went on
to state that the N.U.J. already had between '70 or 80 of our ex-service
members unemployed... and the question of entry into an already over-
crowded profession... is at this moment engaging the attention of our
executive."

But it was not only the N.U.J which objected to the proposed syllabus:
one prospective candidate for membership of the course wrote to the
Institute of Journalists Journal to announce his disappointment with the
course which ‘instead of being a course in journalism is one in Arts and
Science. Useful in perfecting one’s general knowledge, but hopelessly out
of place to a student of journalism.”* The correspondent contrasted the
London University of scheme with the titles from the University of Missouri
School of Journalism, in the U.S.A,, prospectus: 1. Newspaper make-up. 2.
Comparative journalism. 3. Newspaper direction. 4. Editorial policy and
writing. 5. News gathering and editing. 6. Principles of advertising. 7. The
country newspaper. 8. Agricultural journalism. 9. Advanced news writing.
10. Feature writing and illustration. 11. Rural Newspaper management. A
member of the London University Journalism Committee admitted that he
could not disagree with these criticisms, adding that such a course as then
existed at London University could never be a substitute ‘for practical
training in the real work of journalism."®

In their search for status for their profession the members of the Institute
of Journalists sought the respectability accruing from academic
accreditation without foreseeing the possible consequences of their
initiative. By submitting to the University’s insistence on the purely
academic approach to their problem, with no department to organize the
teaching, the journalists perpetrated a basic, craven, mistake from which
the Diploma never really recovered. Trying to recover this lost ground took
the Journalism Committee fifteen years and the practical innovation of
Clarke’s period as Director of Practical Journalism, between 1935 and
1939, has usually been overshadowed by this earlier reputation.

The lack of a departmental structure for the Journalism Diploma reduced
its authority within the University of London and this can be attributed as
the most serious basic mistake in attempting university education for
journalism. That the money was there to fund such a department, at least in
its early years, is beyond doubt. But the idea that this Diploma was just a
temporary measure for returning ex-servicemen could also have been a
factor. With no Department, and with no guiding light to steer it, the
Diploma was doomed, in University terms. Apart from listing those who
were awarded the Diploma, constituent College Year Books (or annual
reports) make no mention of the course.

The Opening of the Course

The University of London Diploma for Journalism was inaugurated in the
University building, then in South Kensington, with a lecture on ‘The Art of
Parody’ given by the editor of Punch, Sir Owen Seaman. As over 100
students were reported as attending we can assume that all 102 students
were in attendance, even though the Board of Education had only
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welcomed the training of between twenty and thirty men and considered
such numbers excessive. Board officials expressed the view that the
educational standard of many of the applicants was poor and that they
would not be up to taking an ordinary degree."

The University saw this scheme as an ‘extension of University teaching’
and, as such, able to recruit onto it non-matriculated persons: those who
had not passed Matriculation, regarded as the necessary qualifying
examination for those seeking degree status. Many entered university
education this way who, otherwise would not have received a university
education and this could have been one reason for the five-fold increase in
anticipated enrolments. Students themselves described how quite a
number were using the course to fill in time while waiting for proposals of
marriage, or were ‘eternal’ students who had got a degree and could not
bear to leave the academic world.'® On this last point it has to be noted that
a special dispensation allowed graduates (until 1937) to sit for the Diploma
after one year, which three did in July, 1920 and one of two who passed
was Miss Muriel Jaeger.

In those early days of the course there appeared to be no one person
responsible for the journalistic endeavours that might fill ‘intervals in the
course’ but someone on the Journalism Committee reported that the
Speaker of the House of Commons had generously agreed to admit
journalism students to debates.®

Various reports mention the student publication New Journalist,
subsidised by the Secretary of the Institute of Journalists, Herbert Cornish,
but these do no mention it beyond 1920.Y The first Report of the
Journalism Committee also mentions that Miss C. Spurgeon (1869-1942)
was allocated £30 for ten lectures on ‘The Art of Writing’ and Mr. Thomas
Seccombe (1866-1923) £120 for 24 lectures at East London College on the
‘History of Journalismy’. There were four other colleges accepting students
for the Journalism Diploma: Bedford, King’s, London School of Economics,
and University College, and each appointed a tutor for journalism students
and, by meeting three times each term hoped to ‘ensure that all students
devote an agaproximately uniform amount of time each week to their course
of training.”

Injecting Journalism into the course

In the first two years, 1919-21, the journalism side of the course
consisted of quarterly lectures from shining stars of contemporary
journalism: Sir Philip Gibbs, Sir Robert Donald, J.L. Garvin and Hartley
Withers (editor of The Economist). After 1920 second-year Journalism
students received more practical instruction with the introduction of a
course of lectures entitled ‘The General Principles of Writing for the Press’
given by Mr. E.G. Hawke, M.A., of The Spectator and Daily Telegraph for
which he received £120 during the academic year 1921/2. He also received
a similar sum for lectures on the history of journalism, even though an
earlier minute had noted that these lectures were to be deleted on
economy grounds." To make up for the lack of practical instruction Mr.
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Fred Miller, M.A., then Assistant Editor of the Daily Telegraph (although
some memoirs say he was titular editor as well), gave freely of his time
teaching methods of reporting public functions.

This practical reporting must have been in stark contrast to Sir Philip
Gibbs' comments about the work of a Special Correspondent needing: ‘the
ordinary knowledge and make-up of a gentleman, graced with any easy
way with people of his own class yet able to speak to peasants, thieves
politicians, murderers, statesmen and Kings, crowned with an ability “t
write at any old time” and “in any old place.”*® Hawke was joined on the
course by his assistant editor at The Spectator, R.A. Scott-James (1878-
1959), lecturing on the Principles of Criticism course, which he later
published in 1930 as ‘The Making of Literature.” Another Oxford scholar, of
Brasenose College, he had joined the Daily News in 1902, serving as
literary editor from 1906 to 1912. Then he edited the New Weekly, from
1914 until 1919, when he joined the Daily Chronicle as a leader writer from
1919 to 1930, holding a similar post at The Spectator from 1933 to 1935.
Later he edited the monthly London Mercury, 1934-1939, and Britain
Today, 1940-1954.

Another element was introduced under Dr. J.A. Strahan (1858-1930),
author of a book on Press Law, who received £40 for lectures on ‘Law for
Journalists’, while the Journalism Committee appointed a sub-committee to
consider the opportunities for practical journalism experience and how
students could obtaln this experience ‘both before or during the attendance
at the Course.”

Sir Sidney Lee (1859-1926), who had been appointed the course
director, and chairman of the Journalism Committee, resigned, and his
place as chairman was taken by Mr. Valentine Knapp (1860-1935) a former
editor of the Surrey Comet and President of the Newspaper Society. With
his arrival the committee passed a resolution that Practical Journalism
lectures become part of the course with attendance at lectures being
compulsory. The post of course director lapsed.

The files of the Board of Education for this period contain an interesting
note regarding the excessive numbers on the course: ‘If, in fact, Sir Sidney
Lee is recommending unsuitable students for this course, it is surely for the
Umversnt;/ Committee of which (he) is chairman, to take some action in the
matter.’

Estimates of the number of students attending between 1919 and 1921
vary between 102 and 109 and, in the latter year, only twenty-nine actually
gained their diplomas, of whom four were women students, with 2 women
and 15 men referred. The Committee were surprised by the numbers of ex-
servicemen failing and the Institute of Journalists persuaded the
Government to prowde training grants so, that a few of them could gain
some practical experience on newspapers.’
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The First Graduates

One of those graduating in the summer of 1921 was Norman Robson,
who became a reporter on the Norfolk Chronicle in Norwich, moving on
within a year to work for the Starmer Group of newspapers.

Progressing from chief reporter to chief sub-editor Robson entered the
Parliamentary Lobby in 1929 as the Group’s Political Correspondent and
lectured to the course, in 1938, when the Group was reformed under
Westminster Press Provincial Newspapers Ltd. Trevor Allen and C.E.
Phillips both got jobs on the Westminster Gazette, while R.R.C. Jameson
went onto the Associated Press. Among the others Ernest Betts eventually
became film critic of the Evening Standard before going to the News
Chronicle as a columnist. Succeeding generations of graduates from the
course also managed to gain entry to both provincial and national
newspapers in increasing numbers except for the depression years of the
early 1930s.

Another ex-Serviceman graduating that year has recorded his
experiences on the course as then structured. Between October 1921 and
March 1923 The Writer magazine published thirteen articles in a series
entitled “The Making of a Journalist. By One in the Making’ who highlighted
what he saw as ‘the remarkable freedom of choice in the matter of studies
[which] struck me as ideal, yet it was continually abused and grumbled at
by many for not being “practical” [but] neglected the important subject of
shorthand.” He concluded that ‘professional success in journalism can only
be made possible by a university; the winning of it must be accomplished
by the individual.’

Widening Newspaper Co-operation

The Journalism Committee itself was strengthened by gaining members
from the group representing provincial newspaper managements, the
Newspaper Society, which Mr. Knapp had helped re-organise into the only
national newspaper organisation in the country, while he was president.

During that same year, 1922-23, East London College, a former
“ technical college, now Queen Mary, University of London, announced its
intention of withdrawing from the Diploma, possibly reflecting the drop in
ex-servicemen once the Government stopped providing scholarships, and
the estimates show a sharp drop from the £2,542 of 1919-20 to £1,470 in
1922-23. Student numbers were also greatly reduced: only 57 compared to
the previous year's 89 and the opening year's 102. With the complete
stoppage of Government grants in 1925-26 something had to be done to
attract fee-paying students, or to raise money to subsidise them on the
course. By 1% July 1924 the Committee could report donations of £1,100
towards Exhibitions with £200 each from the Norfolk News Company, one
of the first to take graduates of the course, the Surrey Newspapers
Association, Sir Roderick Jones of Reuters, and Colonel Sir Joseph Reed
(1867-1941) of the Newcastle Chronicle. Sir Roderick Jones (1877-1962)
was impressed by the high educational standard of young American
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journalists from universities training men for newspaper work. The Press
Association and Exchange Telegraph each donated £50 while Mr. Fred
Miller of the Daily Telegraph contributed £100 for an Exhibition tenable for
two years. Between 1922 and 1932 Mr Knapp was credited with raising
over £6,000 for the course.**

In 1925 £200 each was subscribed by Sir Edward Hulton (1906-68), the
Liverpool Post & Echo, the Bolton Evening News and the Northern Daily
Telegraph gave £50 each. That year the Committee also announced the
intention of adding a practical test to the Diploma examinations and the
journalists who gave occasional lectures were allowed to claim traveling
expenses.?

For the academic session 1924-5 there were 74 students in both years:
47 first year and 26 in the second and 43 were women. Nearly a third were
from overseas: one each from China, South Africa, Sweden and
Switzerland, four from India, six from the U.S.A. and seven from Russia.
During the year John Buchan lectured on ‘Style and Literature’ and the first
examiners were appointed for the Practical Journalism papers. Compared
with the original proposed course members, of 20 students, this number
was excessive, as the practical journalism lecturer often pointed out. The
numbers of foreign students, as well as women in large numbers, took the
course away from its intended purpose of educating journalists for the
British Press and possibly reflects the academic view of the course as a
useful general education course which might prove useful to people hoping
to become journalists.

The following year 29 students entered for the final Diploma
examinations of whom 15, six women and nine men, were awarded the .
Diploma. In 1927, 37 entered and 28 diplomas were awarded, with women
outnumbering men, 18 to 10. That year 25 first-year students entered for
one subject and 14 passed, repeating 1926’s experiment when 40 first-
years entered for one subject, with 27 passing.

More Graduates in Newspapers

In the summer of 1928 the Committee could report that of the ten men
winning the Diploma in 1927:
‘J.L. Garbutt*# is on the Hull Daily Malil,
E.R.C. Lintott*# is on the Daily Mirror, (His father edited a Hove paper.)
G.E. Powell* is on the Western Daily Press,
A.R. Prince is on a technical paper (Power Laundry until 1976),
M.A. Stephens” is on the Eastbourne Chronicle,
B.B. Wickstead is on the Brentford and Chiswick Times,
W. Elwood is on the North Cheshire Herald,
P.M. Fowler*# is on a London Trade paper,
There is no record of Mr. Khoo.”*®
[* Newspaper Society Exhibition-holders. # Joined the course aged 18,
after working on newspapers.]

When Mr. Knapp prepared a paper in 1933 on ‘Short Histories of
Journalism Students’ five out of the eighteen women graduates for 1927
were also listed as being in journalism.
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Criticism of the Course

Criticism about the lack of practical journalism had started even before
the course itself was under way, and these continued unabated. To try and
see their way through this problem the Journalism Committee appointed a
sub-committee to examine the whole question and, as a result, a course of
practical lectures was introduced for first-year students.

These practical journalism lectures for first-year students were in
addition to Mr E.G. Hawke’s second-year practical session and Mr F.J.
Mansfield was appointed in 1925. Additionally, a practical journalism paper
was set for the examination in 1926, initially as an option, but mandatory
after 1927. At the same time optional vacation attachments were
introduced, so that students could work as members of newspaper staffs,
carrying out duties under experienced journalists.

From the autumn of 1925 the session ‘Writing for the Press!” known as
the ‘practical’ course was extended and remodeled. Mr. Edward G. Hawke
changed from teaching second year students to teaching the first year for
two hours a week, with the second hour devoted to practical work, and Mr.
Mansfield taught the second year, with both years practicing reporting, sub-
editing, condensation, proof-reading, headline writing, and Mansfield
coordinating visiting lectures on musical and dramatic criticism, law
reporting, winter and summer sports, etc. The Journalism Committee had
realised that the ‘practical’ side had not been sufficiently emphasised and
implemented these arrangements.”

First Practical Sessions Producing A Student Newspaper

In the academic year 1926-7 a special week of practical work was
introduced during which students did news reports of various contemporary
events of their own selection, wrote ‘leaderettes’ and criticism of drama,
music, literary and artistic events and wrote pen-portraits as well as news
gathering and sub-editing. One of the practical tests introduced involved
producing, within an allotted time, news of one paragraph length on a
current topic plus ‘leaderettes’ on topics suggested by the acting sub-
editors. They also had to ‘make up’ newspaper pages and students were
appointed as reporters, interviewers, sub-editors, proof-readers and
editors. Then students had the opportunity of seeing their own work in print
for the first time when the first issue of the L.U.J.S. Gazette was published,
in June 1927, by Mr Valentine Knapp, printed by students at the London
School of Printing, on paper provided by Mr Knapp. This featured the
Principal of King’s College, Dr Ernest Barker's views on secondary
education, as given in the report of the Consultative Committee of the
Ministry of Education of which he was chairman.
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The First Examination Paper in Practical Journalism at London University in

1926
Part | General Knowledge Questions 15 to be attempted
IA
1. Name the last three Prime Ministers of Great Britain
2. Give the various ranks of the British Peerage in order of dignity
3. What is meant by a ‘courtesy title?’
4 Name the present Viceroy of India and say who was his predecessor
(number order uncertain after question 4)
5. What are the three estates of the Realm?
6. Who is the First Commoner?
7. Give short descriptions of;
(a) George Lansbury
(b) The Earl of Oxford
(¢)MrW.A. Carr
8. How would you describe the forms of government in:
' (2) Great Britain
(b) TItaly
(c) Russia
9. Name the head of the English Judiciary
10. What is a Coroner?
11. What is a Privy Councillor?
12. Local Government question unknown
13. List the highest ranks in:
(a) the Army
(b) the Navy
(c) the Air Force
14. Name four main groups of railways
15. Which railway group has the most mileage?
16. What is the output of coal in this country?
Questions 17 to 30 unknown
Part | Sub-editing test: re-write the 800 word story into 300 words, with a double
IB heading.
Part | (News writing tests) Two questions to be attempted
I
1. A fire has broken out at the Houses of Parliament. Let the student suppose
that he, or she, is sent to witness it and write an account 300 words in
length.
2. Write a letter applying for a post on the staff of a newspaper
3. Write a 500 word report of a Test Match
4. Write a 500 word critique of Macbeth at the Old Vic
5. Write a 400 word leaderette on a subject of general public interest
6. Write a review of a contemporary book

.Note: These questions are culled from articles in Newspaper World July 17" to August 28" 1926, This
examination paper was optional in 1926 and 24 students undertook it of whom 15 passed; 7 with

distinction in the Practical Journalism Paper.
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The purchase of 13 acres from the Duke of Bedford was also noted: this
provides the existing site of the University in Bloomsbury. Other items
covered a lecture given to the London University Journalists Union by Mr
Herbert Jeans, chief editor of Reuters in which he stressed that the first
essential for journalism was a thorough knowledge of the English language
allied to good general knowledge with a good working knowledge of
French, German, and a little Italian also proving valuable. That was the
news coverage on the front page of the four page paper. Inside pages
included leaders, book review, gossip column, theatre notes, ‘The Musical
World’, ‘Sports Gossip’, ‘Filmland’ notes and ‘hints’.

Lord Jacobson’s Memories

In 1929 another ten men gained Diplomas and the Journalism
Committee report in the University of London Senate Minutes for 1929-30
shows they were successful in gaining a foothold in journalism, with five
going to provincial papers (daily, weekly, and evening), one each to
Reuters and a national paper and one onto a film weekly. One went to
Oxford University, leaving one unaccounted for. The man going onto a
national, the Daily Skefch, was Sidney Jacobson (1908-1988), later Lord
Jacobson, while Maurice Lovell went to Reuters. Looking back on the
course Lord Jacobson recalls: ‘Journalism was taught by F.J. Mansfield of
The Times, who had written some useful books on newspaper work. He
covered subbing, reporting, proof-reading, newspaper organisation and
practice, etc. set practical work and encouraged us to produce a publication
of our own once a term. There was an advisory committee from the
industry, headed by Mr. Valentine Knapp who took his duties seriously and
was unfailingly courteous and kind. He helped us to get temporary jobs on
country weeklies in the long vacation (and) the day after our diploma
examinations, | landed a job on the Daily Sketch, mainly due to Mr.
Knapp.™?

However, Lord Jacobson’s memory is at fault when detailing the books
written by F.J. Mansfield, (the first of these was not published until 1931,
the second in 1935), as being available during the course in his year. He
could not have read these books on the course and most likely is confusing
them with Mansfield’s lecture notes, delivered from his appcintment in
1925, as part-time lecturer and examiner in practical journalism at the
University of London.

Placements during summer vacations, spent on provincial newspapers,
were taken over by Mr. E.W. Davies, Secretary of the Newspaper Society,
for which he was paid an honorarium of £25, equal to the payment to
Mansfield for supervising three editions of the Gazette.

Mr V Knapp as Chairman, Journalism Committee

As chairman of the Journalism Committee, after Sir Sidney Lee'’s
resignation from the post of full-time Director, Mr Knapp had taken the
responsibility of fund-raising from newspaper interests and worked hard at
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gaining their co-operation on vacation attachments as well as seeking
permanent places for those gaining their diplomas. With the collegiate
structure of the University it was difficult for the Journalism Committee to
press its recommendations to completion as they had first to pass the
hurdle of the Collegiate Council, representing members of the Colleges of
the University, before they could be submitted to the University Senate. So,
as early as 1929, the Committee was recommending that ‘Journalism
students should be registered at King's College’®® which reflected the facts
of student registration that year when 43 were at King’s, 25 at University
College, 10 at the London School of Economics and 5 at Bedford College.
The College Tutors for Journalism Students received an extra £25 each for
their efforts.

However, the Collegiate Council at the University wished to preserve the
Intercollegiate basis of the course and was prepared to limit registration of
students to two centres: King's and University Colleges, and it called on
these two to confer and report back. Meanwhile the Senate announced that
the L.S.E. was withdrawing from the scheme in 1930-31%*° and Bedford
College finally withdrew at the end of 1935-36.'

Student Demands for More Practical Journalism

Students were just as vocal in their demands for more practical
instruction, considering their numbers were back up to 112 in 1930-31, and
increasing in subsequent years to 113, then 115 and 119 in 1935-36.
Students even went so far as to offer to pay for the extra costs involved in
producing a twelve-page, instead of the usual eight-page, L.U.J.S. Gazette,
otherwise: ‘a large proportion would be unable to have any contribution
provided (because) the total number of students will be so large.™?

Two professors, A.W. Reed of King’'s and C.J. Sissons (1885-1966) of
University College, submitted a report about the course to the Collegiate
Council recommending their two colleges as centres for the journalism
course but with extra practical journalism teaching. Mr E.G. Hawke had 72
in his first-year Tuesday class and Mr Mansfield 39 in his second-year
Tuesday class. Later that year the Provost of the University College wrote
to the Council, after he had held talks with the Principals of both Bedford
and King's, suggesting the three colleges continue making their own
arrangements about tutors and control of admission of students and
arrange for the non-practical elements of the syllabus, as was the custom,
but that King’'s should take over from the University the entire control and
responsibility of the practical course, including the Gazette.

The Journalism Committee’s response to this was to resolve that the
ultimate direction of the practical courses should remain in their own hands.
Notwithstanding their objections the Collegiate Council considered the
Provost of University College’s proposal as the one to follow and
recommended it should operate from the 1931/32 session.*® It was pointed
out to the Journalism Committee that this scheme would not interfere with
their work and would, in fact, simplify existing arrangements and cut out
any unnecessary duplication of bureaucracy. Essentially it would simplify
intercollegiate financial arrangements.
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The annual report of the Journalism Committee for 1930/1 simply states
that re-organisation in the journalism courses had taken place and that
eminent journalists had contributed lectures on special subjects, each
followed by an hour's practical work. One of those lecturing was the foreign
correspondent H. Wickham Steed (1871-1956), former editor of The Times.
Others included J.A.H. Catton on ‘The work of the sports reporter’,
Leonard Crocombe (1890-1948, 1% editor Radio Times, 1923-6), editor of
London Opinion, and Tit-Bits, on ‘Work for magazines and periodicals’,
W.E. Hurst on ‘Reporting in the Courts’ and T. Cox Meech (d. 1940) on
‘Note and Leader Writing.”** _

A newcomer to the Journalist Committee in 1931 was Mr. Tom Clarke,
and one of the first things he had to read was Mr. E.W. Davies' report on
vacation work which declared that students’ lack of shorthand was a
serious handicap not only for their vacation attachments but alsc for their
prospects of permanent employment.*® Clarke had attended the 1908
meeting of the Institute of Journalists in Manchester when the education of
journalists had figured prominently in the conference proceedings, and had
given a series of lecturers on news editing, in earlier years, to the London
students.

National Union of Journalists Request on External Diploma

One of the first topics to attract Clarke’s attention was an application
from the secretary of the National Union of Journalists, Mr. H.M.
Richardson (1874-1936), asking if it were possible for working journalists to
obtain the University Diploma for Journalism without attending the course,
but studying in their spare time, because they could not afford to leave
work for two years. The Journalism Committee re-considered this
application in February, 1932, and resolved to apply for an External
Diploma for Journalism even though there might be difficulties arising from
the requirement that candidates for such an External Diploma had to be
Matriculated in the University. Preliminary discussions were held with the
Principal of King's College, which Mr. Richardson attended, along with Dr
G. B. Harrison, tutor for King's journalism students.

The N.U.J. wanted the External Diploma to rank with the existing
Diploma and to be available to provincial journalists either through
attendance at local universities or by means of a correspondence course.
In lieu of Matriculation it was proposed that possibly a certificate from an
editor stating that the applicant had been engaged on newspaper work for
at least six months might be accepted as a qualification for entry. Statute
22 of the University did not allow non-matriculated students to sit for
External Diplomas but such students could enter for a Diploma under the
purview of the University Extension and Tutorial Classes Council, but this
would not carry equal status with the full-time internal diploma.* To try and
resolve the problem a special sub-committee was formed and it met in
November, 1932, in the Newspaper Society’s Council Rcom in Fleet Street
and it had before it a memorandum from Mr. Frederick Peaker, an early
supporter of the course. While he strongly desired to see an External
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Diploma for Journalism established by the University he felt considerable
time was wasted on the internal Diploma repairing defects that would not
have been there had Matriculation been a condition of entry to the full-time
diploma: ‘Nothing is ever gained by cheapening degrees or diplomas... and
| do not like to feel that London is offering a soft option at a time when
Oxford and Cambrid%e honours graduates were entering the profession in
increasing numbers.’

The chairman of the Journalism Committee, Mr. Knapp, formed ancther
sub-committee with Mr. Davies of the Newspaper Society and Mr.
Richardson of the N.U.J. together with Mr. Peaker, who was also on the
Committee, but they were unable to take it any further and recommended
no further action in the matter.*

With that out of the way the Journalism Committee then turned to re-
examining the journalism curriculum, relating this very specifically to the
need to appoint a full-time Director of the Course for Journalism, in the light
of the impending resignation of Mr. Knapp from the chairmanship of the
Committee.

With the arrival as Chairman of the Journalism Committee of Colonel G.
F. Lawson (later 4" Baron Burnham, 1890-1961), of the Daily Telegraph, in
October 1932, there appears to have been a determination to tackle the
design of the course afresh.

Mr. Knapp’s Valedictory Report

Mr. Knapp’s ‘Short Histories of Journalism Students’ included a twelve-
page typescript culled from letters sent to him by ex-journalism students.
Although names, and newspapers on which they were working, were
deleted from the paper it is possible, by cross-reference to the ‘Histories’, to
see that Stanley Ellis (1927-28) was on the Manchester Evening News as
sports sub-editor and writer, after first working on the Lancashire Evening
Post between 1928 and 1930. Out of the twenty correspondents seven
specifically mention Mr. Mansfield's lectures on practical journalism held in
the second year of the course and four mentioned Mr Hawke’s first-year
practical lectures; these former students were working on papers as
different as the Huddersfield Examiner and the London Daily Telegraph
and Daily Express.*

These comments on the course, from former students, were presented
to the Committee when it considered plans for improving the practical side
of the course, and pointed to the need for their being someone in authority
who would control the practical journalism side. All the former students laid
special stress on the practical sessions under Messrs Hawke and
Mansfield, calling for further developments along these lines. They also
appreciated the way the course, in its general knowledge training, gave
them a broader outlook on most matters. One who had gone straight onto
the Daily Mirror in August 1927, as a reporter (E.R.C. Lintott) stated that
the history course had been the most valuable, although he said he should
have paid more attention to the methods of procedure of the governments
of foreign countries. Even though employed as a caption writer he still
thought that: ‘a thorough knowledge of the workings of the Reichstag, the
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French Senate and Chamber and American system of Government would
save the journalist from many pitfalls during times where there is spate of
elections of all kinds.’

Review of Students views on the Course

Together with several other former students Mr. Lintott mentioned the

value of instruction in the proper use of reference books for journalists and
he also suggested that the course should also be expanded to include the
work of the art editor and picture make-up.

Another, who said he was trusted with covering county and local
councils, police courts and dramatic shows on his local paper, thought the
course had been useful because it made him aware of his vast ignorance
and had prompted his interest in all manner of things: ‘The reading in
literature has given me a valuable background for the hundred and one
points and allusions that crop up in the course of my work. The study of
government has been of considerable practical use.’

Although we do not have his dates of attendance on the course, it must
have been later than the man who wrote that in his day, 1920-21, the
quantity of academic material was so great that ‘absorption prevented
apprehension. Learning prevented thinking." Even while they ‘stood in the
rain copying the names from wreaths in cemeteries’ former students felt it
had been worthwhile and saw the advantages of the ‘advanced training’,
making them ‘better equipped’ than other members of staff when it came to
‘doing special descriptive work, dramatic criticism, and other engagements
which require more than mere common sense and a knowledge of
shorthand.” This was said by a sports editor who added that he could hardly
turn the academic side of his university training to account in that sphere.
What they all appreciated was ‘the mental equipment and good general
education necessary to the journalist today.’ Although some did state that
the University must enforce the regulation that all those entering the course
must possess knowledge of shorthand.

Others felt that students should work on newspapers before attending
the course; one who did, and secured one of the first Exhibitions for
Journalism sponsored by the industry in 1924, found the course of the
greatest possible educational and cultural value while he thought the
emphasis was too much on the more ‘high brow’ literary and academic side
of the course at the expense of the more utilitarian subjects.

These thoughts also ran through the minds of others, most of whom had
gone straight from school onto the course. Most wanted the two hours a
week practical sessions doubled to four, or else students should give up an
hour's spare time twice a week to work in the Journalism Room. For others
the emphasis on book-reviewing and dramatic criticism was
disproportionate, considering how few ever became reviewers or critics,
and they wanted more practice in sub-editing using agency copy as well as
subbing each other’'s copy. Not enough practice was given in headline
writing in the various styles ranging from popular penny daily style to
provincial weekly or picture paper, or even, The Times, (Mr. Mansfield's
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own paper). Another suggested that students should produce a weekly
newspaper.

Former students also suggested that part of the practical work might
involve students covering events of popular interest, in and out of the
University, such as weddings, important speeches and writing up their
stories which could be ‘copy edited’ by their fellow-students and subbed in
the Journalism Room, with second year students taking turns to act as
chief sub-editors. Others wanted these activittes made compulsory with
marks being given for the kind of work which would also be a factor in their
examinations. This would appear to be an early call for continuous
assessment. A letter in the May edition of the L.U.J.S. Gazeltfe that year,
1932, also put the view that: ‘We are given rather an exalted opinion of our
future importance in the journalistic world, surely our training should begin
at the bottom of the ladder? Our career, if we are lucky, will begin on a
weekly paper, and yet we are trained as if we were going to drop straight
into Fleet Street. The work of catering for the... country paper is a
specialized art, involving plenty of hard labour.”°

Yet another mentioned how the average staff journalist often harboured
a desire to secure an education ‘on the lines of the University course.” One
correspondent, as a throwaway line, said that three other leading members
of his newspaper, ‘considered the brightest illustrated weekly in the north’
were themselves ‘all products of King’s College.’

Knapp's report is a significant document in tracing the development of
the course in its early years, as it indicates the status of former students
within national and provincial newspapers around the country. Students
cbviously were the first to feel the absence of a central guiding hand in the
administration of the course and wanted this rectified. There were criticisms
also of the emphasis on what students saw as itrelevant elements of the
course: book-reviewing and other forms of criticism. The call was for more
practical journalism, covering events as they happened in the capital city of
the Empire, and returning to college for an immediate feedback on their
reporting and writing abilities.

At the same time some of the academic elements were essential in the
provision of general knowledge, while others were too ‘high brow’. Possibly
this aspect contributed to the students’ own views that the course was not
fitting them for the jobs they might get: instead they had an ‘exalted opinion
of our future importance.’ This mismatch of career expectations with job
availability is another aspect of the problem facing recruits into journalism
down to the present day: a lack of relevant career information for intending
journalists, outside of practical guides and manuals published by
commercial publishers.

As if to reinforce the students’ criticisms about the lack of shorthand Mr.
E.W. Davies of the Newspaper Society was quoted in the Committee’s
annual report for 1933/34 as stating that a great majority of students had
not taken steps to make themselves efficient shorthand writers.

David Waite, a graduate of the class in 1932-34, was a sub-editor on
The Straits Times, in Singapore, when he wrote an article in The
Newspaper World, January 4, 1936, entitled: ‘What College Diplomas
Mean in Practical Journalism. An Old Student Advises the New Director.’
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Waite had experienced the original curriculum, with /ectures in practical
journalism by Hawkes and Mansfield and declared that he ‘learned all
about [the technical] branch of his subject, though the facilities for actually
handling type and directing make-up on the stone were entirely lacking.’
Against the background of such attitudes the University Journalism
Committee considered a revised syllabus.

Revised Syllabus

By December 1933, the sub-committee had considered a revised
syllabus and proposed that ‘one third of the time available should be
allotted to Practical Journalism’ (JCM Minute 102,13 December). Dr
Harrison saw benefits in the more general educational approach with
students mixing with those in other departments and colleges, which they
would not get if their ‘lectures were solely intended for the Journalism
Diploma’- an attitude he quite soon reversed, as we shall see later.

The University view was, since the course was unendowed and financed
entirely out of students’ fees, it might prove difficult for one college to
support the course, whereas this was possible when it was spread around
the other colleges. The general picture is of students receiving special
attention in their colleges for the three English papers they had to sit,
otherwise they attended University classes appropriate to their needs, i.e.
depending on the options they took in the existing, 1933, syllabus. Two of
these had to be selected among English Literature, history, cne of six
modern languages, economics, philosophy and psychology, or political
science. The new syllabus (See appendix XIV) proposed one option from
English literature, a modern language, philosophy and psychology and
English composition was included as a compulsory subject with principles
of criticism, social and economic theories of today, history of the modern
world and modern literature, each having one hour a week to composition’s
half-an-hour a week.

This was in Section |l which previously had only included one
compulsory subject. Practical Journalism was also compulsory in Section |,
but it was allocated three hours a week. Under Section Il history of art was
later added, with a footnote that students could offer other subjects under
this heading if approved by the Committee. Graduates were still allowed to
apply and they could omit Section Il

The Committee also considered its sub-committee’s proposal ‘that a
Director of the Practical Journalism course was desirable... full-time at a
salarly of... £1,000 a year to be provided from an endowment fund... with
the status of a Professor of the University.*

Since arriving as chairman of the Journalism Committee in 1932, Col.
Lawson had spurred on changes in the course, and in its administration. He
personally contacted newspaper owners to secure sufficient funds to attract
a major Fleet Street editor to head the course. So he received promises of
£200 a year each, for five years, from Lord Rothermere (1868-1940), Julius
Salter Elias (1873-1946), created Baron Southwood in 1937, and Sir
Emsley Carr (1867-1941), proprietors of the Daily Mail, Odhams Press and
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the News of the World respectively. Elias also promised more to make it up
to £1,000 a year. So, on 9" May 1935, Lawson could advise the Principal
of King’s Dr. Halliday, that the way was set for a new Director which the
course had not had since the resignation of Sir Sidney Lee in 1922.°

A Full-Time Director of Practical Journalism

By February, 1935, the Journalism Tutors were also re-examining the
syllabus with a brief to ‘draw up a more detailed syllabus... in view of the
undefined nature of some of the subjects.™* At the same time the heads of
college attended by journalism students were also asked to ‘consider the
question of the proposed appointment of a Director of the Practical
Journalism Course.”®

It was not until June, 1935, that an informal conference decided to
replace the two, part-time, lecturers in practical journalism with one full-time
appointment and Mr. Tom Clarke, lately editor of the News Chronicle was
invited to accept the post, with the title of Director of Practical Journalism.*
The King's College Delegacy adopted this recommendation and Mr. Tom
Clarke duly accepted the invitation. So the Diploma for Journalism in 1935
gained its first full-time Director who had worked his way up through the
newspaper industry and who had widened his experience with a stay at
Ruskin College, Oxford, and with editorial appointments in Australia, after
his early days as Northcliffe's news editor on the Daily Mail (See Appendix
XVlla,b)

Throughout that summer Tom Clarke was thinking hard about his future
role and in helping him decide how best to tackle the task of being London
University’s first full-time Director of Practical Journalism, Clarke had no
hesitation in writing to American professors of journalism for their advice
and assistance. Even though Dr. Harrison had anncunced there was no
intention of aiming for a degree in Journalism when addressing the Institute
of Journalists,”” Clarke himself was avidly reading the bulletins of three
American Journalism Schools at universities in the mid-western states.

From Rutgers University Clarke received a letter from Kenneth Q.
Jennings, assistant professor of journalism, in reply to one he had
addressed to Dr. Allen Sinclair Will (1868-1934), who had died, unknown to
Clarke, the previous year, 1934. Another professor, Dr Walter Williams,
who had himself attended the 1908 Institute conference on education for
journalism, wrote to Clarke before he died in July, 1935. Clarke clipped his
obituary form The Times of July 31% 1935, in which his approach to
founding the University of Missouri School of Journalism, was outlined.
Clarke pencilled a few marks against these words: ‘He took the view that
journalism could only be taught effectively by the University in co-operation
with the actual newspaper office and he combined both sides of the
necessary training... issuing a daily newspaper, Columbia Missourian
prepared by the students and printed and published on the premises..."®

Early in his tenure Clarke picked up these words and turned them into
his own credo in the title of a talk he delivered to the Institute of Journalism
in 1936. An article published in 1935 also has this title: ‘Can Journalism be
Taught?’ and used, as an illustration of its thesis, details of what students
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on American journalism courses were expected to do: ‘...cover news
stories like ordinary reporters, handle copy like ordinary sub-editors, and in
some cases produce their own newspapers under real rush conditions.
They practice the selection of news and the insertion of headlines, and,
what is equally important, they are taught something of the work of the
commercial, distributing, advertising and other vital departments of a
newspaper organisation.*®

Clarke's attitude towards his own students exemplified his approach to
the subject of teaching journalism when he threatened to refuse to look at
‘copy’, the students written reports of events, which was not presented in
correct newspaper style: with margins, on one side of the paper (quarto not
foolscap). Included under ‘Newspaper Style’ he placed aspects of
grammar, spelling, punctuation as well as ‘best English’, echoing Dr.
Sinclair Will's belief that a well-conducted school of journalism should be
cne of the best of all English departments in the training in writing clear,
simple, graphic English, ‘embracing the judicious use of the right word in
the right place.”®®

Clarke committed his thoughts (about the value of his future position in
King's College) on the back of ten pages of lecture notes.*’ In his eyes
education for journalism was a public service, and improvement in
intellectual qualifications, as well as professional fitness, was of as much
value to the public as it was to newspapers: ‘There is now a definite
upwards tendency due to the broadening intelligence of the public...
academic standards cannot be debased (because) the press generally
must be committed to the spread of higher intelligence.”*?

One of the bocks on journalism education that Clarke admired was Dr.
Allen Sinclair Will's Education for Newspaper Life published in 1931, and
he turned the usual dictum of newspapermen, about the ‘best newspaper
university is the newspaper itself’, to his own advantage by taking Will's line
that ‘you can’t teach practical journalism by theoretical lectures.”

The apparent contradiction involved in teaching practical journalism was
resclved, in Clarke’s notes, in this way: ‘... Journalism... can be taught.
The task a news editor gives a reporter can be given in a school of
journalism as well as in an office and with more individual attention
(because) editors are too busy.’**

This explains Clarke's insistence on getting the atmosphere of the
newspaper into the classroom by having the news agencies installed in the
Journalism Room at King’'s College, with bulletin board, reporters’ desks
and typewriters. He was adamant that students must do the real things they
would do as reporters and get away from the concept of ‘playing at it.” His
was not a course to merely study journalism, but one where you did it. ‘Not
how to. But do it.”*® So the first year's instruction in practical journalism
would be nearly all reporting work and he estimated he would need at least
two, if not three, hours consecutively with the students each week.
However, just as Professor Will had wanted two full consecutive days each
week (but only got two afternoons) for his practical newspaper sessions in
his American School of Journalism so Clarke had to make do with two
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hours each week. This expanded with the appointment of his assistant,
Joan Skipsey, in 1937, who also arranged voluntary assignments.

To illustrate why Clarke considered Will's textbook the best one for
journalism, a few extracts follow: ‘Reporting and newspaper work in
general... mean the acquirement of facility in trained thinking and writing in
a great variety of ways to suit the special needs of newspapers. (They
mean) the attainment of good style in writing different kinds of news in the
only way in which the style can be attained- by practice in writing actual
items, perceived in the making, winnowed out of a mass of useless details,
visualized with professional scoE)e, order and accuracy before the reporters
takes his seat at the typewriter.”®
‘Newspaper work is trained thought. It is thought that makes a reporter and
it is thought that makes an editor... If newspaper practice is carried out
under the direction of thoroughly experienced newspapermen serving as
teachers, it is equal in cultural value, that is, real educational value
embracing the widening knowledge and the unfolding of innate capacity, to
the most cultural courses taught in colleges. Only in a minor, a relatively
inconsequential sense, is it methodistic, routine, mechanical or what is
termed technical in academic circles. If the teaching is of the right kind,
originality must be the chief aim, but the originality must be adapted to the
purpose of the newspaper.™’

Dr. Harrison on ‘The Universities and Journalism’

Clarke must have felt some trepidation as he prepared to enter the
academic world on a permanent basis for, as Dr. Harrison said in his
address to the Institute of Journalists annual conference in London in 1935:
‘the unkindest criticism that one academic can make of another's books is
that it is journalism.”® As he went on to point out, the Press was not always
kind to academics either, representing them as ‘peculiar’ in their habits and
‘cranky in their views.’ The bright, young reporter was someone of whom,
Harrison said, many academics were suspicious because: ‘like a magpie,
he hopes to pick up some glittering fragment to line his own nest.’ While he
was on the subject, Harrison said: ‘.. Why O why, must our women
students always be labelled pretty girl students?’

The ideal Harrison preached was one which saw journalism as a serving
profession because: ‘journalists in the modern world provide one of the
necessaries of life: that is current knowledge, what is being done, taught,
written and said around us. It is essential knowledge, especially in
democratic times. No human occupation calls for a wider variety of powers
of intellect and character.”®®

Yet what amazed laymen was that, although journalism was one of the
most important influences in modern life, anybody without any particular
education or recognized qualifications, could enter or just as easily be
dismissed: ‘To those outside the profession neither is a happy state.’

Even though he could quote examples of inane questicns from the staff
of great daily newspapers, ‘did Shakespeare write any prose’ was typical,
he still felt that ‘training in general knowledge and intelligence that a
University can give’ was sound and useful, even on such newspapers as
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he was quoting above. If, however, the Diploma was not giving them more
competent recruits, they should say so and the University would do their
best to improve it. Dr. Harrison also expressed the opinion that a large
proportion of what was called English Literature was also English
journalism, just as the history of the press played such an important part in
the development of English political freedom. For these reasons Harrison
thought it was worth the newspaper industry endowing a chair in the history
of the Press. He also ventured that any newspaper doing this would gain
enormous prestige over its rivals by putting up capital to found a University
chair, or by establishing scholarships to enable children of registered
readers to go to the University.

Returning to the revised syllabus proposed by the University he felt it
would be more appropriate for journalism students to study the modern
world from the French Revolution to the present, rather than the
constitutional problems of Tudor Settlement. The same could be said of the
course on which Hugh Gaitskell lectured: ‘Social and Economic Structure of
Today.” Because the Honours School of English Literature at London
University in 1935 did not study English literature beyond 1875 the
Journalism Commiittee had to provide special courses in the literature since
1850.

Since the underlying purpose for the revision of the syllabus was the
desire to introduce students to the study of the modern world that can
reasonably be covered in two years, it needed money to do it properly as
‘students cost twice as much as they pay in fees’ and London University
was not well endowed with private funds ‘unlike the two older universities’.
‘... herein lies a great opportunity if the profession of journalism believes in
education, and is prepared to put up the necessary capital to endow
professors, readers and lecturers to teach, and scholarship for its own
chosen candidates, then it.could have all it wanted.’

Until this was achieved Harrison said the Diploma for Journalism would
never receive the priority it needed while it was regarded as something
existing staff devoted as ‘much time as... our honours work’ allowed. The
inference being that the financial basis of the course was still as precarious,
and makeshift, as when it started as ‘an emergency’ after the First World
War: ‘with little special attention... given to the students.’

Harrison saw the next five years, up to 1939, as a last chance for the
Diploma to prove itself, or disappear. He stated, that with Clarke’s
appointment, the course was beginning a five-year experimental period
which would either mark a new stage in the development of English
journalism or else see the end of the Diploma. it would be a new
experience for Clarke, and not the least important of the posts he would
have held, but he would need incredible patience, for it was easier to move
a dead elephant than an academic body, although while it only took the
academics three months to redesign the syllabus, it had taken three years
before the Journalism Committee had been in a position to invite Mr. Clarke
to become Director.

In his address to the 1935 conference of the Institute of Journalists Dr.
Harrison referred to the need of newspaper money to endow the Diploma
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course allied to capital to provide scholarships ‘for its own chosen
candidates’ in the hope that the industry would support ‘its brighter stars’ on
the Diploma course. This did, in fact happen to some extent in the last few
years of the course, when, on average, about a dozen applicants left jobs
in journalism to attend the course, though only a few were supported by
newspaper finance.

Dr. Harrison also mentioned that some members of the Journalism
Committee felt that the existing Diploma should become a postgraduate
Diploma making the course a ‘special training in the rudiments of
journalism and a knowledge of the modern world’ to those who have
already received a degree. This could be justified because a far larger
percentage of young people who used to leave school at sixteen or
eighteen were now spending three years extra in University training. The
result was an increasing number of graduates entering all kinds of new
posts and professions.

Clarke’s First Year as Director of Practical Journalism

While Dr. Harrison was telling the Institute there was no desire for a
degree in journalism Clarke himself was avidly reading, and marking, the
facilities available to the journalism schools in America at Missouri, lllinois
and Ohio States Universities. He corresponded with American professors
and, later, met others while on a visit to his daughter who was then married
to an American journalist. In place of the printing presses and newsroom of
his American counterparts Clarke hoped to get waste-paper baskets, 25
desks for reporters, with typewriter tables and filing cabinets. Eventually the
Daily Telegraph gave them one typewriter, which was later stolen.
Blackboards would be used for posting diagrams of news pages and
notices of lectures but he wanted a ‘bulletin board’” for pinning up
newspaper schedules. File racks for current newspapers and a clippings
service for reference (using ‘one girl student on this’) plus a library and a
‘morgue’ were also required.

This list is headed by a note that the equipment must make the
classroom look like a newspaper office and there should be a motto:
‘Accuracy. Facts. Report what you see not what you want people to see.”®®

By December, 1935, Clarke was thanking the newspaper industry for
their co-operation when he was guest of honour at a luncheon at the Café
Royal with Colonel Lawson, Sir Leicester Harmsworth (1870-1937) and Sir
Harry Brittain (1873-1974) as his hosts. He thanked people like Henry
Martin, editor-in-chief of the Press Association, for sending current news
copy for students to work on, as did Reuters’ Editor-in-chief, Mr. Rickatson-
Hatt. A plea to Sir Roderick Jones of Reuters, for a teleprinter met with a
hearty laugh and a pledge to supply one: it appeared in King's within a
week; as the College would not accept liability, Reuters had to pay for the
insurance as well.

For the lack of £2,000 a year the course was unable to proceed with ‘a
scheme nearer our ideals’ which would enable them to hold up their heads
to their American rivals. As it was, Clarke described himself as: '‘Director,
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Organiser, Lecturer, Demonstrator, Guide, Philosopher, and (I hope)
Friend, to 124 students. It really is more than a one-man job.*®’

Clarke soon discovered that students from University College did not
wish to attend the practical journalism sessions because they had not
entered the course with the intention of becoming journalists. Hence his
remarks that University College authorities had not shown any disposition
to consult him about the ‘suitability for the practical course of the students
they had enrolled. His requests to University College tutors for reports on
their students’ academic work ‘had been, to say the least overlooked.”®?

These experiences spurred his efforts towards arranging for the course
to be centralized in King’s. This way control of admissions, and proper
selection of students under a single and definite policy, would make for
simpler tasks for lecturers and students. The lecturer's because he would
be relieved of making special arrangements for University College students
caused by their differing term dates, clash of lectures etc. Students’ life
would be easier centred in one college, able to look at the Journalism
Bulletin Board daily for details of extra assignments which University
College students missed by not being where the Journalism Room was
situated, in King's College. Another problem was the sheer weight of
numbers of students on the Practical Journalism courses. On top of that:
‘the deplorable English of quite a number should have been an immediate
disqualification for a course in which the power of expression in simple
English is essential.’

Plans to Re-Organise the Course at King’s College

Clarke and Harrison prepared a draft memorandum on how the course
should be re-organised once in King’s. There should be a Director of
Academic Studies with the same responsibilites as the existing tutor for
journalism students, and they also proposed a committee of all teachers
meeting at least twice at term to consider the work of the students. Trying
to run the existing Diploma, which had no departmental leader and no-one
responsible for overseeing the co-ordination of academic instruction given
by the different lecturers, was the root cause of many of the problems
associated with the course, ranging from initial selection to isolation of
some students from the ethos of the Journalist Room to which students
were given their own key. To counteract the ‘deplorable English,’ tutorial
sessions once a fortnight were proposed: this would raise the number of
hours the lecturer spent with students from four to fifteen hours a week, so,
obviously, another member of staff would be required, and Roger Fulton
(1902-83) of The Times was appointed. Another proposal to relieve the
workload on Clarke was the appointment of a part-time assistant, plus a
secretary assistant. The memorandum saw the latter as being a woman
with journalistic experience who could assist the Director of Practical
Journalism with the lectures, ‘copy’ marking and preparation, organize
vacation work and run an embryo employment bureau as well as acting as
registrar and secretary to both Directors.
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Allied to the increase in staff was the need for more accommodation to
house demonstration and lecture rooms with all the equipment, from
typewriters to telephones, needed to provide a proper working environment
for prospective journalists: from reference books to cuitings files, news
agency teleprinters to reporters’ desks. In the future, some kind of printing
room would be desirable.

Harrison felt that a department which was not controlled could not be
efficient and he, too, complained of being unable to get any report showing
the progress of his students taking a compulsory subject ‘in a sister
College’ and in a marginal note he added: ‘in a department, the members
are constantly in touch with the head of the Department... exchanging
notes on their students.’ ®

He also supported Clarke's plea for an assistant, saying was it was
beyond the capacity of one man to be solely responsible for the practical
work of 120 students. Harrison recommended that no student be admitted
unless interviewed by both Clarke and himself and further suggested a new
application form be used in which students would have to declare a serious
intention to follow the profession of journalism, as well as undertaking to
reach proficiency in shorthand before the end of the first academic year.
Provision should also be made for students to withdraw if, in the opinion of
the College, they were unlikely to make a successful journalist.

The reaction from University College underlined Harrison’s assertion that
the attitude of other colleges towards journalism students rested on an
economic basis: that they brought in fees that were useful, hence, out of
100 students, 50 never intended to become journalists. University College
stated it would not save money because there was little possibility of
reducing staff members to compensate for the losses of students if the
course was centralized in King's; University College had not appointed
lecturers specially for the journalism students, preferring instead to
strengthen the staff of various departments and so no saving could be
made there.

Nevertheless, the King’s College Delegacy approved the appointment of
an Assistant to the Director of Practical Journalism who should be a woman
who had herself taken the course and gained some practical experience
after it, at a salary of £250 p.a. With this appointment at King's the way was
set for the consolidation of the course in King's College. To offset the loss
of income to University College, of no longer registering students from the
Diploma, the paper on ‘Social and Economic Structure of Today’ would
continue to be taught at University with King's College paying three guineas
a head to University College for arranging it. An interesting footnote to this
debate was provided in an interview with Mr. Geoffrey Pinnington, then
editor® of the Sunday People (until 1982), who explained that the one time
he mentioned having been on the journalism course to Mr. Hugh Gaitskell,
Mr. Gaitskell said that University College thought very poorly of journalism
students and they were glad to be rid of them. This conveniently ignores
the fact that University College were responsible for recruiting their own
students onto the journalism course.
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The Assistant to the Director of Practical Journalism, 1937-39

The person appointed as Assistant to the Director of Practical
Journalism, Miss Joan Skipsey (later Mrs Galwey), had herself attended
the course as a student between 1934 to 1936. In that year she first of all
helped Dr. Harrison when he was editing the Penguin Shakespeare series,
before herself taking a job with Allen Lane of Penguin Books (in the official
history of the company her name is mistakenly given as ‘Skipsie.’) Miss
Skipsey (See appendix XVIII) had worked on printing trade and fashion
papers for two years prior to joining the course as a student, and joined
Clarke as his Assistant from Penguin Books.

Since Skipsey’s first year as a student had been under the old teaching
method and her final year was the first under Clarke’s regime, she had
experienced the impact of his teaching first hand and knew what to expect
in her role as his assistant. Possibly a little horrified by the immensity of the
task before her she wrote to Clarke and his reply dated 8" July 1935 said
she ‘need not fear any misunderstanding’ regarding her ‘appointment...
and you will be responsible to me for all your activities in that position.’
Skipsey was obviously worried about possible problems that might arise
should Harrison’s secretary be away.

Clarke assured her ‘Things will be simplified in the matter of liaison by a
weekly conference which Dr. Harrison and | proposed to hold every
Thursday at which you will be present. This will give us the opportunity to
coordinate our activities as we go along.”®® Daily attendance would be
necessary, as would sharing his office until one was available to her and
‘one duty will be to answer any telephone enquiries and receive callers
and, of-course, in the absence of Dr. Harrison callers who wish to see him
will be dealt with by you.” Clarke recommended that ‘you might be turning
over in your mind some aspect of the executive duties which | shall leave
very much in your care. They are, for example:- attending to the register,
arranging assignments, provision of the ticker [Reuters’ news service] and
delivery of Press Association copy, publicity for the courses, records of
students... correspondence files, preparation of lecture lists, typing out all
my lectures as required [and] assisting me in elementary instruction of First
Year students and assisting also in the examination and sub-editing of
copy.” Clarke ended by saying he was sure ‘you are going to find it
enjoyable and inspiring work’ and gave her his private address and phone
number ‘in case you wish to get in touch with me.’

So it was that, at the start of the academic year in October, 1937, Clarke
was able to operate the course nearer to his ideal than had earlier proved
possible, with the immediate prospect of seeing the journalism course
centralized in King’'s College and operating the revised syllabus first
mooted in 1935. In effect, he was only to have two years operating the
course this way before war intervened - far too short a time to have much
effect, but just sufficient to show the way things might have developed had
the London University School of Journalism materialized in the form he and
Harrison had proposed {See Syllabus at Appendix XV).
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The Beginnings of a London University School of Journalism

In a way it might be said that many of the problems surrounding the
course only surfaced when there was the possibility of someone being
there who was responsible for observing them. For most of its existence,
until 1938 in fact, the course remained the property of inter-collegiate
interests whose main concern was to maintain their fee income at the
highest level.®®

The attempt to simplify the syllabus, as instituted in 1935-36, and
introduced chiefly with the aim of reducing the large number of optional
subjects, had, in fact, led to an increase in the number of compulsory
subjects to such an extent that it ‘had proved beyond the capacity of the
majority of the students.”®’

On top of the Practical Journalism taking up to one-third of the students’
time they also had to prepare for five other compulsory subjects involving
attendance at seven lectures each week; also another two hours a week
were needed for one optional subject chosen. The Syllabus for Courses for
1938-39 shows the compulsory subjects as ‘Practical Journalism’ with two
hours a week, 'English Composition’ as one hour a week, along with
‘Principles of Criticism’ and ‘Social and Economic Structure Today’ and the
paper on ‘History of the Modern World from 1789." The last compulsory
subject, ‘Modern Literature from 1850’ is shown as occupying two hours a
week.

Not surprisingly some students in attendance at that time considered it
‘too academic’®® and Miss Skipsey herself was of the opinion that the
academic and practical should not co-exist in the same course.®® Others
still regard the time they spent at lectures by Mr. Hugh Gaitskell as the
highlight of their time on the course.” The opportunity to ‘taste the delights’
of the academic richness of London University was something not to be
missed, and even those from the early days of the course regarded the
lectures available as ‘the centrepiece’ of the course.”™”

To describe the course as having ‘supposedly dubious academic
credentials’™® misinterprets the issue. Far from being ‘early victim of the
alleged incompatibility between the academic and the vocational™ the
history of the course in its last three years illustrates a determination to
grapple with this problem and to find a solution to it.

During the 1938-39 session the University Journalism Committee was in
the throes of yet another revision of course content and its progress
deserves attention, even though it was never to be put into effect.

It would appear that there had been very little attempt to relate the
academic side of the course to the requirements of journalism; in fact,
former students refer to lecturers ‘despising the fact that we were
journalists’™ while others found them so irelevant that ‘we played cards or
chatted.”® As someone who had been both a student and involved with
running the course as Clarke’s assistant from 1937 to 1939 Miss Skipsey
commented: ‘Nobody said, “Now if you're going to be a journalist you must
understand the elements of economics as it is understood today.” Nobody
talked like that to us. If | were teaching economics to journalists, | would
start off by arming myself with a bunch of clippings showing the kinds of
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story that could only have been written if you'd got some idea of what
economics is all about. Nobody looked at it that way and | don’t think we
had any feeling that this really mattered to our success as journalists. And
et\/erIy7ssubject in the academic course should be done that way, for a
start.’

Indeed, until 1935, students had attended the same lecturers as students
on ordinary degree courses offered at the University taking the same
subjects. After 1937 all the compulsory subjects had specially-arranged
lectures.”

Proposed New Syllabus for 1940 Start

With the re-organised course under King's College control there existed
a College Journalism Committee, which met every term, prior to the
University Journalism Committee meetings. Dr. Harrison’s copy of the
agenda for the meeting held on 21% January, 1938,”® gives his detailed
thoughts, committed to paper, including the topic: ‘the general relation of
academic and professional subjects with particular reference to English
Composition and History... who is responsible for coordinating the
instruction between the Practical and the Theoretical?”®

Under the ‘History’ Harrison expressed his concern at the lack of
personal contact between lecturers and students with no tutorials allowed.
The lectures were ‘frankly unsatisfactory’ and he suggested that the
‘department of journalism have its own history lectures.”®®

Dr. Harrison also wanted the university to recognize the validity of
Jjournalism students studying ‘current events and their origins’ as part of the
course - and this sounds like a refrain from earlier attempts at journalism
education. (See Appendix Il Oral Examinations, item 7). The outcome was
yet another sub-committee consisting of Harrison, Gaitskell, and Roger
Fulford. They met on October 21%, 1938, and issued an amended version
for the next full meeting of the King’s College Journalism Committee on
November 1%, 1938,

A view often expressed about the Diploma, by post-war critics, refers to
its ‘dubious academic credentials.”® Yet, as we have seen, Diploma
students for many years had no special lectures, attending those provided
for under-graduates on Honours courses. One result of this subcommittee
must have surprised the College lecturers: the Journalism students tock as
many exam papers for their two-year Diplomas as candidates for full three-
year Honours degrees.® If anything, the University should be criticised for
not being aware of this fact. To criticize the course’s ‘dubious academic
credentials’ reflects both the ignorance and partisan nature of many such
criticisms. The amount of work expected of Diploma students might go
some way to explaining why there was a 50 per.cent failure rate in
Principles of Criticism and Social and Economic Structure papers. In the
words of the memorandum: ‘It would thus appear that the syllabus is too
heavy and needs revising, especially when it is remembers that students in
Art take only four subjects for the Intermediate Arts, and three for the
General Degree.’
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Without any attempt being made to co-ordinate the different subjects the
‘Course leaves much to be desired on the academic side.’ Harrison also
suggested they should: ‘devise an academic course which should meet the
needs of journalists, and at the same time avoid the very real danger of the
Course becoming solely a Technical School for Reporters.’

While stating that it was undesirable to reduce the syllabus to mere
‘popular knowledge’ Harrison felt it must provide students: ‘with an
intellectual equipment especially designed for their needs, and different in
degree, kind and quality from that considered suitable for students for a
B.A. degree.’

As the Diploma was the only course for journalism available at any
British University, and it was partly financed by newspapers, the expressed
requirements of the newspapermen should be met so that the academic
side would:

‘a : Stimulate intellectual curiosity

b: give such knowledge of the modern world as will equip students to
understand, to report and to comment intelligently on current events of all
kinds

¢ indicate the methods of approach in certain branches of modern
knowledge.’ :

To meet these requirements Harrison proposed the following syllabus:
(See also Appendix XV)

‘Section | Practical Journalism and English Composition papers

Section Il The Modern World

A: Current events and their origins (1 paper)

B: Social and Economic Structure Today (1 paper)

C: Discoveries, Ideas and Thinker who have influenced modern thought-
(e.g. Darwin, Marx, Freud, Frazer, Lenin; Hitler (1 paper)

D: Literature and Drama (mainly English) 1850-1938, but particularly since
1900.

Section Il An optional subject (as at present limited). This would be studied
as part of the Intermediate Arts Course.’

The changes were not as great as might appear at first sight, suggested
Harrison, with ‘Principles of Criticism’ being absorbed into Discoveries,
Ideas and Thinkers’ and the emphasis in ‘History of the Modern World’ to
be laid on ‘Current events, their causes and origins’ instead of a course
which began with the French Revolution and ended in 1914. Under the new
syllabus, ‘the present situation in Europe is traced backwards’. Above all: ‘It
is essential to the success of the Syllabus that there should be close co-
operation in the teaching of all the Subjects in Section [11.*

This was underlined in the memorandum. Overall, the effect was to
reduce the number of examination papers to six.

Attached to the papers for consideration at the 1 November College
Journalism Committee meeting was a note provided by Clarke on Dr.
Harrison’s memorandum in which he stated he was generally in agreement
with the proposed alterations for they fitted with his case: ‘for bringing the
academic side of the Journalism course still more in line with the
requirements of the journalist today.”**
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However, there was one detail he suggested should be altered, which he
felt was outside the scope of his responsibilites, and that was Dr.
Harrison’s proposal to combine English Composition with the Practical
Journalism. The Practical Department must concentrate on ‘writing for the
Press’ and not just ‘dressing up reports or arguments in words (i.e.
composition).” Clarke stated that what he was concerned with ‘was a
technical matter- writing NEWS’ - and while he agreed they must avoid
making the course ‘solely a Technical School for Reporters,’ the plain fact
was ‘that is what the Practical Department really is - and is meant to be.’
Clarke wanted to be able to assume that: ‘The student coming to take part
in our assignments and demonstrations, has acquired elsewhere, or is
acquiring, the necessary background of English Composition in its
academic aspects, to say nothing of grammar and spelling.’

Clarke then expounded how he saw the practical side developing in the
future, on the newspaper writing side where the heaviest part of the work
was the: ‘...supervision of this “writing for the Press”- the work done in
Newspaper style by students sent out on routine jobs at the Law Courts,
police courts, exhibitions, county councils, dress shows, literary and social
gatherings, speech reporting and so on.’ (original emphasis)®®

So while ‘thoroughly in agreement in principle’ with Dr Harrison's
memorandum he would prefer Section | to read: ‘Practical Journalism (two
papers).’® The committee meeting on 4" November 1938, approved the
proposals.’” Attached to these Minutes is an intriguing letter from Miss
Skipsey asking the Secretary of King's College, Mr. S.T. Shovelton, to put
on the agenda for the 4" November meeting ‘the question of degrees for
Journalism.” She added that she had mislaid the form of what Mr. Clarke
and Dr. Harrison ‘though ag)propriate’ and, in fact, there is no reference to
the subject in the Minutes.®

When the College Journalism Committee met next, later in November,
they recommended that ‘Practical Journalism’ remained at two hours a
week for first and second year students but that ‘English Composition’
should have classes of no more than fifteen and that individual students
should receive ‘at least a quarter of an hour of individual instruction each
fortnight in the year.®® On the proposal for ‘Modern History’ the Committee
recommended the first year should receive a lecture course of one hour a
week on ‘History of Europe from 1500 to the Present Day’ and for the
second year an hour a week to be devoted to ‘Current Events and their
Origins since 1915." Both courses were to be conducted by the History
Department of King’s College but additionally: ‘arrangements be made for
occasional lectures by distinguished visitors.’

The Committee also agreed with the proposal for instruction in ‘Social
and Economic Structure’ to incorporate ‘a lecture course of one hour a
week with a discussion class.’

For the innovatory course entitled ‘Discoveries, Ideas and Thinkers
which have influenced Modern Thought' they proposed a series of public
and semi-public lectures without any examinations at the end of the course
and specified the content as follows:

‘Scientific Discovery in the Natural World - 10 lectures
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Scientific Invention - 10 lectures

Religious |deas Today (summer term) - 5 lectures

Political Theories from 1789 to present time - 10 lectures

Critical and Artistic Ideas - 10 lectures

Some Modern Philosophers (summer term) - 5 lectures

and that for the first year students, lectures on Scientific Discovery in the
Natural World and on Critical and Artistic ideas be arranged.’

The Committee noted that ‘Modern English Literature’ would be a lecture
course of one hour a week for each year and alsc noted that the
recommendation quoted above replaced ‘Principles of Criticism’ which was
‘in effect an Honours subject, and as such is unsuitable for Journalism
students as a compulsory subject followed by an examination.’ At the same
meeting Mr. Clarke submitted a claim for assistance in teaching and the
Committee agreed to consider it more fully at a later meeting.

That next meeting, on 20" February, 1939, reported that the new course
on ‘Discoveries, ldeas and Thinkers’ would be difficult to arrange in
practice, as the Professorial Board of King's felt it would probably be
rejected by the Senate because it proposed that no examination should be
held on the work of the course.”® So that experiment, in what might have
been assessment of course work, did not meet with approval and was
dropped. But the Committee stood by their conviction that ‘Principles of
Criticism’ for which students... might have no aptitude’ should be made
optional. Mr. Ciarke’s request for more staff was not discussed. At that
meeting the Committee had a letter from Mr. Gaitskell saying he had
handed over his work to another colleague and commending one student in
particular, Mr. R. H. Stephens who was ‘quite exceptional and shows a
remarkable desire for knowledge. (1n 1982 he was Diplomatic
Correspondent of The Observer)

While these discussions continued throughout the summer of 1939, with
war clouds threatening, some students were already involved in military
activity and in March the University Journalism Committee considered an
application from Mr. George Sokolov to be allowed to postpone his entry for
the Diploma Examination from 1939 to 1940 because as ‘a member of the
Polish Army he was recalled to Poland in the middle of February.”®
Meanwhile the annual scholarship examinations were held and two
awarded.®

Although these two never took up their scholarships it might be
interesting to gaze into the crystal ball to see how the course might have
developed. Since Clarke’s arrival Dr. Harrison had pursued the idea of a
separate School of Journalism, either within the University or financed by
the newspaper industry. There followed several lengthy letters between
Clarke and Harrison on the subject and, obviously, much private
discussion.*®

The Proposal for a School of Journalism

The earliest mention by Dr. Harrison is in Clarke’s very first term at
King's and then seeking meetings with influential journalists to draw up ‘an
ideal scheme for the Diploma - syllabus, organisation, equipment - and see
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how much it would cost.”®® Harrison hoped that ‘influential Persons in the
Newspaper World’ would then approach the University with the scheme
and say ‘if you will provide such a Diploma as we wish, we will subscribe
£X,000.

Keeping the course at King's would not require a vast endowment,
possibly £2,000 a year to endow two Chairs, one for the Director of
Practical Journalism and the other for the Director of Academic Studies,
and with that, wrote Harrison, ‘we would do things quite handsomely.’

Introducing the idea of a ‘School of Journalism as a separate unit apart
from King's, ‘would require nearer £10,000 a year. As Harrison said: ‘There
would be advantages, as well as disadvantages in having a separate
School of Journalism, either as an independent School of the University or
apart from the University supported and endowed by the Newspaper
Makers and the like.’

As we have already discovered in this chapter, ‘the connection with the
University means we are subject to tedious and irksome control.’

There is no record of Clarke’s response to this document. In an undated
memorandum entitled ‘A Suggestion for a School of Journalism in the
University of London' Dr. Harrison again returns to this theme. Internal
evidence suggests it was written about October or November, 1935 or early
in 1936, urging a generous endowment Harrison and played upon the
newspaperman’s opinions about student selection for the course.®® A large
endowment would: ‘Make those responsible for the School less anxious
about numbers and more able to concentrate on securing the best kind of
student.*® Concern both with numbers and standards had regularly
surfaced in the Journalism Committee discussions.

Harrison had gone so far as to designate the building for the School:
when Birkbeck College’s premises in Bream Buildings, E.C.4 were vacated
there would be a site ‘adjoining Fleet Street.” The costs had increased and
a page of costs illustrates by how much. This estimate budgeted for an
extra English lecturer as well as the part time lecturers in History and
Economics suggested in the earlier proposals. It also included an estimate
for buildings and maintenance of between £3000 and £3500. Out of a total
proposed annual expenditure of between £7000 and £8470, students’ fees
(at £36 - £45 per annum) would contribute between £3600 and £4500,
leaving between £3400 and £4500 to be found. Harrison expected the
University ‘might reasonably be expected to provide the balance from
Government grants at its disposal’ if the profession was ready to ‘contribute
£2000 to £3000.

These proposals, however, presumed a continuing association with the
University because, in demolishing arguments that might be raised against
a separate School of Journalism, Harrison saw the academic subjects
being. properly safeguarded as the governing body would be appointed
largely by the Journalism Committee. These subjects would consist of two
professional subjects and six academic subjects - the latter being examined
by the University.

A School of Journalism obviously presupposed the existence of quite a
large student body although Harrison felt there were more benefits in a
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‘community life lived with 100 fellow students.” However, Harrison did
suggest that a separate, and independent, School would mean ‘the
profession would be able to take the larger share in dictating the policy of
the Course. Speaking with years of experience of the problem, he
continued: ‘So long as the Diploma is controlled by the College authorities
who know very little of the needs of Editors, who are a little suspicious of
the Press, and who have first to consider the College budget there is bound
to be waste of energy and lack of efficiency.”’

Harrison further suggested that, if his proposal was approved, a definite
plan should be drawn up and offered to the University as a ‘substitute for
the present Diploma in Journalism.’

The next move for Harrison was to gain the agreement of the Principal of
King's to an appeal and he achieved this by April, 1937. His proposals no
longer called for two chairs but sought ‘permanent endowment’ of the
Directorship of Practical Journalism and for ‘A Readership in Modern
English Literature’ to be responsible for the academic studies of the
Journalism students. For the former Harrison proposed asking for £25,000
and for the Readership, £20,000 plus another £15,000 for the ‘erection and
endowment... of a suitable library.’

Clarke thought that the way it was presented made it appear as though
he himself was personally appealing for financial support for his own
position. Against the £60,000 figure Clarke had penciled in ‘Pulitzer
£250,000." Harrison’s proposed original idea of ‘asking Influential
Persons... to endow two chairs, or guarantee £2,000 a year had become
an appeal for £60,000.°® By 1939 Clarke was writing to the Principal of
King's that: ‘While | share Dr. Harrison’s enthusiasm for improvements in
organisation, | do not share his eagerness for inmediate and drastic action.
We are, in my view, going along very well and tending to settle down on the
right lines.”*

While the relevant papers to which the comment refers were not in the
journalism archives of King's College, the developments outlined in the
latter half of this chapter illustrate the possible way Dr. Harrison’s proposals
were heading. He was certainly active on all fronts where the Diploma was
concerned, but he was disenchanted with King's College after he was
passed over for a professorship (in favour of an Anglo-Saxon expert),
which he later achieved at an American University.

But this was in the future, after the start of the Second World War and
the dispersal of the University around the country and staff and students to
all quarters of the globe. With this dispersal the Journalism Department
papers were pushed into a store room, where they remained, apparently
unexamined, until unearthed during this research. While arguments about
university education for journalism ebbed and flowed, after 1945, these
papers were not consulted. Neither journalists nor academics considered
they had anything to learn from this experiment, although it did have its
supporters. Clarke wrote to The Times, without any result (Appendix XXill).
By 1945 the course was officially closed. The hundreds of applications from
servicemen and women gathered dust while both sides conveniently forgot
the experiment.
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The Academic Tutor for Journalism Students at King's College, 1929-
1939: Dr. G. B. Harrison

The author was fortunate in being able to correspond with Dr. Harrison,
then living in retirement in New Zealand, and enjoyed the benefit of his
comments on earlier versions of this book. Nothing Dr. Harrison said, in
correspondence, contradicted anything to be found on the files in King's
College archives, even though retrospection sometimes lent a rosier glow
to events than the documents themselves might suggest, especially
regarding the student catibre on the Diploma for Journalism course.

Harrison firmly believed that the ‘stuffed professors in the University...
disapproved of journalism and would gladly have destroyed the course.’
For good measure he adds that, in his opinion, ‘...in those days there was
a general prejudice against newspapermen.”®® He described Clarke as a
pusher although he doubted if he would have had the patience to see the
course through to the status as an Independent School of the University.'®'

Although there was no formal test for entry to the Diploma Dr. Harrison
stated that he carefully scrutinized the School Certificates of applicants to
check their examination records. He seldom rejected anyone he regarded
as ‘a possible,” but he once refused ‘a woman of 40 or so’ on the grounds
that her influence might affect the younger students. He estimated that only
‘40 per cent were seriously interested in Journalism as a profession,’ the
other 60 per cent wanting to be writers or ‘reviewers.” The implications of
such an analysis, for the performance of students and their success rate,
indicate that, perhaps, the selection was at fault. But it is well to remind
ourselves that pre-war universities needed their students, especially in
provincial universities like London, possibly more than students needed the
university, so limited were student numbers by comparison with the age-
group of the population.

Dr. Harrison, however, remembered that the ‘best students were a real
joy’ and that he could savour, in the fortnightly tutorials in English
Composition, the products of what ‘they had written and we would discuss
it.”"? (See p. 188 below for students’ views’)

Yet Dr. Harrison stated he had a strong dislike for journalists ‘as a
class... | have not yet met one who knows his job’- and here he was
speaking with experience of interviews conducted during postwar visits to
England. He remained convinced, however, that some of the best English
writing was journalism, as he reaffirmed while writing a book on the year
1936, called The Day Before Yesterday. He stated: ‘The most important
matters are to learn to write for his particular public - that does not mean to
write down to. Good writing, i.e. getting the message across to the person
for whom it is meant - is a great art. The real artist delights readers of every
kind. A second technique is to be able to write to time and at the right
length. A third essential gift is empathy, the ability to feel as the person who
made and experienced the event felt. All that is vastly improved by
education - of the right kind. So... a journalism course... needs both sides -
the development of the right kind of art, and the training of the actual
technique of writing to time and for the reader.”*
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As an additional bonus Harrison suggested the interviewer should be
taught the ‘Art of Conversation’ in any School of Journalism, and his ideal
education for a journalist is included in Appendix XVI. As it was, Dr.
Harrison's method of teaching English composition was ahead of its time,
as can be seen from his scheme for teaching English, where prominence
ought to be given to: ‘exact description of events, places, persons as often
a better way of developing self-expression than the writing of critical essays
about poems and short stories which they cannot understand anyway.”**

But the baronial climate of Fleet Street between the two World Wars'*®
was not conducive to Schools of Journalism in universities even though
they provided money to fund Clarke’s salary. Press Lords had a sufficiency
of supplicants for places and it was cheaper to hire and fire than to invest in
schemes which might actually provide products not only ready to follow the
accepted traditions, but change them as well. This the best always did yet
their identities remained the property of a self-perpetuating, craft-oriented,
network. The benefits of tutorial sessions with people like Dr. Harrison were
what generations of workers craved for in the Workers’ Educational
Association, or some, like Clarke, who benefited from a stay at the workers'

college, Ruskin College, Oxford. Such benefits were offered to the barons

of Fleet Street but, while they had subscribed £5,000 in 1935 to provide
Clarke's salary for five years, they were unwilling to undertake the task of
subsidising a school of journalism on a grander scale, in 1936: ‘Rothermere
and Beaverbrook (a determined opponent of such schools) won't help and
Elias’s help might be a handicap...meanwhile there is a vicious circle: the
university can’'t do more, or differently, unless subsidised; the Press won't
subsidise till the university does more...we ought to be able to touch
Rockefeller.’ "1°

Had the ‘touch’ been put into effect, there might have been a different
ending here.'”’
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